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COURSE GUIDE

INTRODUCTION

The Teaching of Reading Skills, HBET3303 is one of the courses offered by the Faculty
of Education and Languages, Open University Malaysia (OUM). This is a 3
credit hour course that will cover 120 hours of learning.

COURSE AUDIENCE

HBET3303 is a core course for all students undertaking the B. Ed. (TESL) programme.
As language teachers, we need to understand how language is acquired, perceived,
produce and used. Students majoring in related fields, such as communication and
linguistics, will also find this course useful.

STUDY SCHEDULE

It is a standard OUM requirement that students should accumulate 40 study hours for
every credit hour. This course, therefore, involves an accumulation of 120 study hours.
Table 1 gives you an approximate of how the 120 hours could be used.

Table 1: Approximate Study Time Allocation

Hours
Reading 3 text units and completing the suggested exercises           70

Attending 5 tutorial sessions at a rate of 5 hours per session            10

Online discussions             6

Completing one (1) assignment            24

Review            10

Total           120

Study Activity
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COURSE OBJECTIVES

This course explores the processes involved the teaching of reading skills.  The main
objectives of this course are to:

1. expose the students to general concepts and principles that are important to the
understanding of the teaching of reading skills;

2. engage the students in academic discussions and dialogue related to these concepts
and principles; and

3. provide students with a sound knowledge of the principles of teaching of reading skills
relevant to future application in language pedagogy.

COURSE SYNOPSIS

The course is divided into three units.  Unit 1 and Unit 2 discuss intensive reading.
Unit 1 deals with text-based lesson while Unit 2 covers skill-based lesson.  The final
unit of the course, unit 3, encompasses extensive reading.   A summary of the content
of each unit is provided below.

Text Units

The three units in the course are:

Unit 1: Intensive Reading – Text-based

Intensive reading can be either text-based or skill-based. Unit 1 deals with text based
intensive reading.  This unit is divided into three chapters. The first chapter of the unit,
which is chapter 1, explains the difference between text based and skill based lessons.
It discusses the different stages of reading – pre-reading, while reading and post
reading in a text based lesson. The next chapter, chapter 2, proposes a framework of
a text-based lesson which encompasses the three stages discussed in the prior chapter.
Information on different class organization and group work are also introduced.  Chapter
3 deals with the lesson plan.  It discusses the writing of general and specific objectives,
and  the different components of a lesson plan.

Unit 2: Intensive Reading – Skill-Based

Unit 2 is divided into three chapters. It addresses the second type of intensive reading
– skill-based lesson. The first chapter of the unit, chapter 4 discusses the importance
of vocabulary knowledge and the development of different vocabulary skills.   Chapter
5 discusses the eight text attack skills proposed by Nuttall (1996). Chapter 6 deals
with integration and application, skimming, scanning, monitoring comprehension and
strategy training. Examples of tasks that can be carried to develop each of the reading
strategy discussed are included in the chapters.
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Unit 3: Extensive Reading

The final unit of the course is on extensive reading. It is also divided into three chapters.
Chapter 7 is on reading rate development where examples of reading rate exercises
are given.  The next chapter, chapter 8 discusses the principles of extensive reading,
benefits of extensive reading, and how to integrate extensive reading into the
curriculum. The final chapter focuses on the development of an extensive reading
programme. It explains the steps that need to be taken to set up the programme, the
range of reading materials and the different ways of checking on students’
comprehension.

PRIOR KNOWLEDGE

Student undertaking this course are expected to have a working knowledge of general
linguistics and its terms.

REFERENCES

References for this course are divided into obligatory texts and general reference.
Obligatory text are required readings assigned for each unit, which you must complete
as you go through the module. The general reference lists other readings as you may
refer to for additional sources.

OBLIGATORY TEXT

Aebersold, J.A. & Field, M.L. (1997). From reader to reading teacher. Cambridge:
Cambridge University Press.

Day, R. R. and Bamford, J. (1998).  Extensive reading in the Second Language
classroom. Cambridge: Cambridge University Press.

Nuttall, C. (1996). Teaching reading skills in a Foreign Language. (2nd. ed.). London:
Heinemann Educational Books.

GENERAL REFERENCE

Carrell, P. L.  &  Eisterhold,  J. C.   (1983).   Schema Theory and ESL reading pedagogy.
TESOL Quarterly, 17:4, 553 –573.

Eskey, D. E. (1986). Theoretical Foundations.  In F. Dubin,  D. E. Eskey and W. Grabe
(Eds.). Teaching Second Language reading for academic purposes.  Reading,
Massachusetts:  Addison-Wesley.

Eskey, D. E. (1988).   Holding in the bottom: An interactive approach to the language
problems of Second Language readers.  In P. L. Carrell, J. Devine and D. E.
Eskey (Eds.).   Interactive Approaches to Second Language Reading.
Cambridge: Cambridge University Press.
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Grabe, W.  (1986).  The transition from theory to practice in teaching reading.   In F.
Dubin,  D. E. Eskey and W. Grabe (Eds.). Teaching Second Language Reading
for Academic Purposes.  Reading, Massachusetts:  Addison-Wesley.

Grellet, F.  (1981).  Developing reading skills.  Cambridge: Cambridge University Press.

Wallace, C.  (1992).  Reading.  Oxford: Oxford University Press.

EVALUATION

Course evaluation consists of four components:

i.    Tests (2) - 25%
ii.   Involvement in discussions -  5%
iii.  Assignment (1) - 20%
iv.  Final examination (1) - 50%

In order to pass this course, you are required pass the final examination component.

Examples of exam questions can be obtained at the OUM website.
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UNIT 1 INTENSIVE READING TEXT-BASED

INTRODUCTION

INTRODUCTION
Welcome to the module, Teaching of Reading in an ESL Context!

This module will provide you the knowledge and opportunities to practice the teaching
of reading in ESL learning environments.  It would help you to know that there has been
renewed interest in reading, as Jensen (1986) stated:

“The focus on reading in the language classroom has swung with the pendulum
of methodology from being the principal means of language study in the days of
grammar-translation to suffering from benign neglect during the audio-lingualism,
and now to being recognized as an important and necessary skill, especially in an
academic program”.

What then will you gain from this unit?

With such renewed interest in reading, Unit 1 addresses how reading should be taught.
This unit specifically addresses intensive reading which requires students to read texts
closely for a high level of understanding.

There are two kinds of intensive reading – text-based and skill-based.  This unit
discusses how a text-based reading lesson can be carried out.  Entitled Intensive
Reading: Text-based, this unit is divided into three chapters.

• Chapter 1 begins with a discussion on the difference between text-based and skill- based
reading.  It provides an overview of the different stages of reading namely pre-reading,
while-reading and post-reading.  Examples of possible tasks and activities are given for
each stage of reading.

• Chapter 2 provides an example of a text-based lesson.  It explains the steps required to
carry out a text-based lesson which integrates the different stages of the lesson discussed
in Chapter 1. It also provides ideas on different class organisations and different types of
group work that teachers may want to consider using in their teaching.

• Chapter 3 is on writing a lesson plan.  This chapter begins with a discussion on
constructing general and specific objectives.  This is followed by the different components
of a lesson plan.  Two examples of lesson plans are provided to assist students with the
construction of their own lesson plan.
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INTRODUCTION

LEARNING OBJECTIVES
By the end of this unit, you should be able to:

1. define the characteristics of an intensive reading lesson;

2. differentiate a text-based from a skill-based lesson;

3. explain the different stages of a text-based lesson;

4. provide examples of activities for each stage of the lesson;

5. discuss how to carry out a text-based lesson;

6. suggest different types of class organisations and group work for a reading lesson;

7. construct general and specific objectives; and

8. develop lesson plans for your target students.
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CHAPTER 1 TEXT-BASED READING

Figure 1.1: Two types of intensive reading

CHAPTER 1 TEXT- BASED READING

INTRODUCTION

In Unit 1 and 2, we will be discussing about intensive reading which requires close
reading with thorough understanding. Intensive reading is divided into two:

• text-based; and

• skill-based.

In this unit, we will discuss about text-based reading lessons. This chapter provides
an overview of text-based reading lessons and the various stages of lessons, namely:

• pre-reading;

• while-reading; and

• post-reading.

For each stage, explanations of the purpose followed by examples of the tasks and
activities are provided.

OBJECTIVES

By the end of this chapter, you should be able to:

1. distinguish between text-based reading and skill-based reading;

2. write the purpose, and types of tasks and activities suitable for pre-reading;

3. write the purpose, and types of tasks and activities suitable for while-reading; and

4. write the purpose, and types of tasks and activities suitable for post-reading.



4 OUM

INTENSIVE READING: TEXT-BASED UNIT 1

TEXT-BASED READING CHAPTER 1

1.1 TEXT-BASED READING VS. SKILL-BASED READING

What are text-based lessons?

Text-based lessons focus on understanding specific texts as closely as possible.

Text-based lessons are very common in Malaysian classrooms, in which students will
employ their various reading strategies in tackling the specific text that they are reading.

Skill-based reading on the other hand, focuses on a particular reading skill, for
instance, inference or prediction.

Instead of working on a single text, skill-based will employ different texts to develop specific
reading strategies. In this unit, we will discuss about the text-based reading lessons.

Exercise 1.1

What is the difference between text-based and skill-based reading?
Which type of reading lesson do you conduct in your classroom?

1.2    THE DIFFERENT STAGES OF READING

How do you carry out a text-based reading lesson?  What can teachers do if it is a
long text which cannot be completed in one class period? What if the text is on a subject
which the students are completely unfamiliar with? These are the issues that will be
resolved in this chapter and the rest of the chapters in this unit.

In a text-based reading lesson, reading can be divided into three stages, namely:

• pre-reading;

• while-reading; and

• post-reading.

Figure 1.2 shows these three stages which will be discussed in detail in the following
paragraphs.
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CHAPTER 1 TEXT-BASED READING

Figure 1.2: Stages in text-based reading lesson

1.2.1 Pre-reading

According to research, background knowledge plays a significant role in reading.
Readers who have more prior knowledge about a reading passage are able to
comprehend the passage better, as compared to those who do not have much prior
knowledge.

Research conducted by Pritchard (1990), Nunan  (1985), Johnson (1981) and
Steffensen and Joag-Dev (1979) provides evidence that lack of prior knowledge —
content domain knowledge or cultural knowledge — affects comprehension.  Readers
who have more prior knowledge of the subject matter and target culture performed
significantly better in their reading comprehension  as compared to those who did not.

In fact, Nunan (1985) found that text which was linguistically easier but with unfamiliar
content seemed to be significantly more difficult to comprehend than the text that was
linguistically more difficult but with more familiar content.  This suggests that knowledge
of the content and the target culture plays a more significant role in reading
comprehension than knowledge of language.

For comprehension to take place, readers not only need to have the relevant schemata,
but also the ability to tap into the appropriate schemata. This is important because
readers’ ‘failure to activate an appropriate schema ……… during reading results in
various degrees of non-comprehension’ (Carrell & Eisterhold 1983:560).

This process can be aided during the pre-reading stage where clues and guidance are
given for readers to be able to activate the intended schema. Studies conducted by
Hudson (1988) and Johnson (1981) provided evidence that pre-reading activities
produced significantly better comprehension scores. Vocabulary input and exposure
to the unfamiliar words did not contribute as significantly as inducing content schema.

What do you think is the purpose of pre-reading activities?
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TEXT-BASED READING CHAPTER 1

Pre-reading activities serve to prepare students for the text that they are going
to read.  This is where students’ interest towards the text is developed and the
purpose of reading established.

Students can also be asked to reflect upon the text so that they can integrate the text
they are going to read with what they already know i.e. background knowledge. If the
text is culturally unfamiliar to the students, the necessary background knowledge to
understand the text can be developed here.

Figure 1.3: The benefit of pre-reading activities

What are the purposes of pre-reading activities? The purposes of pre-reading activities
are shown in Figure 1.4:

Figure 1.4: The purposes of pre-reading activities
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CHAPTER 1 TEXT-BASED READING

(a) Possible Activities and Tasks
The possible activities and tasks that can be carried out at the pre-reading stage
are shown in Table 1.1:

Table 1.1:  Possible Activities and Tasks for Pre-reading

Reference: Grellet, 1981; Carter and Long, 1991; and Duff and Maley, 1991.

Anticipate content through titles, blurbs, summary, and biographical information of the
author

Anticipate through music and sounds

Anticipate through pictures, illustrations, cover page etc.

Anticipate through preface and introduction

Anticipate through the index or the table of contents

Anticipate through the key words or key ideas in the text

Anticipate through chapter titles

Anticipate through headlines, the opening sentence and the closing sentence

Anticipate through the title, the first sentence and the first few words of every paragraph

Anticipate from the blurb and biographical information

Semantic mapping

Match titles and pictures, illustrations, cover page etc.

Match titles and text or short descriptions of text

Discussion on what students know about the topic

Quiz to familiarize students with some of the ideas that will be dealt with in  the text

Arranging a possible story line

Skimming for the gist of the text

Scanning for specific information

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

11.

12.

13.

14.

15.

16.

17.

18.
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(b) Examples of Pre-reading Activities
The following are examples of pre-reading activities:

Example 1

Objective: To build students’ anticipation about the theme of the passage.

Instruction:

Do you know what to do if a fire breaks out in your school? Discuss with your
partner next to you. Which of these things should you do and which should you
not do?

• Panic and scream

• Leave the building quickly

• Leave everything behind

• Push your classmates

• Line up in the school field

• Take your bag and all your books

• Run and hide under the tables

• Stay calm

• Follow your teacher’s instructions

• Phone home
Reference: Kaur, 2000

Example 2

Objective : To build students’ anticipation about the text.

Instruction:

Answer the following questions:

1. Which farm animal provides us with milk?
2. How is chicken useful to us?
3. What other ways does this farm animal contribute to us?
4. How many types of farm animals can you name?
5. What animal can provide us with food like sausage, burger and cheese?
6. How can horses help farmers in their daily chores?
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Can you solve these riddles?

RIDDLE 1:

I have two tiny little legs,
I wake people up early in the morning,
I live on the farm,
I also have two wings but I can’t fly very high,
Who am I?

RIDDLE 2:

I have four legs,
I help my master to plough the paddy field,
I have two horns on my head,
Sometimes people use my skin to make handbags,
Who am I?
(Lim: 1999)

Reference: Kaur, 2000

Exercise 1.2

Prepare a sample activity for pre-reading.  Write the aim of the activity
and prepare the necessary materials for the lesson.

1.2.2 While-reading

We have just looked at the purpose of pre-reading activities. Now, what
do you think is the purpose of while-reading activities?

At this stage, the lesson should focus on interpretation or negotiation of meaning.
Students work on the content and the language in order to comprehend the text. This
is the stage where they will find out the main ideas of the text, monitor their
comprehension, and adjust their reading strategies so that comprehension occurs at
the sentence, paragraph, discourse, etc. levels.

At this stage, readers are engaged in both top-down and bottom-up processes in which
answers to the predictions or questions asked during pre-reading will be answered.

If the predictions are correct, the reader will continue reading.  Otherwise, readers may
want to change their predictions, adjust their reading strategies, or investigate their
source of reading difficulties so that misinterpretations can be avoided.
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As asserted by Aebersold and Field (1997:96):

Using bottom-up strategies, readers start by processing information at the
sentence level. As they process the information that each new sentence gives
them, they check to see if and how that information fits, again using both bottom-
up and top-down strategies. They are checking their comprehension of the text to
see if what they just read fits with what they already know about this topic or what
they expected to read. They are predicting what information they expect to read
in the next few sentences. They read on, repeating this process until they come
to the end of the paragraph.

Activities should be designed to help students respond not just cognitively, but also
personally, emotionally and imaginatively.

Figure 1.5 shows the purposes of while-reading activities.

-

Figure 1.5: The purposes of while-reading activities

(a) Possible Activities and Tasks
The possible activities and tasks are shown in Table 1.2.

Let students formulate questions on what they would like to find out
from the text. This helps to establish the purpose of reading which
is an important pre-reading task. Students also need to ask
questions on what they do not understand. Identifying their source
of difficulty and working out the answers is an important part of
comprehension.

Retell and paraphrase certain events from the point of view of different
characters.

1. Self-questioning

2. Retelling and
paraphrasing

Table 1.2: Possible Activities and Task for While-reading
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CHAPTER 1 TEXT-BASED READING

3. Drawing plot
progression

4. Distinguishing
main ideas from
supporting
details

5. Describing
characters,
setting etc.

6. Summarizing the
text

7. Sequencing

8. Expanding
information

9. Reconstructing
information

10. Transferring
information (maps,
tables, graphs,
flow charts)

11. Following
instructions

12. Changing the
beginning, middle
or ending

13. Selecting an
appropriate
summary

14. Matching
information

15. Catching the
mistake

16. Role play

17. Compare and
contrast

Plot the progression of events on a graph. This is best for narrative
texts.

Get students to identify the main ideas of the paragraphs, the section,
the chapter and the text as the whole. Students may then identify
the supporting details of the main ideas selected.

Provide a matrix with names of characters and  factors which
represents setting and let students fill them up. This can also be
done as open ended.

Write the summary for different types of audience. This also helps
students to differentiate main points and supporting details.

Cut up certain units (sentences, lines, paragraphs, chapter titles,
headings, conclusions etc.) of the text and get the students to
arrange it into proper order.

Expand or add on certain events in the text.  Students may also add
descriptive interior monologue, authorial comment or grammatical
items (adjective, adverbs etc.) to the text.

Delete the punctuation or paragraphing, and get students to
reconstruct the original form.

Complete / construct / classify diagram, transfer texts information
into non-text information such as maps, graphs, tables, sketches of
characters, posters, advertisements, book covers etc.

Make or construct  something. This is usually used  when reading
procedural texts.

Let students explore how this might affect the plot and content of
the text.

Provide different summaries which take into account different
misinterpretations, incomplete main ideas, unnecessary details etc.

Match titles, beginnings, endings, characters and quotations, causes
and effects, pros and cons, etc.

Provide information which is inaccurate and students need to produce
the correct version.  This can also be done orally where one group
reads the wrong version and the other corrects it.

Get the students to role play certain sections of the  text. This also
helps to integrate speaking into the reading class

Differentiate fact from opinion, main ideas from details.

Reference: Grellet, 1981; Carter and Long, 1991; and Duff and Maley, 1991.
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(b) Examples of While-reading Activities

Example 1

Objective: To train the students to study the chronological sequence in the text.

Instruction:
Here is a recipe for chocolate cake. However, the instructions are not in the
correct order. Can you re-order them?

Chocolate cake
Ingredients:

500 gram sugar
500 gram flour
500 gram butter
6 eggs
2 tea spoon vanilla essence
1 cup of cocoa
1 bar of cooking chocolate
1 cup of water
1 tea spoon baking powder

1. While waiting for the butter and sugar to be soft and fluffy, sift the flour which  has
been added cocoa powder and baking powder.

2. Bake for 40 mins.

3. When the butter is soft and fluffy, add the eggs.

4. Grease the baking tray.

5. Cool the cake before serving.

6. Make sure the oven is hot before putting in your baking tray.

7. Beat the butter and sugar in a mixing bowl.

8. After adding all the eggs, sift in the flour into the mixture.

9. Add the cocoa powder into the flour.

10. Set the oven at 180 degrees F.

11. Give it at least 30 seconds between beatings before another egg is added in.

12. Pour the mixture into the baking tray.

13. After the cocoa powder, add the baking powder into the flour.

14.     Make sure you add one egg at a time.
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Example 2

Objective: To develop scanning skills.

Instruction:

(A)

Below is a table, which describes Jalil’s timetable. Complete the table with the
words given in the box. The first one is done for you.

(B)

Put (“) for the correct answer and (x) for the wrong answer. The first one is done
for you.

1) Jalil is a fireman. (     )

2) A fireman usually receives an emergency call in the control room. (     )

3) Jalil cannot drive a car. (     )

4) Every fire engine has five firemen. (     )

5) Three fire engines usually go to put out the fire. (     )

6) Two fire engines are to put out fire and one is to rescue people.  (     )

7) His job is also to chase cats away and rescue people during a

fire breakout. (     )

8) Sometimes he kills snakes too. (     )

Reference: Kaur, 2000
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Example 3

Objective: To develop students’ ability to make comparisons based on the
reading text.

Instruction:
Compare and contrast Burger King and McDonald’s by completing the chart
below.

Example 4

Objective: To develop students’ ability to identify cause and effect relationship.

Instruction:

Match the following clauses to show a suitable cause and effect relationship
based on the text. Number 1 has been done for you.

If oil is on the ocean.

If toxic waste is not treated properly.

If CFC destroys the ozone layer.

If there are excessive dust and toxic particles in the air.

(a) It endangers the fish, the sea, birds and other marine life.

(b) It will contribute to land pollution.

(c) The earth is not protected from the ultraviolet-rays.

(d) It will cause diseases such as asthma and bronchitis.

Reference: Rahimah, 1999

a
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Exercise 1.3

Prepare a sample activity for while-reading. Write the aim of the activity
and prepare the necessary materials for the lesson.

1.2.3 Post-reading

Finally, what do you think is the purpose of post-reading activities?

After reading the texts, a review of what has been read needs to be carried out.  This
will be done during post-reading.  At the post-reading stage, moral values learned and
other implications are discussed.

At this stage, extension work such as projects, role-play and dramatisation can
be carried out.  Personal responses to the text and evaluation of both the text and
the author are also carried out at this stage for a global assessment of the text.

Figure 1.6 shows the purposes of post-reading.

Figure 1.6: The purposes of post-reading activities
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(b) Examples of Post-reading Activities
The following are sample activities for post-reading activities:

Example 1

Objective:  To train students to recognise implications and make conclusions
of the text they read.

Instruction:

Imagine that you have been asked to give a speech on the hazards of pollution.

Now, write a speech. Include the following:
• Types of pollution

• The causes of pollution

• The consequences

• What must be done to stop pollution

You may begin your opening lines of a speech like this:

Good morning, teachers and friends. Welcome to the first “Love your nature”
meeting of Sekolah Menengah Bukit Kiambang. I feel very honoured to be given
this opportunity to address you about pollution.

(a) Possible Activities and Tasks

Recognising implications.

Drawing inferences and conclusions.

Making moral judgments.

Reassessment and reinterpretations of key issues, events, themes etc.

Writing dialogues, plays or reports.

Summarising overall events in visual and written form.

Analysing author’s intention and attitude.

Recognising author’s prejudice and biases.

Reviewing and consolidate what was read.

1.

2.

3.

4.

5.

6.

7.

8.

9.

Table 1.3: Possible Activities and Tasks  for Post-reading
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Example 2

Objective: To train students to summarise a text.

Instruction:

Based on the words given, write a summary of 150 words of the text given.

February ————— happy ———— friends ———— dinner ———— mother’s best clothes
————— new ———— lend ———— birthday present ——— make sure ————
impressed ———— wanted ———— return ———— my brother’s knowledge ———— came
———— dinner ——— arrived ——— college ——— joined ——— poured ——— put ———
saucer ———— noticed ———— had used ——— accused ——— stealing ——— tried —
—— denied ——— ashamed —— hide ——— cried ——— father’s arrival ——— timely ——
— told ——— silent ——— found ——— problem ——— brought ——— apologised.

Example 3

Objectives:
1. To develop students’ ability in making moral judgment

2. To develop students’ ability in recognising the implications of the text.

Instruction:

Write what you must and must not do in school, at home and in town to keep
the environment clean.

1. In school

Do’s Don’ts
i. Put rubbish in waste basket Throw paper on the floor
ii.
iii.

2. At home

Do’s Don’ts
i. Clean our bedroom Leave the room dirty
ii.
iii.

3. In town or city

Do’s Don’ts
i. Keep our river clean Throw rubbish into the river
ii.
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SUMMARY

We have reached the end of Chapter 1 and this chapter serves as the first section of
an intensive reading programme. You have read about the text-based lessons and the
explanations for the different stages of the lesson in detail. Examples of possible tasks
and activities for each stage of reading, namely pre-reading, while-reading and post-
reading, are provided for your reference.

Exercise 1.4

1. Prepare a sample activity for post-reading. Write the aim of the activity
and  prepare the necessary materials for the lesson.

2. In your opinion, how does post-reading differ from pre-reading?
Discuss.
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“It is logical to suppose that we must understand the parts before we can understand
the whole, but we know that comprehension does not work tidily.  Sometimes we
can interpret difficult parts of the text because we have already grasped the overall
message: we use a top-down approach to predict “This part must mean something
like X”, and then use the prediction to disentangle it. Similarly, the top-down approach
enables us to dismiss the misinterpretations because they flout common sense or
do not fit in with the global meaning of the text. Then we go back to the words of
the text and try to work out a more sensible interpretation.”

CHAPTER 2 A TEXT-BASED LESSON

INTRODUCTION

In Chapter 1, we have discussed a text-based lesson and the different stages of the lesson.
In Chapter 2, we will discuss a possible sequence of a text-based lesson which seeks to
integrate the three stages of reading explained in the last chapter. It will extrapolate on what
is involved at each step of the lesson and provide ideas on how to carry out activities.
This chapter will also help you to carry out a text-based reading lesson.

OBJECTIVES

By the end of this chapter, you should be able to:

1. propose the sequence of a text-based lesson;

2. describe the different kinds of class organisations and different types of group work; and

3. justify the importance of assessing the reading text.

2.1 PLANNING A TEXT-BASED LESSON

How does one carry out a text-based lesson? Teachers will first need to find out what
the text offers and how it can be exploited. For instance, are there a lot of numbers or
figures? If so, you may want to use graphs, charts or tables.  If there are plenty of
descriptions or illustrations, you may want to use pictures or photographs.

Then, decide on the level of comprehension required. With the exception of academic
texts, which students need to read to study the content of the subjects, ESL classes
generally require students to obtain a global understanding of the text. To achieve this,
teaching should start from a global consideration of the text.  At the pre-reading stage,
top-down activities should be carried out so that anticipation and global predictions of
the text can be made.

This will assist more focal predictions to be made later when students are working at
shorter sections or at the paragraph level.  This is best explained by Nuttall (1996:151):
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Let’s recap what you have learnt in Chapter 1 and try to recall the
different stages in text-based lessons.

Basically, as mentioned in Chapter 1, text-based lessons can be divided into three
stages namely pre-reading, while-reading and post-reading.  At the pre-reading stage,
students’ interest, predictions and prior knowledge of the text is invoked.

This is also the stage where top-down approach to reading is used in which strategies
such as skimming, scanning, anticipating and predicting are employed.  The use of
non-text materials in the form of pictures, graphs and charts will also be useful.

During while-reading, word attack and text attack skills are employed to develop the
various reading strategies.  These will be further dealt with in Unit 2.  Finally, post-
reading activities require students to review, make evaluation of the text and personally
respond to the text.

2.2 SEQUENCE OF TEACHING OF A TEXT-BASED LESSON

An example of a possible sequence of teaching is provided by Nuttall (1996:168) which
is illustrated in Figure 2.1(a) and Figure 2.1(b):

Figure 2.1(a): Nuttall’s sequence of teaching
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Figure 2.1b:  Nuttall’s sequence of teaching

Note: Depending on the text, these steps might be spread over several lesson periods
and homework assignments.

The following sections will elaborate on the main features or sequence that is involved
in text-based lesson:

• set the overall purpose of reading;

• skimming/scanning or other top down exercise on the whole text;

• tackle section by section; and

• responding to the texts and assessing the whole text.

2.2.1 Set the Overall Purpose of Reading

As asserted, reading must be done with a purpose.  In the intensive reading class,
texts are usually chosen for the learners.
If there is no authentic reason for reading the text, an imaginary purpose can be given.

It is also advisable to provide a range of reading purposes so that students can develop
the skill of adjusting their reading strategies according to their purposes of reading.
Readers can then learn what to read for and what to expect from the reading text.

A useful activity is one suggested by Ogle (1986) in which a K-W-L worksheet is given
to students (refer to Table 2.1).  If the text is on “AIDS”, teachers may want students
to think about what they know and what they want to find out from the text. The questions
asked will serve as the purpose of reading. Students will then read to find answers to
their questions.

An important consideration that needs to be taken is that the purpose of reading
must be made as meaningful to the students as possible.
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What do you think would be an interesting way to present the
“Introduction” of your reading text to the students?

Table 2.1: An Example of K-W-L Worksheet on the Topic “AIDS”

Figure 2.2: Qualities of good introductions

2.2.2 Introduce the Text

Introductions are important because they act as advance organisers in which students
are able to tap on the appropriate network of their schemata.  If the text is unfamiliar,
the necessary background knowledge should be provided at this time. However, you
need to bear in mind that it should not be taxing on the students and give away the
content of the text.

Figure 2.2 shows the qualities of good introductions:

Ask questions and conduct discussions to help students to relate their experience to
the text. The K-W-L exercise (Ogle 1986) also has the advantage of helping students
to relate their prior knowledge to the reading text. When asking questions, always
remember to give the students ample time and opportunity for them to answer the
questions. Avoid from answering your own questions, especially when you know that
your students are capable of answering them, with or without probes and prompts.

• Short
• Simple
• Make students feel interested
• Do not give away too much information
• Purposeful
• Student centred
• Promote active participation from the students
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Figure 2.3:  Parts of a book

Blurp/synopsis Title

Writer/
Author

Publisher

2.2.3 Skimming/Scanning or Other Top Down Exercise on  the Whole
Text

Get the students to skim through the whole text and scan for specific information in
order to get the gist of the text. You may also want to discuss the title, the summary,
the blurb and the author’s comments.

If there are illustrations or pictures on the front cover, discuss them to build anticipation
about the text.  All these activities will also enable students to sample the text and
invoke their prior knowledge. Sampling is important so that readers have a foundation
to build expectations and form predictions.

At this point, they will be developing global predictions on what the text will be about.
Global predictions concern predictions on a certain text as a whole.  They are usually
very general in nature. When tackling the text in shorter sections, readers will develop
focal predictions which are more specific.  An example of global prediction is:

“Look at the front cover. What do you think is the girl  thinking of?”
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What do you think is the purpose of dividing a text into sections? How
would that help your students?

What is the difference between skimming and scanning?

2.2.4 Tackle Section by Section

A long text should be divided into short sections. This helps teachers to sustain students’
interest in the text.  It also makes the text more manageable for both teachers and
students.

If students are asked to read the text silently, shorter texts minimise students’
differences. If students are given long texts to read, those who are faster may have to
wait longer for slower students to finish reading. This may make some students restless
while others become more withdrawn and embarrassed.

How to divide the text?  You should use the natural boundaries provided by the author.
A text is usually divided into chapters, which is then divided into subtopics.  Under each
subtopic, there are paragraphs and sentences.  These are the natural boundaries that
should be worked on.

You may want to use different sections of a text differently.  Some sections may be
used to work on word attack skills, others may be used for inferencing, distinguishing
main ideas and supporting details, etc.

Non text information should also be employed to help illustrate certain concepts.   Since
the sections are dealt with differently, you may not require all the sections to be
comprehended at the same level.  Sections that are worked with closely may be better
understood than the rest, depending on the purpose of the lesson.

For each section, consider the following:

• What is the main idea of this section?

• How does this relate to the rest of the text?

• What are the possible sources of difficulties?

• How do I help students to overcome the predicted difficulties?

When tackling a specific section, you may want to do the following tasks shown in
Figure 2.4:
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Figure 2.4: Tasks for tackling a specific section

(a) Assign Sign Post Questions (SPQ)
Certain texts come with questions at the right hand side of the page. Usually they are
placed within a margin. These questions are called Sign Post Questions (SPQ).

SPQ serve to help students focus on the main idea of a specific section of a text so that
they can easily understand the text. You may also want to prepare a SPQ onthe text as
a whole.  As a teacher, assign the sections you are working on so that students know
what to read.

When developing SPQ, make sure that they can be answered only after students have
read the whole or a major part of the section. SPQ should also make students think
about the meaning of the text and not just identify specific information.  Otherwise, you
have defeated the purpose of having SPQ.

(b) Read Silently
Then, let your students read the text silently. As mentioned before, at the KBSM level,
you should encourage silent reading as your focus is on developing students’ higher
levels comprehension skills instead of decoding.

(c) Discuss SPQ
This is followed by a discussion of the SPQ. This type of lesson is usually teacher
centred and your job is to ask plenty of questions. During the discussion, you should
make sure that the literal comprehension is taken care of first before moving on to higher
levels of comprehension.

You should act as a facilitator and lead students to the appropriate interpretation.  Ask a
lot of questions orally and keep an open mind.

Encourage discussions and provide students with plenty of chances of success.
Students are more interested in a lesson if they feel that they have good chances of
becoming successful. Prompt students to give the appropriate responses and be ready
for different interpretations.

(d) Discuss Language Points
Language points, such as dealing with difficult vocabulary or complex sentences should
also be done when the text is studied section by section. This helps to develop the
various word attack and text attack skills.
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Exercise 2.1

1. What are SPQ’s?  How does one construct good SPQ’s?

2. Propose a possible sequence of teaching a text-based reading lesson.

(e) Class Organisation
When discussing the SPQ, the class can be organised in at least three ways:

• individual work;

• whole class; or

• group work.

(i) Individual Work
Since reading is a private process, it is highly recommended that you ask students
to attempt the tasks individually first. This allows students to understand the text on
their own before discussing with their friends or with the class.

You may also want to individualise your instruction by getting students to read texts
which cater to their linguistic level, personal needs and interest. This can be done
by using reading cards, reading labs or graded readers. Students will then work on
texts at their own pace and rate.

(ii) Whole Class (Teacher-centred)
In a teacher-centred class, students will be working on the same text.  It is the
teacher who will set the pace, rate and sequence of learning. All the students will
have to work at more or less the same rate and the same way.

The main advantage of this approach is cost.  The school does not need to invest
in preparing different range of materials and teachers need not prepare different
tasks for different groups of students.  Class management is also easier.  It also
helps the teacher to be more aware of students’ performance or lack of it.

(iii) Group Work
Table 2.2 shows you the advantages and disadvantages of group work, which you
might find useful in the classroom.
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Figure 2.5: 5 types of group discussion

• Types of Group Discussion
Basically, the recommended number of group members varies from text to text and
class to class. Generally, in Malaysian classrooms, the optimum number of students in
a group is four. According to Johnson (1986:235-236) there are five types of group
discussion as shown in Figure 2.5:

Table 2.2: Advantage and Disadvantages of Group Work

Discuss the strengths and weaknesses of the different class
organisations which you have read.

                           Advantages                         Disadvantages 
Students� motivation is high. For that reason, 
teachers can provide challenging tasks such as 
projects, campaigns and presentations as 
group work.   

If the students are working in a 
heterogeneous group, there is always a 
tendency for one or two students to dominate 
the others. 

Students are generally more comfortable and 
at ease to talk to each other in their groups, in 
contrast to the teacher or in front of the class.   

There is also a chance for one or two students 
to lay back and let the rest of the group 
members do the work. 

Group work helps to develop learners who 
share the responsibility of learning. They will 
realise that each member of the group plays a 
role.   

There is also a chance that the class has very 
weak students that no one wants to be in their 
group. This will be detrimental in developing 
positive self-concept of the weaker student. 

It also promotes team spirit.   The rate that a certain group is working at 
may not be suitable for all the group 
members. Slower students may feel 
overwhelmed by students who are faster and 
more advanced. 

Other than language skills, learners will learn 
social skills in which they have to work 
together, respect each other and get along.
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• Grouping Patterns
Let’s look at the five types of group discussion which will be further elaborated in Table
2.3 – 2.7.

Table 2.3: Task Group

 • Purpose is to complete a specific task. 
• Allows for meaningful contribution by all 

members. 
• To function properly: 

 Task must be clearly defined and 
understood by all group members. 

 Individual responsibilities must be 
defined. 

 Realistic time schedule needs to be 
established. 

 Access to necessary resources is a 
must. 

 Method to disseminate results of the 
test to the appropriate audience must 
be available. 

 

Table 2.4: Didactic Group

• Leader explains something to the group to generate immediate responses.

• Permits the teacher to review, clarify, and interact with students.

• Frequently used with younger children for skill instruction.
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Table 2.5: Discussion Group

• Allows for the free and uninhibited discussion of a topic relevant to the group
members.

• Teacher serves as interested by-stander – should observe to gain further
understanding of the children participating in the group. Over-use of this pattern
may lead to unproductive activity.

Table 2.6: Brainstorming Group

• Objective of this group is to generate many ideas focused on specific problem or
solution.

• To function properly:

Ø Ideas suggested are not to be criticised or evaluated.

Ø Topic should allow all members to contribute.

Ø Quantity of ideas is desired.

Ø Number of group members should be 8-12 to be most effective.

Ø Teacher’s role is to motivate – to get the group going and then allow the group
to function.
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Table 2.7: Inquiry Group

2.2.5 Responding to the Text and Assessing the Text as a Whole

Responding to the text and assessing the text as a whole are done during post-reading.
Many of these activities may be student-centred.  The purpose of these activities is to
understand the global implications of the text and the moral lessons that can be learned.

The students should relate their own experiences to the text. They should also be aware how
the text is different or similar to what they believed in.  It is important for them to be able to
distinguish the writer’s view of the world from their own point of view.  They need to justify
their decisions, whether they agree or disagree with the writer.

It is also worthwhile to discuss how certain sections contribute to the whole text.
Reassessment and reinterpretation of certain sections or assumptions should also be made
if necessary. Other than evaluating the message in the text, students also need to evaluate
the writer. They need to ask themselves if the writing was effective and if there is anything that
could be done differently.

• Leads students in scientific method of reasoning.

Which type of group discussion do you use in your classroom?
Why?
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Exercise 2.2

1.   What are the different types of group work? Discuss.

2.   Justify the importance of assessing the text as a whole.

SUMMARY

This chapter proposes a possible sequence of teaching a text-based lesson.  It provides
information on what is involved and how to carry out the individual steps of the lesson.
This chapter seeks to integrate the three stages of reading that has been discussed
in Chapter 1. Further examples of the tasks and activities that can be employed will
be given in Unit 2 of this module.
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CHAPTER 3  WRITING THE LESSON PLAN

INTRODUCTION

Chapter 3 discusses the lesson plan and provides a discussion on the writing of general
and specific objectives. This is followed by a discussion on the format and the content
of a lesson plan. You are provided with two sets of lesson plans as reference.

OBJECTIVES

By the end of this chapter, you should be able to:

1. discuss different domains of learning in writing objectives;

2. differentiate a general objective from a specific objective;

3. write your own general and specific objectives; and

4. discuss different components of a lesson plan.

3.1    WRITING THE OBJECTIVES

Teachers’ instructional intent is presented through the use of objectives.  Objectives
need to be clearly written so that teachers can communicate their intentions clearly.
According to Johnson (1986), the objectives of a lesson can be related to at least three
domains of learning:

• cognitive;

• psychomotor; and

• affective.

Figure 3.1:  3 domains of learning

OBJECTIVES
(OF A LESSON)

COGNITIVE AFFECTIVE PSYCHOMOTOR

Simpson’s
Taxonomy

Krathwol’s
Taxonomy

Bloom’s
Taxonomy



OUM 33

UNIT 1 INTENSIVE READING: TEXT-BASED

CHAPTER 3 WRITING THE LESSON PLAN

(a) Cognitive Objectives
Cognitive objectives are concerned with ideas, concepts, and knowledge to be learned.
An example of a cognitive taxonomy is Bloom’s which is divided into six levels, namely:

• knowledge;

• comprehension;

• application;

• application;

• analysis;

• synthesis; and

• evaluation.

Figure 3.2:  Bloom’s Taxonomy (cognitive domain)

(b) Affective Objectives
Affective objectives relate to feelings.  It seeks to find out about emotions, personal
reactions, attitudes and values. An example of a taxonomy that describes the affective
domain is Krathwohl’s taxonomy.  Krathwohl’s taxonomy comprise five levels, namely:

• receiving;

• responding;

• valuing;

• organisation; and

• characterisation by value or value complex.
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Figure 3.3:  Krathwol’s Taxonomy (affective domain)

Receiving

Responding

Valuing

Organisation

Value complex

(c) Psychomotor Objectives
Finally, psychomotor objectives refer to motor skills. Simpson’s taxonomy for the
psychomotor skills is a well-known one.  The taxonomy comprises seven levels, which
are:

• perception;

• set;

• guided response;

• mechanism;

• complex overt responses;

• adaptation; and

• origination.
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Exercise 3.1

What are the different domains of learning that objectives should be
related to? Discuss.

Figure 3.4:  Simpson’s Taxonomy (psychomotor domain)

To demonstrate the achievement of objectives for any of the domains mentioned,
teachers will first need to write objectives which are general in nature. Then the general
objectives will be translated into more specific objectives.

3.1.1 General Objectives

General objectives serve as a framework for specific objectives. It comprises a
description of the outcome or performance that the students are required to achieve.
For instance, “By the end of the lesson, students will be able to describe the difference
between Earth and Mars.”

At this level, the verbs used are general and open to many interpretations.  Other verbs
that may be used are know, appreciate, believe, and enjoy.

From this general statement, other more specific objectives are developed.

Write at least 3 verbs which are suitable for general objectives.
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Figure 3.5: How to write objectives

3.1.2 Specific Objectives

Unlike general objectives which comprise only the outcome or the performance, specific
objectives contain another two kinds of information which are the condition and the
criterion. Each of these requirements will be explained in the following paragraphs.

Figure 3.6:  Description of outcome

(a) Type of Outcome
The type of outcome for specific objectives needs to be written in behavioral terms.
This means the verbs used can be observed and open to fewer interpretations.  These
action verbs are specific and measurable.

Otherwise, they are not suitable as specific objectives because it is difficult to ascertain
if the objectives are met. Thus action verbs are used in writing objectives.
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Figure 3.8:  Description of condition

••••• Without reference to the text ………
••••• Using the raw material provided …………
••••• Given the list of formulas………..
••••• Within the time limit of 10 minutes …………………
••••• In a room provided with air conditioner and soft music……….
••••• In an actual school setting ………

Figure 3.9:  Examples of conditions

Action verbs that you may want to consider using are as follows:

To spell To write To read orally To select
To classify To label To compare To construct
To solve To contrast To build To differentiate
To explain To perform the procedure To draw

Figure 3.7: Examples of action verbs

(b) Condition
The specific objective comprises a description of the condition required for the objective
to be met. The conditions may include the equipment and/or materials available, or denied
access to, time limit and the setting that the performance will need to take place in.

Examples of conditions are as follows:

Write at least 3 action verbs which are suitable for specific objectives.
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Write at least 3 condition statements which are suitable for specific
objectives.

(c) Criterion
The criterion is used to evaluate students’ performance.  Among many, this can be
interms of percentage, number achieved, speed attained, number of permissible errors
and time limit.

• Within the time limit of five minutes, …
• With at least 70% accuracy, …
• With at least five correct answers, …
• With a tolerance of +- .001 cm, …
• With less than 5 errors, …
• At the rate of 200 words per minute, …
• According to the criteria of material selection outlined in the module,...
• According to the manufacturer’s specifications, …

Figure 3.11:  Examples of criterion statements

An example of a specific objective which fulfill the above requirements is as follows:

“With referene to the notes given, students will be able to write an essay which is at
least 100 words long.”

For the specific objective above, can you identify the:

• Behaviour?
• Condition?
• Criterion?

Criterion evaluate students’
performance

e.g. 1) percentage
2) number achieved
3) speed attainded
4) number of 
    permissible errors
5) time limit

purpose use

Figure 3.10:  Description of criterion

Examples of criterion statements are as follows:
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Let’s check! Firstly, the behaviour of the specific objective is to ‘write’. The condition
statement is “With reference to the notes given…’”, and the criterion is “an essay which
is at least 100 words long.”

Exercise 3.2

1.  How do general objectives differ from specific objectives? Explain.

2.  Write a specific objective of your own.

3.2 THE LESSON PLAN (1)

There are many formats of lesson plans. The format given in this module is one which
is quite comprehensive. You may want to consider using it for lesson plans of your
own. Let’s divide the lesson plan into three sections:

• the background information;

• the lesson proper; and

• the appendix.

3.2.1 The Background Information

The first part of the lesson plan provides information about the date, time, school, target
students, topic and assumed prior knowledge. This is followed by the curriculum
specifications, which in our case is the curriculum specifications published by the
Ministry of Education. The general and specific objectives of the lesson are outlined.

For the specific objectives, you may list all of them, or you may include information on
the stage of lesson and the students’ proficiency level. This extra information may be
useful especially for teachers who are teaching SMART schools where lessons need
to be tailored to the needs and the levels of the students. Other information such as
moral values, teaching aids and list of reference should be included.

The format of this section is as shown in Table 3.1:
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Table 3.1: The Format of The Background Information

Date: 3rd September 2003

Time: 40 minutes

School: SM Bandar Baru Sg. Buloh, Sungai Buloh,
47300 Selangor

Location: Semi – Urban

Form: 4 Cekap

Enrolment: 41 students

Level
of proficiency: Mixed abilities(Beginners, Intermediate, Advanced)

Subject: English Language (Reading)

Topic: Newspaper Reports

Prior knowledge: Students have background knowledge of
newspaper report

Curriculum
specification: 2.5: Read and understand messages through the mass

media, such as from the television and the newspaper
2.7: Read and understand; locate main ideas and

supporting details; follow sequence of events and
ideas; and find proof to support statements in reports
such as newspaper reports and book report.

Sub – skill: Classifying

General
objective(s): To enable students to read and understand information

from newspaper reports
Specific
objective(s): By the end of the lesson, students should be able to :

Pre - Reading
Orally answer questions on newspaper reports and headlines

While - Reading
1. Beginners

Match the main ideas to the supporting details by writing
out the correct letters

2. Intermediate
Fill in the blanks with the correct main ideas and the
supporting details
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3. Advanced
Write out the main ideas and the supporting details in
the diagram

Post - Reading
Write a guided letter to Encik Ali Osman Abdullah giving him
moral support to overcome his bad experience.

Moral value(s): Sympathy and gratefulness

Teaching Materials: Transparencies, handouts, newspaper

References: 1. Huraian Sukatan Pelajaran Tingkatan 4,1988
2. Nuttal, C.(1996) Reading skills in a foreign language.

London : Heinemann.

3.2.2 The Lesson Plan Proper

The lesson plan proper should be divided into three columns which are:

• stage/time;

• activity/aids; and

• presentation/rationale.

The first column is on stage/time. This column provides information on the stage of
the lesson, i.e. pre-reading, while-reading or post-reading. The time limit that is
estimated for teaching these stages should also be included.

If at a specific stage, teachers plan to have several different kinds of activities, time
taken to teach these various activities should be noted, the specific time frame for each
activity or sub-stages.

The second column is on activity and aids in which different kinds of information are
provided. First is on class organisation – whole class, pair work, group work or whole
class discussion. Second, the main content of the lesson should be summarised.

Finally, it also provides information on the teaching aids that are to be employed. The
third column is on presentation/rationale in which class procedures and the justification
are given. The following is the lesson proper which relates to the background
information in the lesson plan outlined in the previous section.
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Stage/Time       Activity/Content             Presentation/Rationale

Pre-Reading

8 minutes

1. Teacher asks students to take out the
front pages of the local newspapers and
ask them to identify the headlines.

2. Teacher asks students questions
pertaining to the front pages of the
newspapers.

Questions

i. How many different kinds of print can
you identify?

ii. Why are some prints bigger than the
others?

iii. Which are the headlines? What do
they tell the readers?

3. Students answer the questions.

4. Teacher shows on a transparency a
picture of a crashed aeroplane.

5. Based on the picture teacher asks
students questions as follows:

Questions

i. What do you think is the headline for
this incident? Why?

ii. Do you think this article is located
on the front page? Why?

iii. If you had 2 minutes to read the
newspaper, would you read the
article?

6. Teacher responds to students’ answers
and shows the whole page of the article.

Rationale:

To stimulate students’ interest in the text

Whole Class
Activity

Aids:
1.  Newspaper
2.  Transparency
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Stage/Time       Activity/Content             Presentation/Rationale

While-Reading

Stage 1
12 minutes

1. Teacher distributes the worksheets to the
students and tell the class what they are
supposed to do as follows:

a.  Group 1 (beginners)
will work on Worksheet 1.
They are to locate the main ideas and
supporting details in the text by
matching the main ideas to the
supporting details.

b. Group 2(intermediate)
will work on Worksheet 2.
They are to locate the main ideas and
the supporting details by fill in the
blanks with the correct main ideas
and the supporting details.

c.  Group 3(Advanced)
will work on Worksheet 3.
They are to locate the main ideas and
the supporting details by writing out
the main ideas and the supporting
details in the diagram.

2. Students check on their answers with
their peers.

3. Teacher asks students at random from
each group to give their answers.

4. Teacher responds to each answer and
provides the correct answers.

Rationale:

To develop students’ ability in locating main
ideas and the supporting details.

SPQ(Beginners)

1. Who is Ali Osman
Abdullah?

2. Did Ali Survive the
plane crash?

3. Where did the plane
crash?

4. Were all the 3 people
from Kampung Seri
Menanti in stable
condition?

SPQ(Intermediate)

1. Who was discharged
from the Queen
Elizabeth Hospital on
Saturday?

2. Who was the last of
the 19 survivors of the
plane crash?

3. Where did the plane
crash take place?

4. What is the condition
of the three residents
of Kampung Seri
Menanti?

SPQ (Advanced)

1. What happened to
MAS Fokker 50?

2. What happened to Ali
Osman Abdullah?

3. Where did the
crashed plane take
place?

4. What was the report
on the three
residents of
Kampung Seri
Menanti?
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Stage/Time        Activity/Content             Presentation/Rationale

Post-Reading
10 minutes

1. Teacher asks students to work in pairs.

2. Teacher distributes Worksheet 4 to
students and tell the students what are
they supposed to do.

3. Students write a guided letter to En. Ali
Osman Abdullah giving him a moral
support to overcome his bad experience.

4. Teacher facilitates students.

5. Teacher calls student at random to read
the letter.

6. Teacher gives spoken remarks to the
students’ letters and inculcates the moral
values.

Rationale:

To provide an opportunity for students to
response personally on other person’s bad
experience.

To inculcate the moral values of sympathy
and gratefulness

3.2.3 The Appendix

The appendix comprises the reading text, worksheets, transparencies, etc. The
appendix should be arranged according to the presentation of the lesson. Appendix that
relates to the lesson plan mentioned is as follows.



OUM 45

UNIT 1 INTENSIVE READING: TEXT-BASED

CHAPTER 3 WRITING THE LESSON PLAN

Plane Crash Survivor Discharged

Kota Kinabalu: Textile trader Ali Osman Abdullah who
survived the Fokker 50 crash in Tawau on Sept 15 was
discharged from the Queen Elizabeth Hospital on Saturday.

Ali, 38 was the last of the 19 survivors of the crash in which
34 people died to be discharged.

“All I want to do now is to return home and rejoice with my
family for having a second chance at life,” said Ali before
boarding a flight to Tawau.

Still at the hospital were three residents of Kampung Seri
Menanti where the plane crashed.

They were a year – old baby Aznorlilah Baharuddin, her
mother Norhailah Mohamed Hainis, 33 and villager Nurah
Linloung, 52.

All were reported to be in stable condition.

1.  Who is Ali Osman
Abdullah?

2.  Did Ali survive the plane
crash?

3.  Where did the plane crash?

4. Were all the three people
from Kampung Seri Menanti in
stable condition?

Source:
The Star
17th Sept 1999

Plane Crash Survivor Discharged

Kota Kinabalu: Textile trader Ali Osman Abdullah who
survived the Fokker 50 crash in Tawau on Sept 15 was
discharged from the Queen Elizabeth Hospital on Saturday.

Ali, 38 was the last of the 19 survivors of the crash
in which 34 people died to be discharged.

“All I want to do now is to return home and rejoice
with my family for having a second chance at life,” said Ali
before boarding a flight to Tawau.

Still at the hospital were three residents of Kampung Seri
Menanti where the plane crashed.

They were a year – old baby Aznorlilah Baharuddin,
her mother Norhailah Mohamed Hainis, 33 and villager Nurah
Linloung, 52.

All were reported to be in stable condition.

(ii) Text (Intermediate)

1.  Who was discharged from
the Queen Elizabeth Hospital on
Saturday?

2.  Who was the last  of the 19
survivors of the plane crash?

3.  Where did the plane crash?

4.  What is the condition of the
three residents of Kampung Seri
Menanti?

Source:
The Star
17th Sept 1999

(a) Appendix 1
(i) Text (Beginners)
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SM Bandar Baru Sg.Buloh

Name:………………….. Form 4:………..
Skill: 2.7

Match the main ideas in the boxes below to the supporting detail by writing out
the letters in the space provided. Number 1 has been done for you.

1.  Residents of Kampung Seri Menanti

2.  Was discharged from the Queen Elizabeth Hospital on Saturday.

3.  A textile trader from Tawau.

4.  Reported to be in stable condition.

5.  Wanted to return to Tawau to meet his family.

6.  Fokker 50 crashed in Tawau on Sept 15.

7.  Aznorlilah Baharuddin,her mother Norhailah Mohamed Hainis

8.  The last of the 19 survivors of the crash.
 and Nurah Linloung.

Plane Crash Survivor Discharged

Kota Kinabalu: Textile trader Ali Osman Abdullah who
survived the Fokker 50 crash in Tawau on Sept 15 was
discharged from the Queen Elizabeth Hospital on Saturday.

Ali, 38 was the last of the 19 survivors of the crash
in which 34 people died to be discharged.

“All I want to do now is to return home and rejoice
with my family for having a second chance at life,” said Ali
before boarding a flight to Tawau.

Still at the hospital were three residents of Kampung Seri
Menanti where the plane crashed.

They were a year – old baby Aznorlilah Baharuddin,
her mother Norhailah Mohamed Hainis, 33 and villager Nurah
Linloung, 52.

All were reported to be in stable condition.

(iii) Text (Advanced)

1.  What happened to Fokker
50?

2. What happened to Ali Osman
Abdullah?

3.  Where did the crash take
place?

4.  What was the report on the
three residents of Kampung Seri
Menanti?

Source:
The Star
17th Sept 1999

A   Plane crashed B   Ali Osman Abdullah C   Three injured villagers

C

(b) Appendix 2
(i) Worksheet 1 (Beginners)
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SM Bandar Baru Sg.Buloh

Name:………………….. Form 4:………..
Skill: 2.7

Fill in the blanks with the correct main ideas and the supporting details in the space
provided.

   A. Plane crashed 1.___________________

    ___________________

  B._______________ 1.___________________

   ___________________

2.  A textile trader from
    Tawau.

3.___________________

   ___________________

4.___________________

   ___________________

   C._______________ 1.___________________

   ___________________

2.___________________

   ___________________

3.  Residents of Kampung Seri
     Menanti

(ii) Worksheet 2 (Intermediate)

Main Ideas Supporting Details
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SM Bandar Baru Sg.Buloh

Name:………………….. Form 4:………..
Skill: 2.7

Write out the main ideas and the supporting details of the newspaper reports in
the diagram.

(iii) Worksheet 3 (Advanced)

Main Ideas                         Supporting Details

1._______________
  _____________

2._______________
  _____________

3._______________
  _____________

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................

...................................................................................................
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SM Bandar Baru Sg.Buloh

Name:………………….. Form 4:………..
Skill: 2.7

Complete the letter to En. Ali Osman Abdullah below. Use all the notes in the paragraph
outline to help you giving him a moral support to overcome his bad experience.

(iv) Worksheet 4 (Post-reading)

1st paragraph students – SM Bandar Baru Sg.Buloh –article – the Star –
Sept 17th  1999

2nd paragraph happy – discharged – hospital – frightening – crash – overcome
– strong – confidence

3rd paragraph health – recovery – family

………………………
………………………
………………………
………………………

Dear …………………

We are…………………………………………………………………………..
…………………………………………………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………

Sincerely,

……………
……………
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3.3 THE LESSON PLAN (2)

The following is another example of a lesson plan.

3.3.1   Background Information

School: Sekolah Menengah Kebangsaan Subang Utama

Subject: English Language

Time: 9.00 am – 9.40 am

Class: Form 5 Science 1

Language proficiency: High English Proficiency

Number of students: 30 (15 boys and 15 girls)

Date:                         2.5.2003

Topic: Articles on Environmental issues

Curriculum Specifications:
1.11  Listen to and understand, ask for and give

information contained in articles on environmental
issues, such as waste disposal.

2.11 Read and understand information, locate main ideas
and details follow sequence of events and ideas and
find proof to support statements on environmental
issues such as waste disposal.

3.3 Present opinions on environmental issues.

Previous knowledge: Students are familiar with information on the protection of
wild life and world environmental issues.

General Objective: To educate students on environmental awareness.

Specific Objectives:

1. When listening to the “Earth Song” students will be able to identify the
theme of the song with 70% accuracy.

2. After reading the role cards and taking part in the role play, students
will make oral evaluation on the positive and negative traits of the
characters depicted in the role play.
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3. With reference to the passage, students will be able to write the main
ideas of the article given.

4. After their group discussion, students will be able to present the causes
and effects of pollution for a time duration of at least 3 minutes.

5. After filling up the questionnaire on environmental conservation, students
will write at least 3 suggestions on what they can do to save the world.

Moral issues: Civic-consciousness appreciation and love for the environment

Teaching Aids: - A song entitled ‘Earth Song’ by Michael Jackson
- A CD player
- An article – “Last chance”
- A box containing role-play cards
- Appendix 1 – Article entitled ‘Last Chance’
- Appendix 2 – Suggestions on changing our life style
- Appendix 3 – Writing a short essay
- Appendix 4 – lyrics of the ‘Earth Song’

Stage/Time       Content/Material            Presentation/Rationale

Pre-reading

Stage 1
(5 minutes)

1.Teacher tells students that they are
going to listen to a song.

2.Students are required to identify the
theme of the song while listening.

3.Teacher introduces today’s topic –
environmental issues.

Rationale:
1.To arouse students’ interest to the
lesson.
2.To integrate skills into the reading
lesson.

Whole-Class Activity

Listen to a song

Teaching aids:
CD Player
CD by Michael Jackson

3.3.2 Lesson Development
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Pre-reading

Stage 2
(10 minutes)

1. Teacher divides students into groups of 6
for the role play

2. Teacher explains the rules of the role-play.
3. Each group will get a box containing

cards with various roles (Appendix 1).
4. Each student draws a card from the box

and takes on the role written on the card.
5. After role-playing, students are required

to orally comment on the positive and
negative attitudes of the role they played.

Rationale:

1. To create awareness of the different
attitudes towards environmental
conservation.

2. To create awareness on importance of
environmental conservation.

3. To enable the students to compare and
contrast the positive and negative traits
of characters depicted in the role-play.

Role Play

Attitude towards
environmental
conservation

Question:

If people carry on with
these negative
attitudes, what will
become of the world?

Stage/Time       Content/Material            Presentation/Rationale

While Reading

Stage 3
(10 minutes)

1. Teacher asks the students to stay in the
same group.

2. Teacher distributes the article to the
students.

3. Students are required to read the article
silently.

4. Students will discuss the main idea of the
article in groups.

5. The class will discuss the answer.
6. In their groups, students will discuss the

cause and effect of pollution.
7. Each group will prepare for a 3 minutes

presentation.
8. Each group presents their views in the

class.

Rationale:

1.To develop students’ understanding of
the article.
2.To identify the cause and effect of
pollution.
3.To give an insight to students about the
importance of the issues.

Group Activity

Appendix 2, 3

Presentation:

‘The cause and effect of
pollution’.
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Post-reading

Stage 3
(5 minutes)

1.Teacher asks students what people do to
help save the environment.
2.Distribute the questionnaires designed by
environmental studies group to the student.
3.Students are required to answer them.
4.Students will share the views on the
suggestion given in the questionnaires with
their group members.

Rationale:1.
To built confidence in student by encouraging
them to give and defend their opinion.

Group Activity

Questionnaires –
Appendix 4

Questions:

1.  “What can we do to
help?”

2.  “What is difficult for
us to carry out even if it
helps save the world?”

Stage/Time       Content/Material            Presentation/Rationale

Post-reading

Stage 3
(5 minutes)

1.Teacher asks students what people do to
help save the environment.
2.Distribute the questionnaires designed by
environmental studies group to the student.
3.Students are required to answer them.
4.Students will share the views on the
suggestion given in the questionnaires with
their group members.

Rationale:1.
To built confidence in student by encouraging
them to give and defend their opinion.

Group Activity

Questionnaires –
Appendix 4

Questions:

1.  “What can we do to
help?”

2.  “What is difficult for
us to carry out even if it
helps save the world?”

Post-reading

Stage 4

(7 minutes)

1. Teacher encourages students to think
about what thy can do to help save the
environment.
2. Students suggest ways to change their
life styles to contribute to environmental
conservation, e.g. ‘use less plastic bags’.
3. Students will write their suggestion in a
form of an essay.
4. Teacher distributes the handouts for
students to write in.
5. Teacher selects a few students to tell
the class what they have written.

Rationale:
1. To develop critical thinking among the
students.
2. To evaluate students understanding of
today’s topic through their proposal of their
future actions.

Whole Class Activity

Appendix 5:

Write an essay on:

“What can I do to help
save the environment”
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Closure
(3 minutes)

1. The teacher distributes the lyrics of the
songs to the students.

2. Teacher and students sing the ‘Earth
Song’ together.

Rationale:

To reinforce the moral values in today’s
lesson.

‘Appreciation and love for the environment’.

Whole Class Activity

Appendix 6

Sing the ‘Earth Song’

Stage/Time       Content/Material            Presentation/Rationale

3.3.3 The Appendix

(a) Appendix 1
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Last Chance

This is a science fiction story about a woman from the year 2500. She is talking
to you. Read the story and find out. Why did she come to speak to you?

Good morning, ladies and gentleman. Thank you to all of you for coming here and listening
to my story. Let me begin by telling you how I came to be here: I came in a time machine.
In the year 2500, we are able to travel through time to any year in the history of the earth.

I have returned to this year to tell you something important: This year is your last chance
to change your lifestyles to save the earth!

I will explain. Beginning of the 20th century, a few people were worried about polluting the
earth’s water and air. They talked about the dangers of pollution, but most people did not listen and
did not change their way of life. Instead, they continued to dump dangerous chemicals and other
waste into lakes and oceans, to drive more and more cars and trucks and to cut down trees.

By the year 2200, the earth’s water was completely polluted. People could no longer
drink water, and they had to use other types of liquid. This forced a change, but it was not enough.
Scientists warned about over-population and said that in the future there might be too many people
on earth. But not enough was done.

So, the year 2300, there were so many people that food becomes scarce. There was
no water to grow food and all the fish in the lakes and oceans died because of pollution. Terrible
wars broke out between the wealthy and the poor. People started to think about finding another
place to live. Scientists were working very hard to find another planet in space where humans could
live.

 By the year 2400, the air is too polluted for humans to breathe. So we had to leave
earth. But only the very wealthy were able to leave. Where did we go? Nowhere. And everywhere.
You see, scientists did not find another save planet, so now we must travel around the universe in
our space ships. We were still looking for a place to call our home.

So, it is up to you to change history. There is still hope. You must change your lifestyle
now, before it is too late.

2500

2400

2300

2200

1950

Year Main Events

(b) Appendix 2

(c) Appendix 3
Fill in the blanks with the main events of the year.
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Use less plastic bags
Use solar or electric cars
Use less electricity
(for example, don’t stay up
late at night.
Eat less meat (this uses
less forest land for cattle).
Stop using disposable products.
Recycle more.
Control the population.

Yes, that’s
easy to do

That’s hard
to do

No, that’s
impossible

to do

I can ...................................................................................................................

............................................................................................................................

............................................................................................................................

............................................................................................................................

............................................................................................................................

............................................................................................................................

............................................................................................................................

............................................................................................................................

............................................................................................................................

............................................................................................................................

 
What I can do to help save 
the world? 

(d) Appendix 4
Here are suggestions for changing our lifestyles. Do you think they are possible?

Suggestions:

(e) Appendix 5
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The Earth Song

What about the sunrise
What about rain
What about all the things
That you said we were to gain…
What about killing fields
Is there a time?
What about all the things
That you said was yours and mine…
Did you ever stop to notice?
All the blood we’ve shed before
Did you ever stop to notice
The crying Earth the weeping shores

Aaaaaaaaah Aaaaaaaaaaaaaaaahh
What have we done to the world
Look what we’ve done
What about all the peace
That you pledge your only son…
What about flowering fields
Is there a time
What about all the dreams
That you said was yours and mine…
Did you ever stop to notice
All the children dead from war
Did you ever stop to notice
The crying earth the weeping shores

Aaaaaaaaah Aaaaaaaaaaaaahh

I used to dream
I used to glance beyond the stars
Now I don’t know where we are
Although I know we’ve drifted far

Aaaaaaaaah Aaaaaaaaaaaaahh
Torn apart by creed
(What about us)
What about the common man
(What about us)
Can’t we set him free
(What about us)
What about children dying
(What about us)
Can’t you hear them cry
(What about us)
Where did we go wrong
(What about us)
Someone tell me why
(What about us)

What about babies
(What about us)

Aaaaaaaaah Aaaaaaaaaaaaahh

Hey, what about yesterday
(What about us)
What about the sea
(What about us)
The heavens are falling down
(What about us)
I can’t even breathe
(What about us)
What about the bleeding earth
(What about us)
Can’t we feel its wounds?
(What about us)
What about nature’s worth
(What about us)
It’s our planet’s womb
(What about us)
What about animals
(What about us)

Aaaaaaaaah Aaaaaaaaaaaaahh

We’ve turned kingdom to dust
(What about us)
What about elephants
(What about us)
Have we lost crying whales
(What about us)
We’re ravaging the seas
(What about us)
What about forest trails
(What about us)
Burnt despite our pleas
(What about us)
What about the holy land
(What about us)
What about the days
(What about us)
What about all their joy
(What about us)
What abut the man
(What about us)
What about the crying man
(What about us)
What about Abraham
(What about us)
What about death again
(What about us)
Do we give a damn

Aaaaaaaaah Aaaaaaaaaaaaahh

(f) Appendix 6



58 OUM

INTENSIVE READING: TEXT-BASED UNIT 1

WRITING THE LESSON PLAN CHAPTER 3

Exercise 3.3

You have read two examples of lesson plans. Explain the different
components of a lesson plan.

SUMMARY

This chapter describes to you the lesson plan. There are a few important elements to consider
when writing a lesson plan. The first is to use objectives as the instructional intent of the
lesson. Every lesson plan should have the general and specific objectives.  Finally, a
comprehensive lesson plan should consist of the background information, the lesson proper,
and the appendix.
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                 TUTORIAL QUESTIONS

TUTORIAL QUESTION 1

INTRODUCTION

The following exercise seeks to review the first chapter which is on
“Text-based Reading.”

PROBLEM

You are to choose a text which is suitable for your target students. Thus you have to
prepare pre-reading, while-reading and post-reading activities for this text.

TASK

Review this module and the texts suggested for reference.  Then choose a text that
you think is suitable for your target students and prepare activities for pre-reading, while
reading and post-reading stages. You should also review your students’ workbooks and
conduct discussions with other tutorial members.

SOURCES FOR ANSWERS

1. Aebersold and Field (1997) Chapter 4, 5 and 6

2. Nuttall (1996)  Chapter 1

3. Grellet (1981)

4. Wallace (1992)
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TUTORIAL QUESTIONS

TUTORIAL QUESTION 2

INTRODUCTION

The following exercise seeks to review the second chapter which is on  “A Text-based
Lesson.”

PROBLEM

You have to choose a text and propose a possible sequence of teaching a text-based
reading lesson on this text.

TASK

Review this module and the texts suggested for reference. Then choose a text.
Propose the sequence of teaching this text for a text-based lesson.

SOURCES FOR ANSWERS

1. Aebersold and Field (1997) Chapter 10

2. Nuttall (1996) Chapter 9

3. Grellet (1981)

4. Wallace (1992)
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TUTORIAL QUESTION 3

INTRODUCTION

The following exercise seeks to review the third chapter which is on
“Writing the Lesson Plan.”

PROBLEM

Think of the students that you are teaching now. You have to design a lesson plan which
provides at least two activities for pre-reading, while-reading and post-reading for the
students you are teaching now. The lesson plan should follow the format discussed in
this unit.

TASK

Review this module and the texts suggested for your reference. You also need to review
your curriculum specifications and syllabus of teaching. Then, reflect on your students,
their learning and your teaching. Write the lesson plan. The lesson plan should follow
the format discussed in this unit. You can then compare your lesson plan with that of
your colleagues.

SOURCES FOR ANSWERS

1. Aebersold and Field (1997) Chapter 4, 5 and 6

2. The module
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CHAPTER 1: TEXT-BASED READING

Exercise 1.1

Text-based lessons focus on understanding specific texts as closely as possible. Text-
based lessons are very common in Malaysian classrooms in which students will employ
their various reading strategies in tackling the specific text that they are reading.

Skills-based reading, on the other hand, focuses on a particular reading skill, for
instance, inference or prediction.  Instead of working on a single text, skills-based will
employ different texts to develop specific reading strategies.  I conducted both, text-
based and skill- based lessons.

Exercise 1.2

Refer to examples given in 1.2.1.

Exercise 1.3

Refer to examples given in 1.2.2.

Exercise 1.4

1. Refer to examples given in 1.2.3.

2. Pre-reading helps students to integrate their prior knowledge into the text. Pre-reading
tasks seek to switch on the appropriate schemata of reading so that students can use
what they know to assimilate and accommodate the text.  It is using what they know
about the world into the text or integrating their general knowledge into the specific issues
that is raised by the text. Post-reading, on the other hand, focus on applying what they
have learned from the text into their prior knowledge. It takes the specific information
from the text and applies it to the students’ general understanding of the world.

CHAPTER 2: A TEXT-BASED LESSON

Exercise 2.1

1. SPQ serve to help students focus on the main idea of a specific section of a text so that
they can easily understand the text. They are usually placed in a margin at the right hand
side of the page.

When constructing SPQ, make sure that they can be answered only after students
have read the whole or a major part of the section. SPQ should also make students
think about the meaning of the text and not just identify specific information

2. A possible sequence of teaching is provided by Nuttall (1996:168) which is shown in the
following figure:
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Note: Depending on the text, these steps might be spread over several lesson periods and
homework assignments.
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Exercise 2.2

1. The class can be organised in at least three ways:

• individual work;

• whole class; or

• group work.

Individual work allows students to understand the text on their own before discussing
with their friends or with the class.  Since reading is a private process, it is highly
recommended that you ask students to attempt the tasks individually first. You may also
want to individualise your instruction by getting students to read texts which cater to
their linguistic level, personal needs and interest.  This can be done by using reading
cards, reading labs or graded readers. Students will then work on texts at their own pace
and rate.

In a teacher centred class, students will be working on the same text.  It is the teacher
who will set the pace, rate and sequence of learning.  All the students will have to work at
more or less the same rate and the same way.

The main advantage of this approach is cost. The school does not need to invest in
preparing different range of materials and teachers need not prepare different tasks for
different groups of students.  Class management is also easier.  It also helps the teacher
to be more aware of students’ performance or lack of it.

Group work has many advantages.  Firstly, students’ motivation is high. For that reason,
teachers can provide challenging tasks such as projects, campaigns and presentations
as group work.

Secondly, students are generally more comfortable and at ease to talk to each other in
their groups, in contrast to the teacher or in front of the class.

Thirdly, group work helps to develop learners who share the responsibility of learning.
They will realise that each member of the group plays a role.

Fourthly, it also promotes team spirit.  Finally, other than language skills, learners will
learn social skills, in which they have to work together, respect each other and get along.

There are certain disadvantages though. One, if the students are working in a
heterogeneous group, there is always a tendency for one or two students to dominate
the others.  In contrast, there is also a chance for one or two students to lay back and let
the rest of the group members do the work.

Three, there is also a chance that a class has a very weak student that no one wants to
have in their group. This will be detrimental in developing positive self-concept of the
weaker student.  Finally, the rate that a certain group is working at may not be suitable
for all the group members. Slower students may feel overwhelmed by students who are
faster and more advanced.

2. The purpose of assessing the text as a whole is for the student to understand the global
implications of the text and the moral lessons that can be learned.

The students should relate their own experiences to the text. They should also be aware
how the text is different or similar to what they believed in.  It is important for them to be
able to distinguish the writer’s view of the world from their own point of view.  They need
to justify their decisions, whether they agree or disagree with the writer.
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CHAPTER 3: WRITING THE LESSON PLAN

Exercise 3.1

According to Johnson (1986), the objectives of a lesson can be related to at least three
domains of learning: cognitive, affective and psychomotor. Cognitive objectives are
concerned with ideas, concepts, and knowledge to be learned. Affective objective relates
to feelings and psychomotor objectives refer to motor skills.

Exercise 3.2

1. General objectives serve as a framework for specific objectives.  It comprises a
description of the outcome or performance that the students are required to achieve.

In addition to the outcome or the performance, specific objectives contain another two
kinds of information which are the condition and the criterion.

2. You can check your answer with your tutor.

Exercise 3.3

There are three main components of a lesson plan and they are as follows:

• the background information;

• the lesson proper; and

• the appendix.

The background information which is the first part of the lesson plan provides
information about the date, time, school, target students, topic and assumed prior
knowledge.  This is followed by the curriculum specifications, which in our case is the
curriculum specifications published by the Ministry of Education.  The general and
specific objectives of the lesson are outlined.

For the specific objectives, you may list all of them, or you may include information on
the stage of lesson and the students’ proficiency level. This extra information may be
useful especially for teachers who are teaching SMART schools in which lessons need
to be tailored to the needs and the levels of the students.  Other information such as
moral values, teaching aids and list of reference should be included.

The lesson plan proper is divided into three columns which are:

(i) stage/time;

(ii) activity/aids; and

(iii) presentation/rationale.

The first column is on stage/time.  This column provides information on the stage of
the lesson, i.e. pre-reading, while-reading or post-reading. The time limit that is
estimated for teaching these stages should also be included.
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If at a specific stage, teachers plan to have several different kinds of activities, time
taken to teach these various activities should be noted, for example the specific time
frame for each activity or sub-stages.

The second column is on activity and aids in which different kinds of information are
provided. First is on class organisation - whole class, pair work, group work or whole
class discussion. Second, the main content of the lesson should be summarised.

It also provides information on the teaching aids that are to be employed. The third
column is on presentation/rationale in which class procedures and the justification are
given.

Finally, the appendix comprises the reading text, worksheets, transparencies etc. In
other words, all the teaching aids that need to be employed. The appendix should be
arranged according to the presentation of the lesson.
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INTRODUCTION
This unit is the second part of intensive reading. In Unit 1, we have discussed text-
based lessons. In this unit, we will move on to skill-based lessons. This unit also
comprises three chapters.

Chapter 4 is on vocabulary skills.  It discusses the different types of vocabulary
knowledge and their importance. This is followed by a discussion on vocabulary skills
such as the use of contextual clues, morphological analysis, structural analysis and
the use of the dictionary. The vocabulary skills are also discussed in terms of the
different stages of reading lesson that they should be dealt with.

The next two chapters, Chapter 5 and Chapter 6, are on text attack skills. These
chapters outline specific reading strategies that should be developed in the reading
class.  Examples of tasks that can be carried out to develop each strategy are given.

Chapter 5 discusses Nuttall’s (1996) eight text attack skills which are as follows:

• understand sentence syntax;

• recognising and interpreting cohesive devices;

• interpreting discourse markers;

• recognising functional value;

• recognising text organisation,

• recognising presuppositions underlying the text;

• recognising implications and making inferences; and

• making predictions.

Chapter 6 discusses integration and application, skimming, scanning and monitoring
comprehension. The unit ends with a section on strategy training.

LEARNING OBJECTIVES
By the end of this unit, you should be able to:

1. explain the importance of vocabulary skills;

2. discuss the different types of vocabulary skills;

3. list the reading strategies that should be developed among readers;

4. construct activities on developing specific reading strategies that are discussed in
the module; and

5. explain how strategy training can be conducted.
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CHAPTER 4 VOCABULARY SKILLS

INTRODUCTION

Chapter 4 addresses the importance of vocabulary knowledge and provides the different
strategies of vocabulary skills such as the use of contextual clues, morphological
analysis, structural analysis and the use of the dictionary.  This chapter also provides
information on the vocabulary skills that you as a teacher can employ at different stages
of the lesson.

OBJECTIVES

By the end of this chapter, you should be able to:

1. identify the two different types of vocabulary and the importance of vocabulary knowledge;

2. produce appropriate words based on affixes provided; and

3. discuss how vocabulary knowledge can be developed.

Reference

Assigned reading
Before we start this topic, please read:

1. Nuttall (1996) Chapter 5; and

2. Aebersold and Field (1997) Chapter 7.

4.1 VOCABULARY KNOWLEDGE

Teachers’ instructional intent is presented through the use of objectives. Objectives need
to be clearly written so that teachers can communicate their intentions clearly.
According to Johnson (1986), the objectives of a lesson can be related to at least three
domains of learning:  cognitive, psychomotor and affective.

There are two types of vocabulary, as shown in Figure 4.1.
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Figure 4.1: Two types of vocabulary

According to Grabe (1991:383), “reading involves the interaction of lower level rapid,
automatic identification skills and an array of higher level/interpretation skills.” This is
also supported by Stanovich (1980:58), who asserts that good readers are usually data
driven, “in that it is the speed of their context-free word recognition that allows capacity
to be free for comprehension processes.”

These statements suggest that accurate and automatic word recognition skills are
prerequisites for fluent reading.  Vocabulary knowledge directly contributes to
automatic recognition of words and may prevent readers from the slow, letter by letter,
and syllable by syllable sounding of words.  It is central to comprehending therefore,
‘giving attention to vocabulary is unavoidable’ (Nation 1990:2).

How do you develop vocabulary knowledge? One is through extensive reading which
is the topic of the next unit.

ProductiveReceptive  
 

VOCABULARY  

helps develop  

Extensive 
reading

vocabulary 
knowledge

Figure 4.2: The benefit of extensive reading

Receptive vocabulary are vocabulary that readers recognise and have a general
sense of meaning but are not confident enough of using when they speak or write.

Productive vocabulary is the vocabulary that readers know well and use in
speaking and writing.  Vocabulary acquisition – both receptive and productive –
is important in reading.
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How important do you think is vocabulary work at the pre-reading stage?

Discussing vocabulary before reading is usually done only if failure in understanding
the target vocabulary impedes comprehension. Students may usually need to work on
topic-specific or content-specific vocabulary. This will help students to think about the
new concepts and can this can be done through the use of semantic mapping (refer
to Figure 4.3).

Past studies such as Hafiz and Tudor (1990) found that there is a significant increase
in vocabulary gained between low proficiency L2 learners who read extensively than
those who did not. Other than extensive reading, there are other strategies that can
be employed in the intensive reading class to help students deal with unknown words.

Before deciding on which skill to employ, one of the questions that need to be addressed
is “What vocabulary do the students need to know?” (Nation, 1990). Class time and
constraints on memory do not permit students to learn all the words that they need.

Therefore, teachers need to prioritise words that students need to know and how this
can be learned meaningfully. Usually the main principle is to learn high frequency
words i.e.words that are frequently used in texts, which is usually shown in the word
lists.

Vocabulary skills can be carried out during the different stages of reading – pre-reading,
while-reading and post-reading (Aebersold and Field, 1997).

4.2 PRE-READING

In your opinion, how do you best develop vocabulary knowledge among
your students?

Exercise 4.1

What are the different types of vocabulary? Discuss the importance of
vocabulary knowledge.
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Figure 4.3: Semantic mapping on the topic “clothes” as pre-reading

4.2.1 Semantic Mapping

To do semantic mapping, write down the word or concept that you want your students
to think about.  Then, brainstorm for ideas or related ides or words that come to mind.
During this process, you may want to organise the ideas given into dif ferent
classifications or subtopics.

For instance, on a topic about clothes, words such as bracelet, purse, and jewellery
may appear frequently. Then come words for different types of clothes, materials,
costs, functions etc. These provide for different subtopics which you may want to turn
into a pre-reading map for the topic “clothes”.

Vocabulary that is introduced during pre-reading should also be discussed in context
of the reading text rather than as an isolated list of words separate from the topic. The
context provides students with a better framework to understand and remember the
words.

Introducing vocabulary is important so that later, further practice and the review can
help students to not just remember the words, but also learn to use the words in their
own sentences. This will eventually develop the vocabulary from receptive to productive.

4.3 WHILE-READING

What types of vocabulary lessons do you use as while-reading activities
in the classroom?
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Again, at this stage, one of the most useful strategies in reading is to determine if
unknown words are important in understanding the text. This is known as key words,
failure of which may impede comprehension of the text. If the purpose of reading is for
general comprehension, and the unknown word is not a key word, it is best to skip the
word.

One of the main differences between poor and good readers is that good readers are
not stuck when faced with a difficult word. They keep reading ahead and take risks in
constructing comprehension of the text. Poor readers usually opt to decode and identify
the meaning of every word. When faced with a difficult word, they stop reading and
regress instead of reading ahead.

There are several strategies that can be applied when teaching reading, as shown in
Figure 4.4.

Figure 4.4: Strategies for teaching reading

Use: 
 Contextual clues 
 Morphological 

analysis 
 Structural clues 
 Dictionary 

 

4.3.1 Contextual Clues

If the unknown word is a key word, then guessing the word from the context is a useful
vocabulary skill. Clark and Nation (1990 in Nation 1990:162-163) outline five steps for
guessing words from the context, as shown in Table 4.1.
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Table 4.1: Five Steps for Guessing Words from the Context

                     Steps                                Activity 
Step 1 
Look at the unknown word and 
decide its part of speech. 
 

• Is it a noun, a verb, an adjective or an adverb? 

Step 2 
Look at the clause or 
sentence. 

• If the unknown word is a noun, what adjectives 
describe it? What verb is near to it? That is, what 
does this noun do, and what is done to it? 

• If the unknown word is a verb, what noun does it go 
with? Is it modified by an adverb? 

• If it is an adjective, what noun does it go with? 
• If it is an adverb, what verb is it modifying? 
 

Step 3 
Look at the relationship 
between the clause and 
sentence containing the 
unknown word and other 
sentences or paragraphs. 

• Sometimes this relationship will be signalled by a 
conjunction like but, because, if, when or by and 
adverbs like however and as a result. 

• Often there will be no signal. The possible type or 
relationship includes cause and effect, contrast, 
inclusion, time, exemplification and summary. 

• Punctuation may also serve as a clue. Semicolons 
often signal a list of inlcusion relationships; dashes 
may signal restatement. 

• Reference words like this, that, and such also 
provide useful information. 

 
Step 4 
Use the knowledge you have 
gained from Steps 1-3 to 
guess the meaning of the 
word. 
 

 

Step 5 
Check that your guess is 
correct. 

• See that the part of speech of your guess is the 
same part of speech of the  unknown word. If it is 
not the same, then something is wrong with your 
guess. 

• Replace the unknown word with your guess. If the 
sentence makes sense, your guess is probably 
correct. 

• Break the word into prefix, root, suffix, if possible. If 
the meanings of the prefix and root correspond to 
your guess, good. If not, look at your guess again, 
but do not change anything if you feel reasonably 
certain about your guess using the context. 
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Table 4.2: Three Types of Contextual Clues

        Types of Contextual Clues                             Definitions 
Words Similar in Meaning In the sentence “The irritated and angry man decided to 

leave the office after being scolded by his superior”, 
readers can guess the meaning of irritated because 
one knows the meaning of the word angry. 
 

Words Used in Contrast The use of contrasts are usually signalled by words 
such as however, nevertheless, but, or and although. If 
the unknown word is paired with a word which is 
familiar, readers can use their knowledge of the known 
word to make a guess of the familiar word. 
 
For instance in the sentence, “When he was walking by 
the lake in the country, he felt so tranquil unlike the 
stress he always has when stuck in the middle of the 
traffic in Kuala Lumpur”, tranquil is contrasted with the 
word stress. It probably means relaxed and peaceful. 
 

Supplied Definition At times, the definition of the target word is given. This is 
done through expressions such as in other words and 
that is. At times, the definitions may also be italicised or 
in bold.  
 
 
Examples: 

• She discovered the antidote for the disease. In 
other words, she found a medicine that can fight 
off the effects of the disease. 

• He has a tendency to use words which have 
similar meanings -  synonyms. 

 
 

According to Warriner and Griffith (1977), there are three types of contextual clues that
should be considered as shown in Table 4.2.

4.3.2 Morphological Analysis

Other than using contextual clues, vocabulary skill can also be developed through
morphological analysis, as shown in Figure 4.5.
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Figure 4.5: Ways of using morphological analysis in developing vocabulary skills

 

There are two types of affixes. They are prefixes which are placed before the root word
and suffixes which occur at the end of the root word, as shown in Figure 4.6.

Figure 4.6: Types of affixes

 

prefix  Root word suffix 

AFFIXES 
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Examples of prefixes and suffixes are as shown in Table 4.3.

Table 4.3: Examples of Affixes

Ø Ante- antedate
Ø Il- Illegal
Ø De- decaffeinated
Ø Ultra - ultraviolet
Ø In- inadequate
Ø Un- unlikely
Ø Inter- inter-varsity
Ø Intra- intravenous
Ø Pre- prenatal
Ø Post- postmortem
Ø Re- recur
Ø Mis- misleading
Ø For - forget
Ø Un- ungrateful

Ø -dom -freedom
Ø -ness -kindness
Ø -cy -accuracy
Ø -ee -engineer
Ø -ism -barbarism
Ø -tion -creation
Ø -tude -attitude
Ø -ture -culture
Ø -y -jealousy

Students also need to learn which affixes can be combined with which root words, the
changes in spelling when affixes are employed, and the changes in pronunciation
(Nuttall, 1996).

Exercise 4.2

1. Write at least two words which have the following prefixes: dia-,
pro-, syn-,  eu-, im-, de-.

2. Write at least two words which employ the following suffixes : -
ery, -ry, -ure, -y, -ous, -ose, ary.

3. Identify the root word and suffixes employed in the following
words:
Cosmic Ineligible
Incapable Infidel
Proponent Subsequent

4.3.3 Structural Clues

Guesses on the meaning of words can also be made based on the position of words
in a sentence. From the position, the grammatical category can be established and
this can be used as a step towards meaning.
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For instance the sentence “The zugly man is standing by the door,” the word zugly is
most likely an adjective because it occurs before a noun. You may then ask students
to suggest three words that can be used to replace Zugly and another three words
that are not suitable.

4.3.4 Dictionary

What type of dictionary would you require or recommend your
students to use?

Other than this, a popular strategy among Malaysian students is to use the dictionary.
During the early stages of language learning, a bilingual dictionary is recommended.
This is appropriate because the students’ proficiency of the target language is too
limited to understand definitions written in English. As proficiency of the target language
develops, the student can use the monolingual dictionary.

Dictionary skills need to be developed so that students are familiar with the range of
information provided (such as division of the word into syllables, phonetic transcriptions,
synonyms, grammatical functions of the word and the word origin) and most importantly,
which definition they should be looking at. Students have a tendency to provide the first
meaning given in the dictionary without considering the grammatical function or the
context in which the word occurred.

The suggested activities above can be teacher or learner-focused. Teachers can provide
a list of words that they want students to work on, or they may ask students which
words they do not understand. Depending on the context, the suitable vocabulary
learning skill can be employed and done as class, group, pair or individual work.

Such lessons can be done as an integrated while-reading activity, or as a lesson on
its own. Many teachers like to allocate a class period on vocabulary skills because not
only is it important, it is also less intrusive compared to conducting it in a while-reading
lesson.

4.4 POST-READING

According to Aebersold and Field (1997:148) “The benefit of teaching vocabulary after
reading and discussing the text is that the students” comprehension of the text can be
used as a starting point for building associations for a word, which makes it easier to
learn.

Exercises at this stage require students to not just recognise the words, but also use
the words either by paraphrasing the original sentences or by constructing new
sentences for different contexts. Vocabulary exercises at the post-reading stage
reinforce vocabulary skills and highlight words that need to be learned.
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This vocabulary exercise can also be done through the use of semantic mapping as
discussed in section 4.2.  For instance, the word pollution can be written down and
ideas associated with it can be brainstormed. This semantic mapping can be used as
a review and a consolidation exercise (refer to Figure 4.7).

During this session, the class can also be led to discuss on the implications and moral
learned from the responses triggered on the map. Time need to be taken to introduce
the word, explain the meaning, demonstrate its application and practice the word for
other contexts. These steps need to be done in discrete stages, one stage at a time.

Reading is a private process. Ultimately, it is the students’ responsibility to continue
expanding their vocabulary knowledge. Students need to be made aware that they are
responsible for their own learning and teachers are there as facilitators and motivators.

Figure 4.7: Semantic map as a consolidation exercise on the topic “Pollution”

Exercise 4.3

Discuss the different ways vocabulary knowledge can be developed.
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SUMMARY

This chapter deals with the first type of skill-based reading. It concerns vocabulary skills.
Different strategies of vocabulary skills have been suggested such as semantic
mapping, contextual clues, morphological analysis and structural analysis. These
strategies are also discussed in terms of the different stages of lesson so that a better
understanding of what to teach, when to teach and how to teach it can be achieved. In
Chapter 5, we will move on to text attack skills which deal with the teaching of different
reading strategies.
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CHAPTER 5 TEXT ATTACK SKILLS 1

INTRODUCTION

Chapter 5 outlines to you the specific text attack skills and reading strategies that should
be developed in the skill-based intensive reading class. This chapter presents the first
part of the discussion and the second part will be dealt with in Chapter 6.

In this chapter, Nuttall’s (1996) eight text attack skills are discussed and examples to
teach each skill are given. The eight text attack skills discussed are:

1. understanding  sentence syntax;

2. interpreting cohesive devices;

3. interpreting discourse markers;

4. recognising functional value;

5. recognising text organisation;

6. recognising the presuppositions underlying the text;

7. recognising implications and making inferences; and

8. forming predictions.

OBJECTIVES

By the end of this chapter, you should be able to:

1. list the reading strategies that help to develop the competent reader;

2. explain at least two of Nuttall’s (1996) text attack skills; and

3. justify the use of appropriate text attack skill for interpreting texts at sentence, paragraph
and discourse levels.

5.1 TEXT ATTACK SKILLS

Do you have different types of reading strategies that you teach in
class? What are the strategies? List them.

One of the main aims of teaching reading is to develop students’ skills in comprehending
texts. Students need to employ different reading strategies for different tasks, texts and
purpose of reading.
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Reading strategies reveal how readers interact with the texts based on their purpose
for reading, the nature of the text, their knowledge of the world and of the language.
“These strategies indicate the readers’ concept of the task, the textual information cues
attended to, how readers make sense of what they read and the action readers take
when they do not understand” (Block, 1985: 6-7).

Thus, reading strategies represent the reading processes used by the students.
Strategies are the means that readers use to attain meaning, which is comprehension.

Examples of reading strategies are as follows:

• Anticipate the content of the text from the title

• Guess meaning of words, sentences or meaning of text

• Distinguish main ideas from details

• Infer meaning

• Relate information from different parts of the texts

• Adjust reading strategies and rate to purpose and task of reading

• Monitor comprehension

• Identify grammatical functions of words

• Use prior knowledge to understand the text

• Question information given by the text

• Evaluate information

• Use text features (headings, subheadings, transitions etc.)

• Synthesize information

• Reading ahead

Reference: (Block 1986, Davis and Bistodeau 1993, Monteiro 1992, Barnett 1989)

Figure 5.1: Examples of reading strategies

Reading strategy development or text attack skills training is an important component of
a reading class (Barnett 1989, Cohen 1984, Oxford 1990). There are many frameworks
of teaching which are suggested by reading authorities. One framework is suggested
by Nuttal (1996) who outlined eight text attack skills as shown in Figure 5.2.
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q Understanding sentence syntax

q Interpreting cohesive devices

q Interpreting discourse markers

q Recognizing functional value

q Recognizing text organization

q Recognizing the presuppositions underlying the text

q Recognizing implications and making inferences

q Making predictions

Figure 5.2: Nuttal’s eight text attack skills

Exercise 5.1

What are reading strategies? Provide some examples of reading
strategies that should be taught in schools.

5.1.1 Skill 1: Understanding Sentence Syntax

Text attack skill 1 aims at developing readers’ ability at tackling difficult texts. This is
done by simplifying the sentences in the text which are outlined as follows:

(a) Identify the cohesive devices and find out what each of them refers to.  This will be
explained in the next attack skills.

(b) For sentences which are long and complex, rewrite them into shorter sentences by
taking away the co-coordinating conjunctions such as or, and, but.

(c) Retain the nouns but remove the adjectives or any noun groups.

(d) Find the verbs and find out the subject and the object of each sentence. Do this by
asking “Who does what?”

(e) For any participle, infinitive or prepositional clauses/phrases that are still left, find out
their reference by asking the same question above.

At this level, readers are interpreting the text at the sentence level to get the literal
meaning of the text. To understand sentence syntax, readers also need to interpret the
cohesive devices.
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5.1.2 Skill 2:  Recognising and Interpreting Cohesive Devices

Cohesive devices can be of any of the following three categories:

(a) Pro-forms
This sub-skill aims at developing students’ competency in finding out the referent of
words such as our, this, that, one and comparatives i.e. smaller, bigger, additional. One
of the means to do this is to require students to identify words with the same reference
in the text.

(b) Interpreting Elliptical Expressions
Readers need to recognise that there is information that has been deleted in order to
avoid redundancy. To help readers realise this, the task is for them to identify the elided
elements and rewrite the sentences with the elided items. The readers will then realise
why the information is elided.

Example

Ali and his family went to Pulau Lumut for a holiday.  Ali has a daughter by the
name of Shahnaz.  She likes to play with Abu who is there for a holiday with his
family.

Instructions:

1. Note that the name Ali and the pronoun ‘his’ are written in bold letters, Shahnaz is
underlined and Abu in italics.

2. Read the text and mark all the items which refer to Ali in bold, underline the
items which refer to Shahnaz and italicise for Abu.

3. One has been done for you.

Figure 5.3: Categories of cohesive devices

Interpreting elliptical 
expressions 

Lexical cohesion Pro-forms 

Cohesive devices 
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Example

I was caught by the sound of music and the lights.

1. In the sentence above, identify where information is elided.

2. Rewrite the above sentence without ellipsis.

I was caught by the sound of music and she turned on the lights.
The elided part of the sentence is in bold.

(c) Lexical Cohesion
This deals with co-reference in which different expressions are used to refer to the
same item.  Examples are synonym, hyponym and metaphor.
How to train this sub-skill? Training this sub-skill is similar to the training on identifying
the pro-forms. Readers can be asked to identify the various pro-forms by identifying
each group of co-reference with the same colour code. Other than this, a semantic map
or a flow chart can be used to map out the different classifications of the same item or
its co-reference.

Example

Write all the expressions related to Sheena which are found in the text.

 

Sheena The brave child 

The eldest daughter 

The girl 

The heroine 

A hero (heroine for female) can mean: someone who has saved another
person’s life; someone who has done something that no one else could do; or
someone who has risked his or her life for the safety of others.

Sheena was only eleven years old when she saved her brother, Adam from
drowning; she did this at the risk of her own life. The eldest daughter of three
siblings, she had taken such a heroic and fearless action to save her brother
from drowning in a pond.
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5.1.3 Skill 3:  Interpreting Discourse Markers

Text attack skill 3 moves from the sentence to the paragraph and discourse levels.
Interpreting discourse markers help readers to understand the relationship between
different parts of the discourse and prepare students to identify their functional value
which is the next text attack skill. Nuttall (1996) categorises discourse markers into
three, as shown in Figure 5.4.

Figure 5.4: 3 types of discourse markers

(a) Markers that Signal the Sequence of Events
Examples: first, then, followed by, preceded by, after that, prior to that

(b) Markers that Signal the Organisation of Discourse
Examples: To conclude, in a nutshell, let us consider

These markers can be divided as shown in Table 5.1.

Table 5.1: Types of Markers that Signal the Organisation of Discourse

               Markers                                    Examples 
a. sequencing 
 
b. re-expressing 
 
c. specifying 
 
d. referring 
 
e. resuming 
 
f. exemplifying 
 
g. summarising 
 
h. focusing 
 

Next, firstly, one, Finally 
 
In other words, that is to say 
 
namely, etc. 
 
As mentioned above, In reference to 
 
To return to the above point, to resume 
 
For instance, to illustrate 
 
To summarise, In short, To sum up 
 
Let us discuss this, lets refer to the case on 

 

Discourse 
markers 

Sequence of events 

Organization of discourse 

Writer�s point of view

signal 
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(c) Markers that Signal the Writer’s Point of View
Examples: As a matter of fact, In fact, Incidentally, Furthermore, More importantly.

To train this sub-skill, teachers may provide a text with the markers deleted.  Students
can then be asked to fill in the blanks with the appropriate markers. Students may be
required to do this using markers of their own or choose the appropriate markers from
the options given. A text, which comprises some markers that are employed wrongly,
can also be used. Students then need to identify the cause of errors and make the
necessary corrections.

What are discourse markers? Give 3 examples.

5.1.4 Skill 4:  Recognising the Functional Values

A text may have at least three functional values, namely independent function, text-
dependent function, and interaction-dependent function.

(a) Independent Function
If the function of a sentence can be determined from the form of the sentence, even if it
is out of context, it is considered as independent function.  For example:

-defining A wallet is used by men to carry their money.
-classifying There are two types of pepper: black and white.
-generalising Women are more emotionally stronger than men.

(b) Text-dependent Function
This is where the function of the sentence can be defined only by considering the inter-
sentential relationship. The sequence of the sentence in relation to the rest of the
sentences determines the functional value of the sentence. The following are examples
of sentences with their functional values:

- Exemplifying A good example of the effects of smoking is lung cancer.

- Reinforcing Sea pollution is made worse by the oil released by the tanker last
week.

- Explaining There are different types of reading purposes such as reading for
pleasure, information and academic study.

- Hypothesis If the situation is left unattended, the world will experience famine
in less than 20 years to come.
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(c) Interaction-dependent Function
The function of the sentence is established by considering the reader-writer relationship.
Writers may want readers to develop certain expectations (as in the case of mystery
texts) or to react in a certain way – laughter, sadness, guilt etc.

Figure 5.5: The functions of a sentence is established in reader-writer relationship

Examples of such sentences are as follows:

The skill of recognising the functional value of a sentence can be done in various ways.
Learners may be asked to identify the function of the sentences from options given or
vice versa, choose the sentence which expresses the function selected.

This selection can be done by asking students to use a pencil or a highlighter to mark
the text.  This can also be done by getting students to choose from a list of choices
given as in multiple-choice question.  The latter is the format employed in the Penilaian
Menengah Rendah national exam.

- Apologising I am sorry, at this moment, there is no explanations that can be
offered to explain this.

- Inviting Let us now explore the reasons for this.

- Instructing First count the number of words.  Then divide it by the number of
minutes taken to read the text.

- Suggesting This suggests that she is well aware of her actions.

What writer
wants to develop

What
reader interprets

Function of 
the sentence is

established

relationship
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Example 1

Objective: The following diagram aims at illustrating the different types of orchid.

Instruction: Fill in the boxes with the names and examples of the different types
of orchid.

Other than this, diagram completion tasks can also be employed in which
students are asked to fill in the sentences according to the function required,
or to choose the diagram which best illustrates the functions of the text.

 

In your own words, distinguish the three functional values which you have
just read.
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5.1.5 Skill 5:  Recognising Text Organisation

Understanding the rhetorical organisation of texts is an important reading skill.  Some
of the reading strategies that are developed under this text attack skill are as follows:

- Distinguish main ideas from supporting details.

- Identify the purposes, conditions or classifications.

- Synthesise information.

As discussed in previous chapters, texts have various organisations such as narrative,
descriptive, classification, cause and effect, argumentative and procedural.  A text can
have a specific type of organisation or several types of rhetorical organisations.

Therefore, teachers may want to develop tasks which develop students’ competency
at both paragraph and overall text levels. Davies (1995:166) suggests a list of activities
for different types of text organisations and they are as shown in Table 5.2.

Table 5.2: Activities for Different Types of Text Organisations

       Text Organisations                             Activities 
Narrative Argumentative 
Texts 

• Text marking.                
• Prediction.              
• Sequencing. 
• Segmenting.                
• Labeling. 
• Completion activities, for example, phrase/sentence. 

 
Physical Structure and 
Mechanism Topic-types 

• Text marking. 
• Table completion.  
• Diagram labeling and completion. 

 
Physical Structure and 
Mechanism Topic-types 
 
 

• Text marking. 
• Hierarchy/branching tree. 
• Diagrams and flow chart. 
• Labeling. 
• Table completion. 

 
Process Topic-types • Text marking. 

• Flow diagram. 
• Segmenting. 
• Labeling. 
• Table completion. 

 
Instruction Topic-type • Sequencing. 

 
Theory/Force Topic-types • Text marking. 

• Labeling.  
• Table completion. 
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The tasks should focus on two levels of organisations; first, organisation of sentences
into paragraphs and second, organisation of paragraphs into texts.

Figure 5.6: The focus of tasks on levels of organisation

(a) Organisation of Sentences into Paragraphs
(i) Sentence Noodles

Cut the sentences of a paragraph into strips of paper. Provide the first sentence of
the paragraph and get students to rearrange the paragraph.

(ii) Identify the Missing Sentence

Provide a paragraph with a sentence omitted. Readers will have to find out in which
part of the paragraph a sentence has been deleted and choose the correct sentence
to fill up the gap. For advanced students, they may also be asked to provide the
missing sentence.

(iii) Identify the Wrong Sentence

Provide a paragraph with a sentence which is out of place. Readers will have to find
out which is the wrong sentence and choose the correct one to fill up the gap.

(iv) Provide the Topic Sentence
Provide a paragraph with the topic sentence missing. Readers will have to choose
the correct topic sentence or construct one of their own.

(v) Fill In the Appropriate Details

The main idea is given and readers need to write or choose the appropriate details.

(vi) Match the Main Idea with the Details
Jumble the details and let the students organise the details into a coherent paragraph.

(b) Organisation of Paragraphs into Texts
(i) Paragraph Noodles

Choose a text which is several paragraphs long and cut the paragraphs into strips.
Provide the first paragraph and get students to rearrange all the paragraphs to
make a coherent text.

(ii) Identify the Missing Paragraph
Provide a text with a paragraph omitted. Readers will have to find out in which part
of the text a paragraph has been deleted and choose the correct paragraph to fill up
the gap.
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(iii) Identify the Wrong Paragraph
Provide a text with a paragraph which is out of place. Readers will have to

Find out which is the wrong paragraph and choose the correct one to fill up the gap.

(iv) Provide the Opening or Concluding Paragraph
Provide text with missing opening or concluding paragraph. Readers will have to
choose the correct opening or concluding paragraph.

(v) Provide Topic Sentences
Provide a text with the topic sentences of each paragraph missing. Get students to
choose the correct key sentence for each paragraph. You may also want to make
this more challenging by adding some distracters.

(vi) Main Ideas and Details
Get students to write/match main ideas and details, cause effect, advantageous/
disadvantageous, classifications, categorisations, etc. Based on the text read.

Examples of activities are as follows:

Example 1

Objective: To develop students’ ability in classifying information.

Instruction: According to the passage, what are the different types of pollution?
What are the causes of these pollution? Fill in the blanks in the following diagram
with the appropriate information.
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Example 2

Objective: To develop students’ ability in distinguishing cause and effects.

Instruction: Fill in the blanks with the causes and effects of the different types
of pollution.
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Example 3

Objective: To develop students’ ability in distinguishing main ideas from
supporting details.

Instruction: Provide the supporting details for each main point given in the
boxes provided.
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Example 4

Objective: To develop students’ ability in understanding the relation
                   between parts of text.

Instruction:  Based on the text that you have read, complete the following chart.

 



OUM 95

UNIT 2 INTENSIVE READING: SKILL-BASED

CHAPTER 5 TEXT ATTACK SKILLS 1

Example 5

Objective: To train students to understand the organisation of a text.

Instructions: Which of the following best describes the sequence of main ideas
in the passage.

 
A 

B 

C 

(Reference: Airuzmie, Asma, Masreen Wirda, Shuguhna, 1999)
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Example 6

Objective: To develop students’ ability in organising the chronological
sequence of a passage.

Instruction: Please re-arrange the following paragraphs so that it becomes a
complete story.

There is life after cancer by MAKNA

 1. The next four months were the 
bleakest of her life. Usually a dynamo 
in perpetual motion, Jamilah was left 
bed-ridden after enduring eight 
chemotherapy and 15 radiotherapy 
sessions.  
 By the second day of 
treatment she had lost all her hair. She 
felt ugly in the eyes of those dearest 
and closest to her- her husband, her 
son and two daughters. 

2. More than 60 per cent of patients who are 
diagnosed with cancer will “disappear” 
before their first treatment. Some try 
alternative healing, while others silently 
accept their fate. 
 Jamilah recalls her experiences with 
three patients whom she had counseled and 
lost to the disease, due to this kind of 
circumstance. Her voice reverberates with 
life and energy, but her eyes seem to dim a 
little as she remembers them. 
 

3. Breast cancer, the leading cause of cancer mortality among women, is something of a 
silent killer. In a 2002 study involving 500 local women, researchers found that while 88 
per cent of them perform breast self-examinations, only 59 per cent perform the technique 
correctly. 
 

4. It has been two and a half years since 
Jamilah first detected the lumps in her 
breast. After successful treatment, she 
wants to share her experiences and 
spread awareness and positivity. 
 

5. Today, Jamilah is full of life once more 
and she still continues her conversations 
with God. She is a cancer survivor and 
seems almost restless to spread the 
word: There is life after cancer. 
 

6. She considers herself very lucky 
compared to those who were diagnosed 
with terminal cancer. She even counts 
her past illness as a very worthy 
experience, maybe even a sign from God 
that it was time for her to give back to 
someone else. 
 

7. When Jamilah Ishak was diagnosed 
with stage two breast cancer in February 
2000, she calmly accepted the news, 
having already researched her condition 
on the Internet. What she could not 
accept, however, was being bluntly told 
that she only had a 50 per cent chance of 
surviving. 
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 8. Within a few days of the diagnosis, she 
underwent a mastectomy, which removed 
all her breast tissue. But further 
examination revealed that the cancer had 
spread to her lymph nodes, and so her 
initiation into life as a cancer patient went 
on to the next phase:  conversations and 
bargaining sessions with God. Her 
youngest child was only four at that time. 
 

9. The situation worsened in the most 
unexpected way when Jamilah’s second 
child, who was only eight, tried to take her 
own life. She could not accept that her 
once energetic mother was now always 
feeling and looking ill, and decided that it 
would be easier if she went before her 
beloved mom did. She tried to jump out 
from the bedroom window of their 
seventh floor apartment. Even now, more 
than two years later, she asks when her 
mother goes to the hospital, “For work or 
treatment?” 

5.1.6 Skill 6:  Recognising Prepositions Underlying the Text

This skill requires following the train of the writer’s thoughts on the type of assumptions
that are made about the reader.  Nuttall (1996:112) divides this into two:

1. the knowledge and experience that the writer expects the reader to have; and

2. the opinions, attitudes, emotions that the writer expects the reader to share, or at least
to understand.

To find out the writers’ assumptions and intentions, a certain amount of inference needs
to be made. Therefore, training this skill is similar to training for the next text attack
skill, which is recognising implications and making inferences.

5.1.7 Skill 7:  Recognising Implications and Making Inferences

What is inference? Inference requires readers to read between the lines and make
certain conclusions. These conclusions are based on information that is not directly
stated. Readers need to employ their common sense, their ability to reason out, to
justify, and to use their prior knowledge of the world, their culture and values in making
inferences and drawing implications.

Training this sub-skill requires readers to distinguish information which is implied,
assumed or not assumed/implied. They can also be asked to choose or provide
information which is implied by the sentences given.
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Example:

1. The sky is dark.  Rahman walked home hurriedly. Tick (Ö) on the facts that you
think are implied by the text. You may tick more than once.

(a) Rahman is scared of the dark.

(b) Rahman thinks its going to rain.

(c) It is going to be night soon.

(d) Walking in the dark is dangerous.

2.     The sky is dark. Rahman walked home hurriedly because he

doesn’t like to be wet.

(a) Rahman is scared of the dark.

(b) Rahman thinks it’s going to rain.

(c) It is going to be night soon.

(d) Walking in the dark is dangerous

5.1.8 Skill 8:  Making Predictions

Prediction helps readers to understand the text. This is especially so when doing the
top-down exercises during pre-reading such as anticipating the content of the text from
the title, front cover, illustrations, blurb, content outline, summary etc. This type of
prediction is called global prediction.

More focal prediction involves readers to predict the next sentence and success in doing
this type of predictions is a sign of understanding the text. One can predict the next
sentence if one understands the text, and based on this understanding, new information
is assimilated and readers can follow the writer’s train of thoughts.

Examples of tasks are as follows:
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Example 1

Objective: To train students to use the content outline to make predictions about

the content of the text.

1) The island

2) Cyrus Smith is found

3) Life on the island

4) The box

5) The rock wall

6) Finding the cave

7) “Cave House”

9) Pirates!

10) Torpedo!

11) The mysterious friend

12) Down the hole

13) Captain Nemo

14) Leaving the island

15) Name your story
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Example 2

Objective:  To develop students’ ability to predict the content of a text.

Instructions:  The following are short phrases taken from a passage.  Based on
these phrases, can you guess what the passage is about?

· Bruises on girl’s leg

· Suspect abuse

· Teacher concerned

· Friend reported

· Social welfare officers

· Detained stepfather

· Missing sister

The passage is about:

Exercise 5.2

1. Which text attack skills are suitable for interpreting texts at the
sentence level? Provide an example of a task that you may use in
your teaching.

2. Which text attack skills are suitable for interpreting texts at the
paragraph and discourse levels? Provide an example of a task that
you may use in your teaching.

SUMMARY

This chapter serves as the first of the two chapters on text attack skills.  It discusses
Nuttall’s (1996) text attack skills or the different reading strategies that should be
developed in the skill-based intensive reading class. For each text attack skills
discussed, examples of tasks that can be carried out are given.  The eight text attack
skills outlined by Nuttall(1996) are understanding sentence syntax, interpreting cohesive
devices, interpreting discourse markers, recognising functional value, recognising text
organisation, recognising the presuppositions underlying the text, recognising
implications and making inferences, and forming predictions.  Further information on
teaching reading strategies will be presented in the next chapter (Chapter 6).
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CHAPTER 6 TEXT ATTACK SKILLS 2

INTRODUCTION

Chapter 6 is the second chapter on text attack skills. The previous chapter discusses
Nuttall’s (1996) eight text attack skills. In this chapter, other reading strategies such
as integration of information from different parts of the text, application, skimming, and
scanning are discussed and examples on how to develop each skill are given.
Monitoring comprehension is another popular reading strategy that will also be
discussed at some length in this chapter.

The chapter concludes with a section on strategy training so that you will be informed
not only about what strategy to teach but also how to go about teaching the strategies.

Figure 6.1: Other reading strategies

OBJECTIVES

By the end of this chapter, you should be able to:

1. construct activities for the development of specific reading strategies;

2. discuss how to teach at least three reading strategies; and

3. discuss how strategy training could be conducted.
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6.1 INTEGRATION AND APPLICATION

Other than the text attack skills listed by Nuttall (1996), integration of information from
different parts of the text and application are two reading strategies that are important
especially for higher-level questions.

Readers need to question the efficacy of the information in the text, evaluate the
success of the writers in achieving their objectives, and understand how the message
is conveyed and the application of the information. To achieve this, readers need to be
able to:

(a) distinguish fact from opinion;

(b) synthesise information in the text;

(c) integrate information from different parts of the text;

(d) list the questions answered by the text;

(e) apply the principles learned into another context;

(f) provide own examples to illustrate the lessons learned;

(g) understand the moral values learned from the passage; and

(h) supply a problem which can be resolved by the principles learned.
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Examples of tasks are as follows:

Example 1

Objectives: To develop students’ ability in distinguishing facts from opinions.

Instructions: The following is a list of statements taken from the text. Decide which
statements are facts and which are opinion by putting F for fact and O
for opinion at the end of the statements. One has been done for you.

1.  Human beings play a major role in influencing the lives of animals.

__ F _
2. Our ecosystem is strongly influenced by animals.

____

3. Extinction of a specific type or species of animals can lead to an unbalanced
ecosystem.

____

4. Protecting and conserving wildlife should be a major part of education.
____

5. Human beings determine the survival of wildlife.

____

6. Human, as the mass influential creatures on this planet plays a key role to
survival of the earth. ____

7. Human activities play a major role to the earth. ____

8. We are running out of time. ____

9. We should not wait until it is too late and then regret our apathy or undoing.
____

10.   The United States, who created the Yellowstone National Park in 1877, took
the lead at preserving the natural environment including wildlife.

____

11. Africa has some of the best wildlife reserves in the world.  It is believed
to have the largest number of animal species. ____

12. We have only won half of the battle when we established wildlife
reserve. ____

13. Laws and regulations must be effectively drawn and implemented
to protect animals in the reserve or elsewhere. ____



104 OUM

INTENSIVE READING: SKILL-BASED UNIT 2

TEXT ATTACK SKILLS 2 CHAPTER 6

Instructions: Then, fill in the following table with the appropriate answers.

         Facts      Opinion 
 
 
Why should we conserve wildlife?  
 
 

  

 
 
How do we conserve wildlife? 
 
 

  

Example 2

Objective: To enable students to synthesise information given in a reading text.

Instructions: Expand the branches in the following semantic map with ideas that
you have gained from the text. You may use some of the following words given.

Drawn by horses Passenger front Battery  Pedicab 
Bullock cart Kereta lembu Penang Driver behind 
Melaka Taxi cabs Asian men Electric car 
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(Reference: Airuzmie, Asma, Masreen, Shuguhna, 1999)

Exercise 6.1

Design an activity which seeks to develop students’ integration or application
skill.  Please make your objective and instructions clear.

6.2 SKIMMING

Skimming is an important reading skill, which helps students to read quickly for a
general impression of the text. This strategy can be developed through tasks such as
the following:

(a) reading the title, the first and the last paragraph;

(b) reading the title and the first sentence of every paragraph;

(c) reading the title and the first few words of every paragraph;

(d) reading the title and the some sentences or paragraphs from the text; and

(e) reading short excerpts from the text.

Semantic Map
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Example 1

Objectives: To train the student to skim through a text.

Instructions: The title, the first sentence, the first words of each paragraph
and the last sentence of an article are given below. Based on
the information given, can you guess the content of the article?

North Indian sweets a big hit with Tamils

Ipoh: Muruku may not be the only “must have” delicacy during Deepavali as North
Indian sweets are fast gaining popularity among Indians.

Many Indians are seen buying

Jaginder Singh, 45, who runs a family business

“North Indians order these sweets mainly for

“We sell the sweets at RM1 for three pieces,”

Their Jelebi is a speciality as it

His mother Harbajan Kaur, 76, said she and her late husband brought the
recipes for all the sweets when they came over from India.

Example of tasks are as follows:
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Example 2

Objectives: To train the student to skim through a text.

Instructions: Read the following articles as quickly as you can and decide
which title is best suited to each of them. The titles are arranged
randomly on the right side of the articles.

1.KUALA LUMPUR: Two prominent law colleges Lorry carrying
are among seven private institutions ordered to computer parts
shut down recently breaching regulations under hijacked
the Private Higher Educational Institutions.

2.KUALA LUMPUR: Keisha Somasundram, US envoy’s son
is suffering from a life-threatening disease, killed in crash
not only had her dream of meeting
record-breaking Irish boyband Westlife
come true last night but also got their hugs
and kisses too.

3.PETALING JAYA: Two men, one armed Pregnant woman
with a knife, overpowered a lorry driver before found dead
hijacking the vehicle loaded with computer
parts worth RM200,000 in Kelana Jaya
here on Monday.

4.MELAKA: An Air Force pilot who Girl’s Westlife
 was killed on Friday in a mid-air collision was dream comes
the son of an ambassador to Malaysia . true

5.KLANG: A pregnant woman, almost due Two law colleges
 to give birth to her second child, was found ordered to
dead in her home in Taman Sentosa shut down
yesterday after a heated argument with
her husband.



108 OUM

INTENSIVE READING: SKILL-BASED UNIT 2

TEXT ATTACK SKILLS 2 CHAPTER 6

Example 3

Objective: To develop the ability to skim through the text.

Instruction: Based on titles, skim the first paragraphs and the last paragraphsof three
articles. Can you guess what each of them is about?

Article 1

Beware of long fingernails by Natalie Sohs

The next time you eat or buy food at the hawker center, beware if you notice that the
stall operator has long or dirty fingernails. According to a study in the United States, almost 90
per cent of germs found on the human hand will accumulate under the fingernails. What is even
more alarming is that the majority of this nasty bugs will not go away even with vigorous
washing

Lim Chee Geok, 40, a businesswoman, brushed aside the thought and said,”If you get
too worried, you cannot enjoy the food. No point, right?”

(Reference: New Straits Times 17 September 2002)

Answer: It is about  _________________________________________________________
_____________________________________________________________________________________________________
 _____________________________________________________________________________________________________

Article 2

Doctors get Rosli twins ready for the separation

by Rosnazura Idrus

With just hours to go before the operation that will completely change their lives, Malaysian
Siamese twins Ahmad and Muhammad Rosli were undergoing final procedures at the King
Fahd Nat ional  Guard Hospital  in King Abdul  Aziz Medical City
___________________________________________________________________________________________________
_____________________________________________________________________________________________________

Encik Rosli got the offer from Saudi Arabia’s Crown Prince Abdullah Abdul Aziz for the
boys to undergo the surgery costing RM1.69 million at the Prince’s own expenses.

(Reference: New Straits Times 17 September 2002)

Answer:  It is about ______________________________________________________
____________________________________________________________________________________________________________
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Article 3

Avoiding problem of illegal entry by Azlan Abu Bakar
Johor Baru, Mon – Indonesia hopes the recruitment of its workers by Malaysia could be done
on a government-to-government basis to avoid the problem of illegal entry and smooth the
process of work permit.
_____________________________________________________________________________________________________

politicians and the republic’s media recently fuelled anti-Malaysia sentiment, following action
taken against illegal Indonesian immigrants in Malaysia.

(Reference: New Straits Times 17 September 2002)

Answer:  It is about ____________________________________________________________
____________________________________________________________________________________________________________

Exercise 6.2

What is skimming and what are the different ways to develop skimming
skills?

6.3 SCANNING

Scanning requires readers to read for specific information without reading the whole
text. Readers need to learn to look for the location of the specific information required.
Tasks for scanning may include the following:

• Finding a specific phone number from a telephone directory.

• Finding specific information from classified advertisements, programmes, schedules,
newspaper articles etc.
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Example 1

Objective: To develop the ability to scan the text for specific information.

Instructions: Read the questions and find the answers from the following TV
guide.

1. How many times is the news shown in TV1 everyday?

2. Nightline is shown at what time and in which channel?

3. I like to listen to Quran reading. I should switch on the TV at _________, on
channel ___________.

4. Which TV channel begins the earliest?

5. Which TV channel ends the latest?

Examples of tasks are as follows:
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Example 2

Objective : To develop the ability to scan the text for specific information.

Instructions: You work in Kuala Lumpur City Centre (KLCC). You do not like
to drive to your workplace because of the heavy traffic. You are
thinking of buying a three-bedroom apartment, which has condo
facilities.

Look at the following advertisement page and circle the advertisement which
corresponds to what you are looking for.

Exercise 6.3

What is scanning and what are the different ways to develop scanning
skills? Discuss.
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6.4 MONITOR COMPREHENSION

Finally, a reading strategy that has received much attention lately is monitoring
comprehension.  This is because effective reading is gained not only by employing
task-specific strategies, but also by the ability to use the strategies which are
appropriate to the situation.

One of the main differences between good and poor readers is that some poor readers
tend not to even realise that they have reading problems.  Such a realisation is important
because it is a necessary prerequisite to taking action in finding the source of the
problem. Once students realise that problems exist in reading, they can be trained to
find the source of the problems.

In other words, searching for the source of the problem is as important as having the
resources to solve it. Readers need to learn to recognise the problem in their reading,
search for the source of the problem, and develop strategies to solve it. Readers also
need to learn to plan, monitor and evaluate their reading. Comprehension monitoring
during the process of reading reflects their metacognitive knowledge.

In your own words, what is the importance of monitoring comprehension?

6.4.1 Metacognitive Knowledge

Metacognitive knowledge or thinking about thinking is one of the best skills that
readers can use while reading (Anderson, 1991).  It helps readers to verify their reading
strategies so that the necessary adjustments can be made if meaning is not obtained.

Metacognitive knowledge can be ‘acquired formally and informally, deliberately or
incidentally’ and ‘learners can become conscious of and articulate what they know’
(Wenden, 1998:516).

To develop students’ skill in monitoring comprehension and metacognitive awareness,
other than the framework proposed by Winograd and Hare (1988), the following activities
can be carried out:

(a) Thinking Aloud
(i) Choose a passage that you have never read before.

(ii) Demonstrate thinking aloud to the class after reading each sentence or if you start
thinking even before reaching the end of the sentence. You should report what you
are thinking of at that moment, all that is going in your mind in as natural a way as
possible. It is not about what you remembered thinking about the past.

(iii) While you are thinking aloud, ask students to follow the text silently.

(iv) After a paragraph, ask students about some of their thoughts and ask for one or two
volunteers to practice the procedure.
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(v) After this, students can practice thinking aloud in pairs or in groups.  As students
take turns to read in their groups, the others should follow along silently.

(vi) After each turn, a discussion on some of the thoughts that was triggered by other
group members should be carried out (Cohen 1984, Anderson 1991).

(b) Reading Round Robin
(i) Divide students into groups.

(ii) Each student in the group will take turn to read one sentence at a time and
verbalize their thoughts (Irwin 1991).

(iii) You may also conduct this by having students read one paragraph instead of one
sentence each.

(c) Discussion
Students may also discuss about some of the strategies that they use when reading.  A
checklist of strategies can be given to help students identify their strategies.  This is
usually more suitable for adult students.

The activities above help students to be aware of the strategies that they and other
readers use when reading. This helps them see what they can do when they encounter
reading difficulties.

Verifying strategies that readers are using is important so that readers are aware of the
possible array of strategies that they can use to improve their reading. Teaching readers
what strategies they can use, and how and when to use them contributes to the
development of metacognitive strategy.

Exercise 6.4

What is metacognitive knowledge?  How do teachers help to develop
students’ metacognitive knowledge of reading?

6.5 STRATEGY TRAINING

After discussing the various text attack skills to develop a wide array of reading
strategies, let’s move on to the next section, which is on strategy training. This section
provides information on how to go about teaching specific strategies.

Teachers will first need to identify the strategies underlying their classroom practices
before deciding what strategies need to be taught, developed and enhanced.  Then,
materials need to be prepared, ample opportunities need to be provided and conducive
environments should be created for students to practice using the strategies taught.

According to Carrell (1989:129):
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This means that other than providing students with a tool kit of strategies, teachers
also need to provide training on when, where and how the strategies should be used.
According to Winograd and Hare (1988), this can be achieved by focusing on the
following elements during the reading strategy lessons:

(a) What is the Right Strategy?
Anticipate the content of the text.

(b) Why Should the Strategy be Learned?
Anticipating the content of the text can help students to be aware of what they know,
what they do not and what they would like to know about the topic.

(c) How Can the Strategy be Used?

It gets students to focus on the text and gain the main ideas. It also creates interest in
the text.

(d) When Should the Strategy be Used?
When reading expository and narrative texts.

(e) Where Should the Reader Look?

Read the title, look at the accompanying picture and use the readers’ prior knowledge to
anticipate the text. Readers may also read the content outline, the blurb and the summary
of the text.

After this, the students also need to learn to evaluate their use of strategies so that a
positive and optimum outcome of strategy use can be achieved. This brings us to the
next point.

“Effective second language reading pedagogy must include not only training and
practice in the use of task-specific strategies (i.e., strategy training), instruction
in orchestrating, overseeing, and monitoring these skills (i.e.,self-regulation
training), but, more importantly, information about the significance and outcome
of these skills and the range of their utility (i.e. awareness training).”

Exercise 6.5

How should strategy training be conducted?  Discuss.
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SUMMARY

This chapter discusses the different reading strategies and text attack skills that should
be developed by readers. It provides 8 different types of text attack skills that are
recommended by Nuttall (1996). In addition, it also discusses integration and application,
skimming, and scanning. The chapter also discusses the importance of monitoring
comprehension and how this can be developed. Other than explaining the what, this
chapter provides a section on the how i.e. strategy training. This ends intensive reading,
both text-based and skill-based. In the next unit, we will move on to the extensive
reading.
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TUTORIAL QUESTION 1

INTRODUCTION

The following exercise seeks to review the fourth chapter which is on “Vocabulary
Skills.”

PROBLEM

You are teaching your students to read a text which is a level more difficult than your
student’s current linguistic capability.  Identify the target difficult vocabulary which you
think ought to be dealt with. Propose how and when you are going to develop the
targeted vocabulary knowledge.

TASK

Review the module and the texts suggested to you for this module. You also need to
review your curriculum specifications and syllabus of teaching. Next, choose a reading
text which is a level more difficult than your student’s current linguistic capability. Then,
reflect on the needs of your students to help you decide on how best to teach them
vocabulary skills.

SOURCES FOR ANSWERS

1. Aebersold and Field (1997) Chapter 7

2. Nuttall (1996) Chapter 5

3. Grellet (1981)

4. Wallace (1992)



OUM 117

UNIT 2 INTENSIVE READING: SKILL-BASED

                 TUTORIAL QUESTIONS

TUTORIAL QUESTION 2

INTRODUCTION

The following exercise seeks to review the fifth chapter which is on “Text Attack Skills
1.”

PROBLEM

Review Nuttall’s (1996) list of text attack skills 1. Choose a target student and prepare
a teaching task for each of the skills discussed.

TASK

Review the module and the texts suggested to you for this module. You also need to
review your curriculum specifications and syllabus of teaching. Then, reflect on the
needs of your students to help you decide on how best to teach them text skills.

SOURCES FOR ANSWERS

1. Nuttall (1996) Chapter 6

2. Aebersold and Field (1997) Chapter 4, 5 and 6

3. Grellet (1981)

4. Wallace (1992
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TUTORIAL QUESTION 3

INTRODUCTION

The following exercise seeks to review the sixth chapter which is on
“Text Attack Skills 2.”

PROBLEM

In the sixth chapter, you have been introduced to the following reading strategies:
integration and application, skimming, scanning, and monitoring comprehension.  For
each of this skill you need to:

(a) design a task to develop the respective skill; and

(b) demonstrate how the specific task can be adapted for beginner, intermediate and
advanced students.

TASK

Review the module and the texts suggested to you for this module. You also need to
review your curriculum specifications and syllabus of teaching.  Then, reflect on the
needs of your students to help you decide on how best to teach them text skills.

SOURCES FOR ANSWERS

1. Nuttal (1996) Chapter 6

2. Aebersold and Field (1997) Chapters 4, 5 and 6

3. Grellet (1981)

4. Wallace (1992)
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Exercise 4.1

Receptive vocabulary are vocabulary that readers recognise and have a general
sense of meaning but are not confident enough of using when they speak or write.

Productive vocabulary is the vocabulary that readers know well and use in speaking
and writing.

Accurate and automatic word recognition skills are prerequisites for fluent reading.
Vocabulary knowledge directly contributes to automatic recognition of words and may
prevent readers from the slow, letter by letter, and syllable by syllable sounding of
words.  It is central to comprehending therefore, ‘giving attention to vocabulary is
unavoidable’ (Nation 1990:2).

Exercise 4.2

1. dia -diameter, diagnose
pro -proceed, pronoun
syn -sympathy, syallable
eu -eulogy, euphemism
im -impossible, imposter
de -degrade, defect

2. -ery -surgery, robbery
-ry -jewelry, dentistry
-ure -culture, sculpture
-y -jealousy, inquiry
-ous -fuirous, religious
-ose -comatose, bellicose
-ary. -auxiliary, primary

3. Cosmic -cosm
Ineligible -eligible
Incapable -capable
Infidel -fidelity
Subsequent -sequence

Exercise 4.3

The best way to develop vocabulary knowledge is through extensive reading.  Other
than this, the different strategies of vocabulary skills are as follows:  the use of
contextual clues, morphological analysis, structural analysis and the use of the
dictionary.  Your answer should explain how these could be developed at different stages
of the lesson.
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Exercise 5.1

Reading strategies reveal how readers interact with the texts based on their purpose
for reading, the nature of the text, their knowledge of the world and of the language.
“These strategies indicate the readers’ concept of the task, the textual information cues
attended to, how readers make sense of what they read and the action readers take
when they do not understand” (Block, 1985: 6-7).

Thus, reading strategies represent the reading processes used by the students.
Strategies are the means that readers use to attain meaning, which is comprehension.

Examples of reading strategies that should be taught in schools are as follows:

• Anticipate the content of the text from the title.

• Guess meaning of words, sentences or meaning of text.

• Distinguish main ideas from details.

• Infer meaning.

• Relate information from different parts of the texts.

• Adjust reading strategies and rate to purpose and task of reading.

• Monitor comprehension.

• Identify grammatical functions of words.

• Use prior knowledge to understand the text.

• Question information given by the text.

• Evaluate information.

• Use text features (headings, subheadings, transitions etc.).

• Synthesise information.

• Reading ahead.

Exercise 5.2

1. There are two text attack skills which are suitable for interpreting texts at the sentence
level.  They are as follows:

Examples of possible tasks are given in 5.1.1 and 5.1.2.

2. The following text attack skills  are suitable for interpreting texts at the paragraph and
discourse levels. Incomplete answer
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Exercise 6.1

Examples are given in section 6.1.

Exercise 6.2

Skimming is an important reading skill, which helps students to read quickly for a
general impression of the text. This strategy can be developed through tasks such as
the following:

(a) reading the title, the first and the last paragraph;

(b) reading the title and the first sentence of every paragraph;

(c) reading the title and the first few words of every paragraph;

(d) reading the title and the some sentences or paragraphs from the text; and

(e) reading short excerpts from the text.

Exercise 6.3

Scanning requires readers to read for specific information without reading the whole
text.  Readers need to learn to look for the location of the specific information required.
Tasks for scanning may include the following:

• Finding a specific phone number from a telephone directory.

• Finding specific information from classified advertisements, programmes, schedules,
newspaper articles etc.

Examples of tasks are shown in section 6.3.

Exercise 6.4

Metacognitive knowledge or thinking about thinking is one of the best skills that
readers can use while reading (Anderson 1991). It helps readers to verify their reading
strategies so that the necessary adjustments can be made if meaning is not obtained.

To develop students’ skill in monitoring comprehension and metacognitive awareness,
other than the framework proposed by Winograd and Hare (1988), the following activities
can be carried out:

• thinking aloud;

• reading Round Robin; and

• discussion.
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Exercise 6.5

Teachers will first need to identify the strategies underlying their classroom practices
before deciding what strategies need to be taught, developed and enhanced. Then,
materials need to be prepared, ample opportunities need to be provided and conducive
environments should be created for students to practice using the strategies taught.

Teachers also need to provide training on when, where and how the strategies should
be used.  According to Winograd and Hare (1988) this can be achieved by focusing on
the following elements during the reading strategy lessons:

(a) What is the Right Strategy?
Anticipate the content of the text.

(b) Why Should the Strategy be Learned?
Anticipating the content of the text can help students to be aware of what they know,
what they do not and what they would like to know about the topic.

(c) How Can the Strategy be Used?
It gets students to focus on the text and gain the main ideas. It also creates interest in
the text.

(d) When Should the Strategy be Used?
When reading expository and narrative texts.

(e) Where Should the Reader Look?
Read the title, look at the accompanying picture and use the readers’ prior knowledge to
anticipate the text. Readers may also read the content outline, the blurb and the summary
of the text.
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INTRODUCTION
In Unit 3, we will focus on extensive reading. This unit is also divided into three
chapters.

The first chapter, which is Chapter 7, is on developing reading rate. It discusses the
importance of reading fast and the relationship between speed and comprehension.
This chapter provides various types of rate building exercises that you can try out with
your students. The chapter concludes with a section on faulty reading habits. Reading
rate development serves as a preparation for extensive reading in which students need
to read large quantity of materials at a comparatively faster rate to that of intensive
reading.

The final two chapters discuss extensive reading. Chapter 8 introduces the principles
of extensive reading and explains how it is different from intensive reading.  The benefits
of extensive reading and how extensive reading can be integrated into the curriculum
are discussed. A discussion on extensive reading programmes that are carried out in
the country is also included. The chapter ends with a discussion on why extensive
reading is not considered by certain teachers.

The final chapter is on developing an extensive reading programme. It begins with
factors that need to be considered when setting up a programme. It discusses the
range of reading materials that can be used and the different ways of monitoring
students’ reading.  It is hoped that this unit will convince teachers on the importance
of reading as a life long habit.

LEARNING OBJECTIVES
By the end of this unit, you should be able to:

1. explain the importance of reading rate and comprehension;

2. construct activities that can  improve students’ reading rate;

3. explain the principles of extensive reading;

4. discuss the benefits of extensive reading;

5. explain how to carry out an extensive reading programme;

6. discuss the range of materials that should be used as extensive reading materials;
and

7. discuss how to monitor students’ extensive reading progress.
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CHAPTER 7  DEVELOPING READING RATE

INTRODUCTION

This is the final unit of the module which is on extensive reading. This unit begins with
a chapter on developing reading rate which serves as preparation for your students to
read large quantity of materials.

Chapter 7 begins with a discussion on the importance of developing reading rate.  It
discusses various types of rate building activities such as chunking, return sweeps,
rate build up, repeated reading, class paced and self paced reading. Examples
of these activities are also provided for you to try out yourself. The chapter ends with
a section on faulty reading habits that should be avoided to help accelerate reading
speed.

Reference

Before we start this topic, please read Nuttall (1996) Chapter 4.

OBJECTIVES

By the end of this chapter, you should be able to:

1. explain the relationship between speed and comprehension;

2. discuss the different types of activities that can be carried out to improve reading
speed; and

3. discuss the faulty reading habits.

7.1 SPEED AND COMPREHENSION

Reading needs to be fast.  Readers need “to maintain the flow of information at a
sufficient rate to make connections and inferences vital to comprehension” (Grabe
1991:378).  Automaticity in perceptual/identification skills is a prerequisite in reading.
Previous studies have provided evidence that reading rates in the second language,
even for highly advanced students, is slower than L1 reading rates.

Anderson (1990:183) asserted that ‘to many second language readers, reading is a
suffocatingly slow process.’   The development of reading rate is an important
component in reading but one which is neglected in many ESL classrooms, including
those in Malaysia.

This phenomenon is a handicap especially when readers need to read large amount
of texts.  The reading rate development suggested here is not designed to make
students read at a speed of thousands of words per minute; it is to help them read at
sufficient rates so that they can be more successful academically.
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Which level of students need to develop their reading rate? Reading rate development
is necessary for all levels of students. For advanced students this is necessary to
prepare them for higher levels of learning. For poor readers it is equally important
because they tend to read too slowly, so much so that the beginning of the paragraph
may be forgotten by the time they get to the end.

 
 

Figure 7.1: The importance of developing reading rate

Reading needs to be fast so that it is not taxing on the memory.  Students need to
develop a sufficient reading rate so that the necessary connections and inferences to
comprehension can be made.

Nuttall (1996) explains that slow readers do not enjoy reading, and because of this,
they do not read much. Because they do not have enough practice, they find the text
difficult to understand and therefore they have less interest in reading. Since reading
can be developed only by reading, their reading rate does not improve and they remain
as slow readers in the vicious cycle of the weak reader (Figure 7.2a).

Proficient readers, on the other hand, read faster and thus, are encouraged to read
more.  Practice in reading promotes understanding and enjoyment. Because reading
is rewarding, good readers read more. Consequently, they improve their reading rate
as illustrated in the virtuous cycle of the competent reader (Figure 7.2b).

 
 

 

Figure 7.2a: The vicious circle of the weak reader



126 OUM

EXTENSIVE READING UNIT 3

DEVELOPING READING RATE CHAPTER 7

Exercise 7.1

How does reading rate relates to comprehension? Explain.

7.2 IMPROVING READING SPEED

There are many computer software available in the market which helps develop the
reading rate. Some of the activities focus on eye movements because speed-reading
is not just a cognitive process; it is also a visual process. Among other activities that
are usually employed to improve reading rate are chunking activities, which force
students to read at a certain speed, or to monitor students’ reading speed.

Examples of non-computer activities that teachers can use in the classroom are as
shown in Figure 7.3:

 
  

 

  

Figure 7.3: Non-computer activities
to develop reading skills

 
 

 
 

Figure 7.2b: The virtuous circle of the good reader

Reference: Nuttal 1996:127
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7.2.1 Chunking Exercises

(a) Chunking exercises help students to read in sense groups. There are several ways in
which this can be done. Three possible techniques will be described here:

Provide a text and ask students to divide the texts into meaningful chunks by putting a
slash (/) at the appropriate places. For example:

Each chunk/ is taken in during one fixation by the eyes./
Good readers/ are able to take in more information in a single chunk./

(b) Another option is to present texts in narrow columns with one chunk of sentence on
each line. The students are then forced to read each chunk during a single fixation and
they also learn to chunk meaningfully. For example:

By this practice, It is hoped that students will be able to chunk more information
in a single fixation.

(c) The teacher may also use a transparency and cover the chunks with a mask so that one
chunk can be shown at a time. This forces students to read at a certain rate and stops
them from regressing.

Exercise 7.2

1.    Discuss the different ways chunking exercises can be carried out.

2. Read the following segment on “Eating less meat?” and place a slash
“/” between each chunk.

Eating Less Meat?

A well planned vegetarian diet/has many health benefits to
offer. / Perhaps that’s why/, in recent years the number of vegetarians
seems to be on the rise. Many people, including growing numbers
of teenagers and young children, “go veggie” by simply pushing their
steak aside to dine on the remaining garnishes - perhaps potato
salad, a roll or three, and a bowl of lettuce backstroking on dressing.
This can be great news if you eat like this.
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“Good intentions gone awry,” says Ann Grandjean, executive director
of the Centre for Human Nutrition in Nebraska. “Plenty of vegetarians
eat a healthy, well planned diet. But plenty of others don’t do their
homework. And that can get them into trouble.”

There is good reason to move towards a plant - centered diet. While
some vegetarians tell us, “The cow is our friend!” there’s more
substantive evidence available. Science has found a simple cause-
and-effect relationship: reduce the amount of animal fat you eat, and
you’ll reduce the fat clinging to your arteries. You’ll also enjoy a
decreased risk of heart disease and possibly lower your odds of
developing diabetes, high blood pressure, obesity and certain
cancers. And some doctors are recommending that people already
fighting these illnesses take up vegetarian lifestyles to combat their
symptoms.

Experts classif y vegetarians into various categories. Semi
vegetarians dump red meat, but still eat chicken, fish and dairy
products.

Lacto-ovo-vegetarians eschew meat, fish and poultry, but consume
dairy products and eggs. Lacto-vegetarians go a step further and
eliminate eggs. At the end of the line, the pure vegetarians, or vegans,
stick to all-vegetable diets bereft of animal foods, dairy products and
eggs. But be advised: as you move from the semi vegetarian to the
vegan, foods fall away. And as they do, you must be increasingly
vigilant. When you drop red meat from your diet, you lose a reliable
source of vitamin B-12, iron, protein and zinc. Drop dairy products,
and you drop your most common calcium sources as well.

      Vegetarian substitutes for these nutrients exist. For example, 240
milliliters of cooked soybeans contains the protein equivalent of a
110-gram hamburger or 500 milliliters of milk. But for many people,
the vegetable world is uncharted territory. To get calcium, some
people would drink a glass of milk; they wouldn’t think to eat calcium-
rich bok choy or collard greens. “It’s simple,” says Grandjean. “Good
nutrition is about variety and any time you start leaving out entire
group of foods, you’re losing that variety. The more restrictive the
diet, the more you need to think about your food choices.”

(Source: Ken McAlpine, Eating Less Meat, Pg. 20, Reader’s Digest,
August 2001)
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7.2.2 Return Sweep Activities

Return sweep activities help to accelerate eye movements. How do you perform return
sweep activities?

(a) The Steps
(i) You need to move your eyes along the first line, looking at each alphabet, word or

phrase only once.

(ii) Let your eyes follow the diagonal line until you get to the end of the page.

(iii) Repeat each of these exercises for 30 seconds before moving on to the next one.

(iv) Do this everyday (Day, 2002).

(b) Examples of Activities
This section will show you four types of return sweep activities:

(i) show letters activity;

(ii) show word by word activity;

(iii) show a few words at a time; and

(iv) show line by line.
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A------------------A------------------A------------------A------------------A 

B------------------B------------------B------------------B------------------B 

C------------------C------------------C------------------C------------------C 

D------------------D------------------D------------------D------------------D 

E------------------E-------------------E------------------E------------------E 

F------------------F-------------------F-------------------F------------------F 

G------------------G------------------G------------------G------------------G 

H------------------H------------------H------------------H------------------H 

I--------------------I--------------------I--------------------I------------------I 

J-------------------J-------------------J-------------------J-------------------J 

K------------------K------------------K------------------K------------------K 

L------------------L-------------------L------------------L------------------L 

 

M-----------------M------------------M-----------------M-----------------M 

N------------------N------------------N------------------N-----------------N 

O------------------O------------------O------------------O------------------O 

 

P-------------------P------------------P-------------------P------------------P 

 

Q-------------------Q------------------Q------------------Q------------------Q 

 

R-------------------R-------------------R------------------R------------------R 

 

S-------------------S--------------------S-------------------S------------------S 

 

T-------------------T--------------------T------------------T-------------------T 

 

U------------------U--------------------U------------------U------------------U 

 

V------------------V--------------------V------------------V------------------V 

 

W------------------W-------------------W-----------------W------------------W 

 

X------------------X-------------------X-----------------X------------------X 

 

Y------------------Y-------------------Y-----------------Y------------------Y 

 

Z-------------------Z-------------------Z------------------Z------------------Z 

Activity 1
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Activity 2

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Source: Ken McAlpine, Eating Less Meat, Pg. 20, Reader’s Digest, August 2001)
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Activity 3

 
 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Source: Laura Muha, Meet Mr Common Cold, pg. 70, Reader’s Digest, November 2001)
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Activity 4

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Source: Dr. John Briffa, Ten Ways To Boost Your Energy, pg.115, Reader’s Digest, November 1999)
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Exercise 7.3

What is the importance of return sweep exercises?

7.2.3 Rate Build Up Reading

The following steps are for rate build up reading:

(a) Give students 60 seconds to read.

(b) Give them another 60 seconds to read again from the beginning of the text.

(c) Repeat the procedure for the third and fourth time.

(d) As readers reread the material, they learn how to move their eyes faster and read
faster. At all times, the material read should also be comprehended.

The following passage has been marked off into 100 words segments.
You will read the passage and after one minute, please mark off the
spot where you have stopped reading.

Repeat the reading of the passage from the beginning when you are
asked to read again. The purpose of this exercise is to make you aware
of how you can develop your reading by practice.

Meet Mr. Common Cold

Dr Jack Gwaltney, a professor at the University of Virginia School of
Medicine, infected six student volunteers with rhinovirus, the most
common cause of colds. A few days later, when they were coughing
and sneezing, he gathered 37 more people and divided them into three
groups. Group 1 members spent three days and nights in the same
room as one of the infected students, separated by a screen so they
couldn’t touch one another. Group 2 sat around a table while an infected
volunteer talked, coughed and sang to them. Group 3 held hands with
an infected student for ten seconds, and then touched their own noses
or eyes. (100 words)

Although most scientists at the time, the mid-1970s, believed colds
were spread by virus-laden droplets spewed through the air when
infected people coughed or sneezed, Gwaltney suspected physical
contact might play an important role. Sure enough, of the 15 people
who had touched a student volunteer, 11 become infected compared
with only one with those who had been sitting at the table, and none
who had spent three days and nights together. “The best evidence we
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have is that hand-to-hand contact is the most efficient way of
transmitting rhinovirus,” says Gwaltney, now head of epidemiology and
virology at the medical school. (100 words)

The study was one of a series that helped establish Gwaltney’s
reputation as a leading authority on that sniffling-sneezing-coughing-
wheezing, just-plain-miserable feeling we call the common cold. “Most
of us in the field consider him the expert on rhinovirus colds,” says
Dr Robert Couch, Professor of medicine in the Department of
Molecular Virology and Microbiology at Baylor College of Medicine in
Houston, Texas.

          “It would not be inappropriate to call him Mr Common Cold.”
When Gwaltney is asked how close scientists are to finding a cure,
he replies: “If you mean ‘eradication,’ I don’t think we’re going to be
able to do that with cold viruses any time soon. (100 words)

           But if you look in the dictionary, you’ll see that ‘cure’ is defined
as successful treatment. And we’re not just getting more effective at
treating the symptoms - we’re getting at the root cause too.” Cold,
hard facts. Although colds don’t kill like cancer or stigmatize like
herpes, they take a significant toll every year in the form of millions
of lost work hours and billions of dollars spent on medications.
Actually, the term common cold is somewhat of a misnomer, since
there are at least 200 viruses that cause very similar respiratory
symptoms. The most prevalent is rhinovirus, a family of more than
100 viruses. (100 words)

Gwaltney est imates that the various forms of  rhinovirus are
responsible for at least half of all colds. Although rhinoviruses are all
related, each contains just enough different genetic material to make
it impossible for the body to develop blanket immunity - or for
researchers so far to develop a vaccine.

At the university’s cold-study centre, Gwaltney reaches into a freezer
case and pulls out a rack of test tubes, each holding a frozen orange-
like lump that is composed of millions of particles of rhinovirus. “We
could thaw them out and drink them, but unless they came into contact
with the cells in your nose, they probably wouldn’t do anything,” says
Gwaltney. (100 words)

(Source: Laura Muha, Meet Mr Common Cold, pg. 70, Reader’s Digest,
November 2001)
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7.2.4 Repeated Reading

The following are steps for repeated reading:

(a) Students read a passage over and over again until a criterion rate of reading is established.

(b) Using this criterion, for instance 100 words per minute (wpm.), students will then read a
150-word passage thrice in two minutes.

(c) A reasonable goal is to achieve about 200 words per minute with 70% comprehension.

The following passage has been segmented into 200 words.  Read
the first 200 words twice in two minutes.  If you can achieve this rate,
move on to the next paragraph.

  Ways to Boost Your Energy

Like a car, your body runs on fuel, but feeling energetic takes more
than simply filling up your tank with kilojoules. Use the following check
list to ensure you stay revved-up and ready to go.

Regular physical activity energizes the body in a number of ways.
Firstly, it can help improve the oxygen supply to the brain and other
parts of the body. Exercise can also make us perspire, which helps
us feel cleansed and revitalized. Another advantage of regular exercise
is its effect on sleep. Devotees of regular daytime exercise seem to
sleep better than couch potatoes and therefore feel more rested in the
morning. To get real benefit, exercise for half an hour or more, three
or four times a week.

Big meals pit a great strain on the body’s digestive processes, and
this can rob the rest of the body of energy. Keep meals large enough
to satisfy your appetite, but not so big that they leave you feeling
lethargic.

Caffeine, found in coffee, tea and colas, certainly gives a quick lift,
but it has a direct stimulatory effect on the brain and can wipe out the
chance of getting quality sleep. The later in the day you consume
caffeine, the more likely it is to disturb your slumber. If you’re sensitive
to caffeine, stick to one or two drinks a day, and don’t consume it at
all after midday. (200 words)

Food generates waste. And without water, the body cannot properly rid
itself of these waste products made during the process of creating
energy. To help the body flush waste, get into the habit of drinking
plenty of water throughout the day.

About 90 per cent of mammals get their quota of sleep as an
accumulation of naps during the day and night. Unless you are an
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insomniac, a well-timed nap can do wonders for your energy levels and
productivity. A good time to get some sleep is after lunch. Take off your
shoes, turn off the lights, put calls on hold and sleep. Fifteen minutes
is all you should need.

Most people sitting at their desk have a tendency to slump forward,
which cause physical imbalance and discomfort. If you have a
significant proportion of your time at a desk, make sure you are sitting
comfortably. Choose a chair that is sturdy and adjustable, allowing you
to alter the height and back of the seat. Your hips and knees should
be level, your feet placed comfortably flat on the floor. Position the back
of the chair to give adequate support to your lower back. (200 words)

(Source: Dr. John Briffa, Ten Ways To Boost Your Energy, pg.115,
Reader’s Digest, November 1999)

7.2.5 Class Paced Reading

The following are steps for Class paced reading:

(a) Decide on a reading speed. Usually this is the minimum reading rate for the class. The
rate varies from class to class, depending on the students’ proficiency.

(b) Then, find out the average number of words on a page of the reading text. For example,
if the goal is 150 words per minute and the page has 75 words, the class will have to
read at least two pages a minute.

(c) Therefore, as each 30 seconds elapse, the teacher indicates to the class to move on to
the next page.

(d) For students who are reading ahead, they may continue doing so.

Based on the above, prepare a text and the instructions to carry out the
activity mentioned.

7.2.6 Self Paced Reading

The following are steps for self paced reading. There are two options for this:

(a) Option A
(i) Students determine their own goal for reading rate.

(ii) According to the rate, they then calculate the number of lines that they need to
complete after every minute.  For example, if they read at 150 wpm, and there are
about 10 words on each line, they need to read about 15 lines.
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(iii) Students start reading and the teacher calls out minute times.

(iv) They then mark off the lines at the end of each minute.

(v) Do this for 5-7 minutes.

(vi) Students can then determine if they are reaching the rate that was set.

(b) Option B
(i) Students determine their own goal for reading rate.

(ii) The students start reading.

(iii) The teacher will call out minute times.

(iv) Calculate the students’ reading speed by dividing the number of words read by the
total number of minutes.

Choose a self paced reading activity.  Prepare your materials and
instructions.

The above activities do not require any special equipment. The texts employed can be
any text which students are familiar with and should contain no language difficulties.

Use texts which are one level lower than their current readability as the security of
reading texts which are conceptually and linguistically familiar to the students is
important in developing students’ confidence at reading faster.  Teachers also need to
record students’ performance so that their progress can be monitored.

7.3 FAULTY READING HABITS

There are several faulty reading habits that should be avoided by readers in order to
improve their reading speed. They are as shown in Figure 7.4.

Reference: Nuttall, 1996 and Anderson, 1991
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Figure 7.4: Types of faulty reading habits

(a) Subvocalisation

Many Malaysian students like to subvocalise in which they move their lips as they are
reading.  This might be due to the practice of reading aloud during KBSR. Subvocalising
is bad because it slows down reading.  Moreover, it might also induce them to think that
they need to read word by word and understand every word for comprehension to be
achieved.

(b) Finger Pointing

Again this might be a reading habit carried over from the KBSR in which a lot of decoding
exercises were done. Reading aloud encourages students to finger point the texts they
are reciting. Finger pointing is bad because it also slows down reading.

(c) Regressions
Regression is when students keep going back to what they have previously read.
Regressions are not necessarily bad.  What should be discouraged here are pointless
regressions.  Encourage student to keep on reading as much as they can because their
confusion might be clarified in what they will read ahead.

Exercise 7.4

Explain the faulty reading habits of ESL learners.

SUMMARY

This chapter is on reading rate development.  It explains the relationship between speed
and comprehension. After explaining the importance of reading fast, the chapter provides
sample activities that can be carried out to develop reading speed. Examples are
chunking, return sweeps, rate build up, repeated reading, class paced reading and self
paced reading. The chapter ends with a discussion on faulty reading habits which
prevent students from progressive development on their reading rate.
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CHAPTER 8 WHAT IS EXTENSIVE READING?

INTRODUCTION

This chapter introduces extensive reading and it begins with a discussion on the
characteristics of extensive reading. To help develop the understanding of extensive
reading better, a comparison between intensive reading and extensive reading is made.

This comparison is followed by a section on the benefits of extensive reading which
includes improvement in students’ attitude, autonomy, vocabulary knowledge, reading,
writing and general knowledge.

Techniques on how extensive reading can be incorporated into the curriculum are then
discussed. This chapter also provides information on the extensive reading activities
that are carried out in Malaysian schools and raises some issues on why extensive
reading is not seriously taken up by many teachers.

OBJECTIVES

By the end of this chapter, you should be able to:

1. discuss the principles and benefits of extensive reading;

2. compare and contrast intensive and extensive reading;

3. discuss how extensive reading can be incorporated into the curriculum;

4. describe some of the extensive reading activities that are carried out in Malaysian
schools; and

5. discuss why some teachers do not seriously consider extensive reading.

8.1 WHAT IS EXTENSIVE READING?

Do you know how much an average Malaysian reads?

A popularly quoted slogan is one proposed by Smith (1982) and used as the heart of
this chapter ‘We learn to read by reading.’ The more one reads, the better one
becomes. ‘Reading …… must be developed, and can be developed, by means of
extensive and continual practice’ (Eskey 1986:21).

There is never enough class time to devote to reading extensively; therefore, efforts
need to be made to get students to read outside the classroom.  For learners to be
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efficient readers, they need to do plenty of reading on their own.  Reading can only be
improved by reading.

According to Nuttall (1995) the more readers read, the better they understand. Better
understanding will induce enjoyment to reading, and, the more the enjoyment, the faster
the reader reads. Higher reading speed will help readers to read more and the cycle
continues. Reading extensively is important in creating an information rich society which
is one of the main goals of our country, Malaysia.

Figure 8.1: The cycle of reading

How much does an average Malaysian read? Well, not much at all. According to a survey
done in 1982, an average Malaysian reads only a page or two a year! Another survey
on National Literacy conducted by the National Library in 1996 reports that the average
Malaysian reads an average of two books a year.  When these survey findings hit the
headlines, the Ministry of Education came up with several projects to nurture the reading
habit.

One of the earliest reading programmes is the English Language Reading Programme
(ELRP) which began in 1976.  The purpose of this programme was to promote reading
in English, improve students’ reading, and encourage extensive reading.

Initially, the programme involved selected residential schools in which reading labs
comprising graded reading materials were provided.  By 1983, about 200 public schools
were provided with the reading labs.  Then, campaigns on extensive reading and efforts
to make Malaysia a literate society started at the same time.

The year 1988 was made the reading year with the theme “Reading as a bridge to
Knowledge.” Various reading camps, book exhibitions etc. were held. The National
Library provided the “Moving library” which is in the form of a bus containing books to
provide people in the rural areas access to reading materials.

Do you know of any extensive reading programmes in Malaysia? You
can ist them down and discuss with your classmates.
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Figure 8.2: The “Moving Library”

Another major effort by the Ministry of Education to encourage extensive reading is the
launching of the Class Readers Programme in 1990. The purpose of this programme
is to promote the reading habit and to introduce literature in ESL.

In this programme, students are required to read at least 3 Class Readers a year.  Even
though this is not much, it is a beginning. The Readers are simplified or adapted
Classics from all over the world, including Malaysia.

More recently, the Ministry of Education came up with extensive reading projects such
as BUKTI (Baca Untuk Tingkat Ilmu) to promote extensive reading in schools. These
projects aim at developing lifelong readers who are independent and autonomous in
their learning. Therefore, it is important for teachers to understand the characteristics
of extensive reading and how to go about setting up an extensive reading programme.

8.2 THE CHARACTERISTICS OF EXTENSIVE READING

What is extensive reading? Similar to the term reading, there is no one definition of
extensive reading .  The characterist ics of extensive reading are described
comprehensively by Day and Bamford (1998:7-8), as shown in Figure 8.3.
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Figure 8.3: The characteristics of extensive reading

 
  
  
  
 

 
  
  
  
  
  
  
  

(a) Students Read As Much As Possible
Quantity is important. Students should be encouraged to read as much as possible and
most of the reading should be done out of class.  The number of books that should be
read is reader dependent.  Poor readers read slower, gets tired faster, and therefore,
read less compared to advanced learners.  As a general rule of thumb, a book a week is
a good goal for beginner readers.

(b) Students Read a Variety of Materials on a Wide Range of Topics
Readers read different texts for different purposes and in different ways. To develop
students’ ability in becoming an efficient and versatile reader, they need to develop skills
which require them to adjust their reading strategies to different types of tasks and texts.

Therefore, it is important for a range of texts – adventure, mystery, comedy, science
fiction etc. - to be made available. This also implies that it is better for the school to buy
two different texts rather than two copies of the same text. Variety is important.

(c) Students Choose What They Want to Read
Let students read texts that they are interested in. Many teachers are very concerned
about the quality of text that the students read. This should not be too much of a concern
at the beginning stages. The main interest is to get students to read and enjoy reading.
Once they enjoy reading, they will develop the reading habit.

At this stage, students are also more confident readers and are more ready to be weaned
off to other reading materials, including materials considered as ‘high quality’ by teachers.
If students are stuck to a text for a couple of weeks, chances are they are having a lot of
difficulty reading. Therefore, change the texts so that they are not demotivated.

(d) The Reading Purposes are Related to Pleasure, Information and General
Understanding
Enjoy! Enjoy! Enjoy! This is one of the most important characteristics of extensive reading.
Students must find it pleasurable. The purpose of extensive reading is also for general
comprehension. Therefore, 100% comprehension of the text is both unnecessary and
undesirable.
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(e) Reading is Its Own Reward
This implies that there should be no follow-up comprehension exercises after reading
the text.  If teachers want to find out if students have actually read the text, ask them for
their personal reactions, or if they would recommend the text to a friend. Such questions
stop students from feeling that they are being tested.

(f) Reading Materials are Well Within the Linguistic Competence of the Students
The readability of the text should be one level lower than the student’s current level or “i
– 1”.  What if you have students who want to read texts that they are very interested in
but written for readers who have higher linguistic competency?

If students insist on reading a text which they are interested in but it is a level or two
higher, allow them to read the text.  Interest is a very strong variable and it may overcome
linguistic difficulty. (I think many of us can relate to watching movies in a language
completely foreign to us and yet, we are able to not just understand it but also pick up a
word or two from it.)

Ahmad loves Doraemon. He watches Doraemon cartoon shows on TV,
Doraemon the movie and has a good collection of Doraemon cards. One
day, he saw a Doraemon magazine on the shelf.  The magazine is
written in English and it is higher than Ahmad’s current linguistic
competency level. As a teacher, should you allow Ahmad to borrow the
magazine, or should you persuade him to choose other reading
materials?

(g) Reading is Individual and Done Silently
Reading is a private process.  Different readers interpret a text differently. In fact, as
mentioned before, the same reader may interpret the same text differently at different
readings.

Therefore, reading is very much an individual activity and it is what the students do, and
not what the teacher does, that really counts in promoting an individuals’ reading.  The
teacher’s task is to encourage students to read texts of their interest, at their own rate,
when and where they wish.

(h) Avoid Using the Dictionary

Do you think that the dictionary should be used during extensive reading?

Discourage students from using the dictionary. When faced with a difficult word, they
should read ahead and guess the meaning of the word. Chances are they will discover
that they can still understand the text without understanding the specific word. Stopping
and looking at the dictionary disrupts the flow of reading and slows down reading.  It is
interruptive and it does not contribute to fluent reading.
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There is also evidence from research that the use of dictionary does not necessarily
improve general reading comprehension.  Students who use the dictionary do not
necessarily perform better in reading comprehension tasks compared to those who
did not. When asked to define certain words, students using the dictionary tend to write
longer compared to those who did not.

However, their qualities of answers were not necessarily better because many did not
choose the correct entry when choosing the definitions of the targeted vocabulary.
Students seem to face a lot of difficulties in deciding which definition to choose from
the list given in the dictionaries employed.

  

 

Figure 8.4: Using the dictionary in extensive reading

 (i) Reading Speed is Usually Faster than Slower
When reading extensive reading texts, students tend to read faster as compared to
reading the texts in the class, because students are reading materials which are easy
and that they are interested in. Therefore, extensive reading contributes to reading rate
development in which the more they read, the faster they become at reading.

(j) Teacher Orients Students to the Goals of the Programme
Teachers need to explain the programme to the students so that they understand the
aims, rationale, benefits and most of all, the know-how. Teachers also play the role of
the cheerleader in encouraging students to read and to keep reading. Teachers are also
librarians who make sure that the process of borrowing and exchanging books are done
efficiently.

Books need to be arranged in accordance to both readability levels and subject areas.
Books also need to be exhibited interestingly so that they appeal to students. Teachers
should guide students so that they get the most out of the programme, keep track of the
books students read, and monitor students’ progress or lack of it.
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Figure 8.5: The roles of a teacher in extensive reading

(k) The Teacher is a Role Model of a Reader for Students
The teacher needs to demonstrate what being a reader means and shares the enjoyment
and rewards of being a reader.  Nuttall (1983:192) asserts that ‘Reading is like an infectious
disease: it is caught not taught. (And you can’t catch it from someone who hasn’t got
it…)’ A teacher is an important role model.  Just one teacher, YOU can make all the
difference!

Exercise 8.1

Discuss the principles of extensive reading.

8.3 EXTENSIVE READING VS. INTENSIVE READING

From the characteristics of extensive reading listed previously, there are certain
differences between intensive and extensive reading. Day and Bamford (1998:123) listed
them in Table 8.1 and this is further elaborated in the following paragraphs.
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          Type of Reading                 Intensive                Extensive 
Class goal Read accurately 

 
Read fluently 

Reading purpose Translate 
Answer questions 
 

Get information 
Enjoy 

Focus Words and pronunciation 
 

Meaning 

Material Often difficult 
(Teacher chooses) 
 

Easy 
(students choose) 

Amount Not much 
 

A lot 

Speed Slower 
 

Faster 

Method Must finish 
Use dictionary 
 

Stop if you don’t like it 
No dictionary 

 

(a) Class Goal
The class goal of intensive reading is for students to read accurately. Therefore students
need to read the intensive reading texts closely. The level of comprehension required is
also much higher.

For extensive reading, the goal is to read fluently; students need not scrutinise a text and
the level of comprehension required is lower. Students should read fast enough to avoid
translation from the L2 to L1.

(b) Reading Purpose
The reading purpose for an intensive reading class is to answer the reading
comprehension questions given at the end of reading or while reading the texts. If there
are concepts or words which are too abstract to be explained in the target language,
teachers may opt to translate the word or the concept into the L1.

For extensive reading, since the texts employed are texts which are below the students’
current linguistic competency, they are able to extract the meaning directly from the text
without relying on their teacher or on translation.  Extensive reading is certainly less
painful than intensive reading.

(c) Focus
In an intensive reading class, difficult words should be tackled using the different
vocabulary skills discussed in the last unit, while unfamiliar language, syntax and ideas
are worked through using text attack skills.

On the other hand, an extensive reading class would just be the opposite. The focus of
the extensive reading class is on the overall meaning of the text. Readers are not
sidetracked by the difficult words, unfamiliar language and complicated ideas.  Readers
would guess the meaning of the difficult words or just opt to ignore them. The same
goes for the difficult language items and ideas.

Table 8.1: The Difference between Intensive and Extensive Reading
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(d) Material
The texts employed in the intensive reading class are more challenging (i + 1).  The
teacher usually decides the intensive reading texts. In our Malaysian context, the textbooks
are decided by the Ministry of Education, while workbooks and other in-class reading
materials are chosen by the teachers.

On the other hand, the texts employed in the extensive reading class are easy materials
or (i-1), in which it is a level lower than the students’ current linguistic competency. For
extensive reading, students themselves select the texts they want to read.

(e) Amount and Speed

Since the demand of comprehension and work on a text is higher for intensive reading,
students can work only on a limited number of texts.  They also work at the pace set by
the teacher.  On the other hand, readers get to read a higher quantity of texts for extensive
reading.  Students set their own goals and read at their own pace.  Therefore, the speed
of reading in an intensive class is slower compared to the extensive.

(f) Method

Finally, there is also a big difference in the methodology employed between the two
approaches to reading.  In the intensive reading class, the students must work on the
texts assigned and must complete all the tasks given.  In contrast, students need not
continue reading the texts that they do not like in the extensive reading programme.
They may stop reading and exchange the book with another which may be easier or
more interesting.

In addition, dictionaries are used in the intensive reading class.  In extensive reading,
dictionaries should be avoided so as not to disrupt the flow of reading and readers are
encouraged to make guesses or just ignore what they do not understand.

By now you have been introduced to the two approaches to reading - intensive
and extensive. Discuss their differences.

8.4 THE BENEFITS OF EXTENSIVE READING

What are the benefits of extensive reading that you can think of?

The benefits of extensive reading are numerous – it establishes a positive attitude
towards learning the second language, its culture and its people.  It develops learners’
autonomy; it increases vocabulary knowledge; and improves reading, writing, listening
and speaking, and general knowledge.
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Figure 8.6: Benefits of extensive reading

8.4.1 Attitude

Students’ attitude towards reading, the L2 culture and its people improve through
extensive reading.  Robb and Susser  (1989) carried out a study on extensive reading
with adult learners of English as a second language.  Their subjects were 125 freshman
English majors at Kyoto Sangyo University in Japan. Results of the study showed that
extensive reading correlates with positive effect to the learning of the target language.
This is supported by Mason and Krashen (1997:93) who state that:

In another study, McCormick and Tushnet (1996) found that in the after school
programme, reading has helped to increase students’ interest in school and developed
a higher level of confidence in their academic ability which has led to marked
improvement in the school attendance.

Perhaps the most important and impressive finding …is the clear improvement
in attitude shown by the experimental students.  Many of the once reluctant
learners of EFL became eager readers.  Several wrote in their diaries that they
were amazed at their improvement.
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The extensive reading book strap hypothesis works like this:  Students’ initial successful
experiences in extensive reading result in the discovery that they can read in the second
language and that it is rewarding and pleasurable.  This stimulates the development
of positive attitudes toward reading in the second language and the growth of motivation
to read in the second language.  These positive beginning experiences then feed back
into subsequent extensive reading experiences and assignments, resulting in greater
gains in reading ability and positive attitudes, and increases in motivation and
enjoyment.

The benefits of extensive reading is best described by Day and Bamford (1998:30) as
the book-strap hypothesis:

The extensive reading book strap hypothesis works like this:  Students’ initial
successful experiences in extensive reading result in the discovery that they can
read in the second language and that it is rewarding and pleasurable.  This
stimulates the development of positive attitudes toward reading in the second
language and the growth of motivation to read in the second language.  These
positive beginning experiences then feed back into subsequent extensive reading
experiences and assignments, resulting in greater gains in reading ability and
positive attitudes, and increases in motivation and enjoyment.

Book strapping will help motivate readers and nurture the reading habit. Once the
reading becomes a habit, it can be transformed as part of one’s life.

8.4.2 Learner Autonomy

What do you personally think of this saying?

Give a person a fish; he can only eat for a day. Teach him how to fish,
he can fish for life.

Confucius

Reading is a skill which helps learners to become independent and autonomous in their
own learning. Independent readers make independent learners.  Learners need to do
a lot of their own reading to learn about the world.  It is therefore pertinent for teachers
to develop the independent skill of reading.

In students’ pursuit of knowledge, teaching in the classroom can be analogised as giving
students the fish they required.  It fulfills their needs for the day, but may not meet the
needs for their lifetime.

However, if teachers develop their ability to become independent, autonomous readers
and learners, teachers have taught them how to fish for their whole lifetime.  Extensive
reading leads to independent, inexhaustive learning outside the classroom which can
be of value throughout their life.
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8.4.3 Vocabulary Knowledge

As mentioned before, there are two types of vocabulary knowledge—receptive and
productive.  Receptive vocabulary is vocabulary that readers recognise instantly.
Readers have their general sense of meaning but are not confident enough to use the
words when they speak or write.

On the other hand, productive vocabulary is the vocabulary that readers know well and
use in speaking and writing.  Both types of vocabulary are important in reading.

Extensive reading seems to develop vocabulary knowledge.  For instance, Elley and
Mangubhai (1981) carried out an extensive reading programme in Fiji called the Book
Flood Project.  This project was carried out among school learners who were provided
with high interest storybooks written at a wide range of levels.  After the first year, there
were signif icant gains in word recognition which is the f irst step towards the
development of productive vocabulary.

8.4.4 Reading

Extensive reading helps to develop reading ability. Renandya and Jacobs (1999)
conducted a study among remedial learners at a secondary school in the Philippines.
After six-month of extensive reading, significant gains in the remedial students’ reading
performance were achieved.  These results are supported by Robb and Susser (1989)
in the research cited above.

Robb and Susser (1989) also reported that extensive reading leads to a great increase
in the students’ reading ability in the L2. Elley and Mangubhai (1981) in the research
cited above also recorded that significant gains in reading comprehension were
achieved after a year of extensive reading. These studies provide evidence that
extensive reading improves reading ability in the target language.

Day and Bamford (1998) reported several studies on the impact of extensive reading
on reading competency.  These studies include a study on primary school children in
Singapore by Elley (1991), ESL adolescents by Hafiz and Tudor (1989), and Tudor and
Hafiz (1989), EFL secondary school children in Hong Kong by Lai (1993) and EFL
university students in Japan by Mason and Krashen (1997).  All these studies reported
significant gains in reading comprehension as a result of extensive reading.

8.4.5 Writing

Extensive reading also helps to develop writing skills. Elley and Mangubhai (1981) in
the research cited above reported that the subjects’ writing skills significantly improved
after extensive reading.  Janoplous (1986 in Day and Bamford (1998)) also found that
there is a significant correlation between proficiency in written English and reading for
pleasure among ESL students in the United States.
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8.4.6 General Knowledge

Learning is a life long process. There can never be enough time to learn in class, and
there can never be enough teachers for students to learn from in school.  Reading
can provide the learning experience that is both fast and cheap.  If students acquire
the reading habit, other than reading for its own sake, reading can also help to extend
the students’ general knowledge.

8.5 EXTENSIVE READING AND THE CURRICULUM

How do teachers integrate extensive reading into the curriculum?  Day and Bamford
(1998:40) proposed the following ways:

(a) As a Separate, Stand Alone Course

A separate stand-alone course requires the curriculum, syllabus, course outline, materials
and time slot to be prepared, just like creating another course. In the Malaysian context,
this may not be suitable for the primary and secondary schools because the curriculum
and syllabus are determined by the Ministry of Education. However, instructors who are
teaching at tertiary levels and those teaching in preschool should consider carrying out
this separate course.

(b) As Part of an Existing Reading Course
Extensive reading can be integrated into the existing class.  For instance, 20 minutes a
week can be taken for extensive reading activities such as oral reports, oral interviews
etc. and to give students the time to exchange books. Students are given points based
on the number of books they read per week, the amount of time they spent reading etc.
The points can be calculated as part of their overall evaluation for a more holistic view of
students’ outcome.

(c) As a Noncredit Addition to an Existing Course
This is similar as the above. However, participation in extensive reading does not contribute
to the grades awarded at the end of the semester or the year. Despite the lack of grades,
students should be strongly encouraged to read extensively outside the classroom
because the benefits are tremendous. Teachers also may want to use students’
participation in extensive reading to help tilt students’ final grades especially when students
are on the borderline for instance, between A and B.

(d) As an Extracurricular Activity
Extensive reading can also be set up as an extracurricular activity, such as the many
current projects that is going on in Malaysian schools. The extensive reading club may
meet once weekly or every fortnight. This is when students will exchange their books
and extensive reading activities can be conducted to motivate them to read or share
their reading experiences.

Exercise 8.2

Think about your students. What are the ways that you can integrate
extensive reading into your students’ curriculum?  Discuss.
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8.6 THE DEAR AND THE SSR PROGRAMME

Certain states in Malaysia have been introduced to the Drop Everything and Read or
DEAR programme.  Under this programme, an indication is given (such as the school
bell will be rang twice) in which everybody - students, teachers, administrators and
ideally, the workers too – will drop everything that they are doing, pick up a book and
read.  The bell will be rung at any time of the day, without any prior notice.

In this programme, it is very important for everybody to participate, especially the
teachers themselves to show both their commitment and their interest in reading.  If
teachers themselves do not bother, it is difficult to promote reading among students.
This also means that everyone needs to have a book with him or her all the time so
that when the bell goes, they can start reading immediately.

In certain countries, the school uniform has been designed with big pockets which are
used to keep books.  In these countries, it is an offence to be caught without a book in
the pockets.

There are also many schools which practices Sustained Silent Reading (SSR).  There
are schools which require the students to come to school 20 minutes earlier (at 7.10
instead of 7.30 in the morning) and they are required to sit in their classes and read
their books silently.  Other schools require students to read silently the first 10 minutes
of the class period everyday.  Students should also be asked to read while waiting for
their teachers to arrive or during their free time in school.

According to Day and Bamford (1998:43) “Teachers, having observed students reading
during the periods of sustained silent reading, report that they are more aware of each
student’s strengths and weaknesses as a reader, and are thus better able to give
students individual guidance.”

Exercise 8.3

Describe some of the extensive reading programmes that have been
carried out in Malaysian schools.

8.7 REASONS FOR NOT TEACHING EXTENSIVE READING

Despite the many benefits of extensive reading, many teachers seem not to take
extensive reading seriously and are reluctant to carry it out. Their grievances are
numerous. Some are as follows:

(a) There is no spare time for anything new.

(b) There is so much to cover in the syllabus.

(c) There is not enough time to prepare students for the exam.

(d) The time for extensive reading may be better uses for other academic subjects.

(e) There is confusion between extensive reading and The Class Readers programme.



154 OUM

EXTENSIVE READING UNIT 3

WHAT IS EXTENSIVE READING? CHAPTER 8

Since Class Readers programme has been replaced by Literature in English, some
teachers perceive this as the end of extensive reading.

(f) Setting up the programme requires cost – both money and energy.

(g) The reading materials of extensive reading are considered “light”.  Many teachers perceive
that such materials do not contribute much to students’ learning.  For students t o
learn, they must work on materials, which is both cognitively, and linguistically challenging,
as the saying goes “No pain, no gain.”

(h) Over dominance of intensive reading approach in the schools because it is the main
component of the national exams.

Teachers need to realise that students’ overall performance, not just language skills,
but also general knowledge and thinking skills, can and will improve if they read
extensively.  Extensive reading helps to contribute to the development of the various
language skills – reading, writ ing, and some recent li terature even suggest
communication, listening and speaking skills. It also improves students’ vocabulary skills
and attitude towards reading, second language learning, the culture and the people.

Extensive reading is also a powerful source for motivation to learn the second language.
Students will develop more self-confidence and better self-concept. The relaxing and
pleasurable nature of extensive reading provides a good balance to the stressful, high-
pressured life that students seem to lead today.

Teachers should promote and encourage extensive reading as it has tremendous
benefits. Reading teachers will overcome the many challenges faced in terms of time,
costs, support, etc. and carry out this programme to help develop readers who are
autonomous, independent, and lifelong learners.

Exercise 8.4

“Certain teachers are reluctant to carry out extensive reading in their
schools.” Do you agree with this statement?  Why?

SUMMARY

This chapter introduces extensive reading by discussing the characteristics of extensive
reading and the difference between extensive and intensive reading. It explains the
benefits of extensive reading in terms of students’ attitude, autonomy, vocabulary
knowledge, reading, writing and general knowledge gained. This chapter also explains
how extensive reading can be integrated into the curriculum and two of the programmes
that are carried out in schools. It ends with a note for teachers to reflect on why some
chose not to run the programme in their schools.
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CHAPTER 9 DEVELOPING THE EXTENSIVE
READING PROGRAMME

INTRODUCTION

Chapter 9 discusses how to set up an extensive reading programme. It discusses the
factors that need to be considered such as the size of the programme, ways of
acquiring the books required, the budget, discovering students’ interest, cataloguing
materials, books arrangement, the checkout system, and borrowing books.

The chapter also discusses the amount of reading that teachers should expect students
to do and the range of reading materials that should be used. Once the programme is
running, students’ progress needs to be monitored.  The final section of this chapter
explains the different ways of checking students’ reading.  This chapter should prepare
teachers to carry out extensive reading programmes in schools.

OBJECTIVES

By the end of the chapter, you should be able to:

1. explain the different factors that need to be considered when setting up an extensive
reading programme;

2. discuss the range of reading materials that could be used for extensive reading; and

3. justify the importance of evaluation in extensive reading.

9.1 SETTING UP THE EXTENSIVE READING PROGRAMME

After learning about the strengths of extensive reading, you want to start
a programme at your school. What do you think are the factors that
need to be considered when setting up this programme? Ponder on
this before you read further.

There are several factors that need to be attended to when setting up the extensive
reading programme.  They are as shown in Figure 9.1:
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Figure 9.1: Factors to be considered when setting up extensive reading programme

9.1.1 Size of the Programme

In the beginning, you may want to start small. Think of the number of classes you are
teaching and the number of students in each class. It is more feasible for you to start
the programme with your own students before extending it to others.

You should also work on the programme with other teachers, not just English but also
the L1 teachers. Since Mathematics and Science will be taught in English, you may
want to get the mathematics and science teachers’ cooperation to make the programme
a success.

There are teachers who start extensive reading on their own and with their own classes.
They would bring books from class to class in shopping carts; and keep books in their
car trunk or on their table in the staff room. You may be one of them; and the size of
the programme in the beginning will depend on the number of your students.

9.1.2 Acquiring Books

What do you think are the different ways for books of acquiring books?

The next task is about reading materials. You may be very lucky if your school has an
abundance of interesting reading materials - books, magazines, newspapers - which
are available at the library. If not, you may have to work on getting books which students
actually do want to read. Books can be acquired in any of the following ways shown in
Figure 9.2:
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Figure 9.2: Ways of acquiring books

(a) Get Each Student to Buy a Book
Depending on the socio economic status of the students, teachers may ask students to
invest in a book and try to encourage each student in the class to buy a different one.
Once they have finished reading their books, they may exchange it with their friends. If
there are forty students in a class, then we already have forty books.

If there are other classes, then inter-class exchange programme can also be carried
out.  As a teacher, organise a time for this activity.  Book exchange can be done during
recess, free periods, before school, after school, on co-curriculum days, or on Saturdays.
You should also have regulations on the terms and conditions of borrowing the books.

(b) Get Funds from Parents-Teachers Association

Next is from the Parents-Teachers association which can be very helpful.  Some of the
funds from the association may be used to buy books.  Parents may also help in donations
or finding possible funds to contribute to the school library.  Other than donating money,
parents may be asked to donate books that they have at home.  The names of donors
can be written inside the books, as an incentive.

(c) Ask for Donations from Firms and Organisations

The school should approach different firms and organisations such as banks, foundations,
and companies to help towards buying reading materials, even towards building a library.

When asking for donations from companies or publishers, ask for money instead of
books. This is because the books donated may not be suitable for the students.  With
the money donated, teachers may purchase books that are directly relevant for the
students.
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Nuttall (1995) suggests that inducements such as labels in the book saying “Donated
by…..” should be made. This serves as an advertisement for the respective firms and
organisations. Publicity in the local newspaper may also appeal to the donor.

(d) Conduct Fund Raising Activities

Fund raising activities can be conducted for buying books.  Examples of such activities
are canteen day and concerts. You may want to ask certain prominent figures to promise
a certain sum of money if the students in the school did something, for instance, winning
the choral speaking competition or reading at least a book a week.

(e) Contact the Moving Library
The school may also contact the local library if the moving library or “Pustaka Bergerak”
can go to the school.  This will certainly help students to get access to reading materials.

(f) Get Booksellers to Help
Booksellers can certainly help. Get the booksellers to display their books during certain
time of the school year and during parents-teachers association meeting.  Ask them for
discounts on books that the school is interested in buying.

9.1.3 Budget

You need to work on a budget for the programme. How much money depends on the
number of students you have, the number of books and other reading materials you
need, and the amount of money that is available.

A common question is how many books should the school buy? Well, as many as
possible. There should be at least a book for a student, and it will be good if the ratio
is one student to four books.

Generally, more money is needed at the beginning of the programme to purchase the
books and wrapping them up. Wrapping the books up is very important so that the
books last longer. For the coming years, less money is required as compared to the
initial amount. Money for the following years will be used to replace books that are lost,
purchase new books, wrap books and other kinds of maintenance.

In your opinion, how much money do you need to run the programme
if it is to be implemented at your school?
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9.1.4 Discovering Students’ Interest

What kind of books are your students interested in reading? How do
you find out what they are interested in?

Enjoyment is an important characteristic of extensive reading. Teachers need to be
sensitive to what students are interested in reading. How do teachers learn about
students’ interest?  As mentioned earlier in the module, one way is by asking them.

However, there is always the risk that students may provide an answer that they think
would please the teacher (and say the great classics, for example instead of Sweet
Valley or Goose Bump series.)

Therefore, find out what type of movies students like to watch, the reading materials
that they bring to school and the reading materials that they read in L1.  Interview
students on what they do during their spare time so that you learn about their interests,
the popular culture that they are following, and their adolescent world. This will provide
rich insights on what they would want to read about.

Other than interviewing students, an interest questionnaire can be also be used to get
the above information.  Questions about the learners’ first language reading, interest,
hobbies, and activities during their free time are less direct and more helpful.  They
will provide more valid information on the materials that the students actually do enjoy
reading in contrast to students’ reporting on the materials that they think they should
be reading.

After the books have been acquired, let’s discuss how the books should be catalogued
and organised.

9.1.5 Cataloguing Materials

What kinds of materials do you think should and should not be
catalogued?

Readers need to know about the linguistic difficulty of the reading materials that they
are going to read. For this reason, reading materials, with the exception of newspapers
and magazines, should be categorised. Readability tests such as Fry, Smog index, or
cloze procedure can be used to categorise the books.

Students may also be asked to underline the difficult words that they find in the books.
This can be used as a yardstick to determine the difficulty level of the sexes.
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Some schools may acquire language learner literature in which the linguistic difficulty
level has already been determined. The problem is different publishers have different
ways of determining these levels. Therefore, teachers need to be cautious in comparing
the levels of text difficulty across different publishers. It will be helpful if teachers
establish their own master system of readability index.

Therefore, the readability level of texts from other publishers can be ascertained by
comparing this to the master system.  Another option is to adopt a system of a well-
established series and work out the readability level of texts from other publishers
based on this.

Figure 9.3: The Ladybird series is an example of
reading material which are arranged according to reading levels

Once the readability levels are established, code each level using different colours.
For example, blue for grade 4 and green for grade 5.
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9.1.6 Organising Materials

Where would you keep your extensive reading materials?

Once the reading materials are catalogued, teachers need to decide where to keep
the books. Should they be placed in a class or a school library? Should there be a
delivery system?  Each location has its own advantages and disadvantages.

(a) The Class Library

You and your students may want to opt for a class library. This is quite good because it
provides immediate access to the materials. Students can browse through the books
and recommend them to each other. Having a library in the class provides students with
more opportunity to share their personal reactions to the texts that they have read or are
going to read, and this type of text talk should be promoted.

Figure 9.4: Class library provides immediate access to the materials



162 OUM

EXTENSIVE READING UNIT 3

DEVELOPING THE EXTENSIVE READING PROGRAMME CHAPTER 9

Books exchange can be carried out in between sessions, during recess time, before
school starts, immediately after school or during free periods. If the class practices
Sustained Silent Reading, having a class library also provides easy access to reading
materials.

Light reading materials such as newspapers, magazines and scrapbooks are more
likely to be picked up and read when they are placed in the class as compared to the
school library.  It is also quite easy for the teachers to display and recommend books to
the students if the books are in the class.  Most of all, a class library brings the students
closer together and promotes the sense of belonging and shared responsibility. This is
especially so if the books are purchased by the students themselves.

(b) The School Library
The main advantage of keeping reading materials in the school library is the security
system. There are fewer chances for reading materials to be lost from the school library
as compared to the class library. The school library’s extensive reading materials have
more physical space and storage for materials to be kept.

Figure 9.5: A school library provides more physical space
and storage for extensive reading materials to be kept

However, these should be kept at a specific section so that it is easier for students to
have access to the books and for teachers to monitor the programme. Otherwise,
students and teachers may need to go all over the library to find books and this can
be both tiring and time consuming. The rules and regulations for materials loaned are
more established.

Furthermore, the librarians can help with the check out system, arrangement of the
books, and management of the book exchange. This takes a whole lot of responsibility
from your hands. That time can be used for students’ consultation and other extensive
reading activities instead.

There are disadvantages of keeping books in the school library. The biggest
disadvantage is less accessibility. If the library is in the class, students have immediate
access to the books at any time. If it is in the school library, students need to wait for
the library to be opened.  Many school libraries are opened only after school, and some
only on selected days after school. Not every student has the opportunity to stay back
longer than the school hours to go to the library. Many have to rush for their transport
immediately after the bell goes.
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At times, even on the days that the library is supposed to be opened, they are not, for
some reason or other. This certainly does not help to promote extensive reading. Even
if the library is opened during the school hours, there are other complications.

One, recess time is only about 20 minutes.  At this time, if many students want to
exchange books, there will certainly be a long line waiting at the book counters for books
exchange to be made. When the bell goes, the learners need to immediately get back
to their classes, regardless if they have or have not managed to choose and exchange
their books.  During their free time and in between sessions, usually only one or two
students are allowed to leave the class at one time. Again, this does not allow for enough
opportunity for all the students to exchange their books within the time available.

Other than less accessibility, the quantity of text talk that is induced by having a class
library is greatly reduced. Students go to the school library on an individual basis, and
in the library, they are supposed to keep silent. Therefore, there is less opportunity for
them to share their personal reactions, recommendations, point of views and other
types of text talk.

Figure 9.6: Students tend to use the school library individually

As asserted by Day and Bamford (1998:113) “students tend to use the library
individually. This makes it difficult for them to suggest books to each other, and the
excitement and stimulation of hands-on recommendation are lost.  It also makes it
harder for teachers to observe individual students engaged in the crucial activities of
browsing and choosing books. When books disappear into a central library, so do
important aspects of a reading programme.”
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(d) Books Arrangement
How should books be arranged? Should they be arranged according to subject or
according to language difficulty? Nuttall (1996) recommends both. First, arrange the
books according to their subjects. After that, divide them into different language levels.

Table 9.1: Advantages and Disadvantages of Using
the School Library to Keep Extensive Reading Materials

 

                       Advantages                         Disadvantages 
1. Fewer chances for reading material  
 to be lost. 
 
2.  More physical space and storage  
 to keep reading material. 
 
3.  Rules and regulations for materials  
 loaned are more established. 
 
4.  Librarians can help teachers to manage  
     the reading programme. 
 

1. There is less accessibility to the books. 
 
2. Quantity of readers’ text talk is greatly  

reduced. 

(c) The Delivery System
A delivery system is where books are placed in boxes or carts and moved from one
class to another. Many enthusiastic teachers of extensive reading, who try to instil the
reading habit among their students, practise this system. Students can exchange the
book at the beginning or at the end of class. When the teacher is not teaching in any
classes, the books can be placed at the teacher’s room or at the resource room.

Figure 9.7: Enthusiastic teachers practise delivery system
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As mentioned before, colour codes can be used to differentiate the levels.  Once this is
established, students can easily refer to the specific colours and choose from the range
of books that is available. This will help students to select books that are appropriate for
their levels, and in the subject they are interested in.

As mentioned before, some money should be invested to wrap the books. This protects
the cover of the book from getting torn, dirtied, wet and worn off. Certain books may be
more popular than others; therefore they may wear off faster. If that happens, the books
need to be rebind so that they can be properly maintained.

When arranging the books into an existing class or the school library, get rid of books
nobody wants to read. These books may be sold off or thrown out.  A library needs to be
kept appealing so that students are encouraged to walk in and get books.  If it is full of
books which do not seem purposeful to students, they may not want to walk into the
library again.

9.1.7 A Checkout System

If the books are not placed in the school library, teachers need to set up rules and
regulations on:

(a) the number of books students can borrow at one time;

(b) the length of time books can be borrowed;

(c) the number of times books can be renewed;

(d) penalties for books which are returned late; and

(e) penalties for books which are lost.

The conventional system for cataloguing books is to first prepare a pocket in the inside
back cover of each book. You may also want to use self-adhesive pockets for this
purpose. This is to place the library card. Each book has a library card.

At the top of the card, write down the reference of the book. This comprises the name
of the book, the year, the author, the place of publication and the publisher.  Below the
reference information, draw four or five columns. These columns are for the students’
name, class, identity card number (if appropriate), date borrowed and date due. When
a book is checked out, the card needs to be filled up and placed in an index box.

If setting up a check out system is too time consuming, consider using a logbook. Other
than the master logbook to keep track of the books borrowed by all the students, you
may also require students to keep their personal logbook so that they can monitor their
own reading.

Students can be made aware of how much they read (this can be measured in terms
of time spent reading, number of books read, number of pages etc.), types of books,
levels of books, and frequency of books exchange. This helps them to share the
responsibility of learning and students are usually very excited over the progress that
they are making.
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Figure 9.8: An example of a reading logbook or record

9.1.8 Borrowing Books

Do you think students should be allowed to borrow the books home?
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Do allow the students to borrow the books home. There are some schools which do
not allow students to borrow the books home, for fear that the books may be torn or
lost.  This is very sad and it defeats the purpose of extensive reading.

This is because the advantages of academic, emotional, intellectual and social benefits
of extensive reading certainly outweigh books lost or torn off. To promote the reading
habit, students need to read more and this can be more efficiently done if they have
their books with them at home to read at their own time, pace and rate.

Students also need to be given ample time to finish a book. If they could not, let them
renew it.  Teachers may want to consider giving students at least a week to finish a
book. However, if you find students renewing a book more than once, this might indicate
that they are having problems reading the text. You may want to strongly recommend
for the student to exchange the text to a different one.

Exercise 9.1

Explain the different factors that should be considered when setting
up an extensive reading programme.

9.2 READING

How much material do you think the student should be reading?
What kinds of reading materials should be made available to the
students?

This section addresses the above questions, how much to read and what types of
materials the students should be reading.

9.2.1 The Amount of Materials to be Read

Extensive reading requires students to read in large quantities. There is no one definite
figure that is agreed by reading authorities on the quantity of texts to be read, the
amount of time spent on reading, or a combination of both.

According to Hill (1992 in Day and Bamford 1998), as a general rule of thumb, the
amount of materials to be read is a book a week if the books are short and simple.

• Beginner students take approximately 15 minutes to read beginning level language learner
literature which is about 16 pages.

• The intermediate level which is about 60-70 pages, takes about 2 hours.

• An advanced level, which is about 80+ pages, takes about 3 hours.
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Advanced readers may read books written for L1 readers at about 30 pages per hour
with each page comprising 300 words.  From these figures, teachers may build their
own expectations on the quantity of reading their students are supposed to do in a week,
a month, a term and a year.

9.2.2 Extensive Reading Materials

There are a variety of reading materials that can be employed for extensive reading.
Among them are as shown in Figure 9.9:

 

  
  
  
  
  
  
  
  
  

Figure 9.9: Reading materials that can be employed for extensive reading

(a) Language Learner Literature
Language leaner literature includes all kinds of reading materials – books, abridged
readers, adapted classics, magazines and newspapers written especially for second
language learners. The wide array of materials is written at different levels of difficulties
and they are attractive. They should be the first choice for extensive reading materials.

(b) Children’s Books

Children’s books are written for the purpose of helping first language learners to read.
Some of these books may just be picture books with no words; others are books with
big print and attractive illustrations.

Children’s books are used to help students who cannot read and in this country, we still
have a minority group who cannot read even at the KBSM level.
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Figure 9.10: Illustrations in children’s books can help students who cannot read

Reference: http://www.penguinreaders.com/framesets/pyr_frame.html

The students who cannot read should be taught reading, and this can be done by using
children’s books. The adolescents and even adults should not necessarily feel insulted
because it takes them back to the world of children.  And they will be surprised by how
fast they can start reading beginning with these texts.

(c) Learner’s Own Stories
If you do not have enough language learner literature and you do not have the funding,
ask your students to write essays.  Provide a range of topics on different rhetorical
structures. Collect the essays, edit and rewrite them.  Maintain the students’ ideas and
make sure that the language used is appropriate for the students’ level.

Then, type the essays, include the name of the author and laminate them.  These essays
can be arranged in a box and you have a range of learner’s own stories which are both
interesting and readable by your students at a very minimum cost.

(d) Newspapers

Newspapers are very cheap and you can even get them free. There are newspapers
which are designed specifically for education which is called the Newspaper in Education
or the NIE.
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Newspapers are easily available and it has a wide range of genres.  There are the
classifieds, local news, foreign news, TV listing, horoscope, palmistry, sports section,
weather forecast, tabloid, advertisements, cartoons, editorials, with a broad range of
topics and rhetorical organisations.

News is relatively short and this provides ESL students with a sense of accomplishment
when they finish reading.  The content is up-to-date and many of the news are relevant
to the students’ prior knowledge. Newspapers are appropriate for the development of
different reading skills such as scanning and skimming. They are recommended for the
intermediate and advanced students.

Figure 9.11: Using newspapers for extensive reading are advantageous. About 300 schools in
Malaysia now use The Star regularly for NIE lesson

Reference:  http://thestar.com.my/education/nie/faqs.asp

(e) Magazines
Teen magazines regarding fashion, sports, entertainment, and current events can be a
hit for teenagers. Their articles are comparatively longer than the newspaper. Magazines,
however, have a narrower range of subject matter. For instance, a magazine on
entertainment will mainly address that specific subject matter and very little of anything
else.

Therefore, a wide variety of magazines need to be purchased for different areas of
interest.  The problem is magazines are expensive.  For this reason, teachers may want
to consider buying back issues. Like the newspaper, magazines cater mostly for
intermediate and advanced students.

(f) Children’s Magazines

Children’s books such as Sesame Street Magazine cater for young readers. For
adolescents, there is a range of magazines available. Teachers may want to get the list
of 200 magazines written for school children of all ages from Magazines for Kids and
Teens, edited by Donald Stoll and the Reading Association.
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(g) Young Adult Literature
Young adult literature is written specifically for teens. They are about 100 pages long,
with generous margins, short chapters, accessible language, and straightforward plots.
Examples of young adult literature are Hardy Boys, Secret Seven, Famous Five, Goose
Bumps, Sweet Valley High and Sweet Valley Twins. If you managed to get your students
hooked on any series of young adult literature, your goal is accomplished.

(h) Comics
Comics are well loved by both children and adults. The illustrations help to support the
written language. There is a wide range of comics available in the market. Some are
more expensive than others. Like magazines, consider buying back issues if they are
too costly.

(i) Translations
Works that have been translated from the learners’ L1 to the L2 will also serve as reading
materials that are accessible to the students. Students will have the cultural knowledge
required and if they are familiar with the original version, the concept, the plot, the
characters and vocabulary employed will be rather easy for the students to understand.

These are the range of materials that teachers may want to consider in their extensive
reading programme. Once the materials are acquired, catalogued and organised,
teachers can begin the programme. The next step is to monitor your students’ reading,
which is our final topic of the module.

Exercise 9.2

What are the reading materials that should be considered for extensive
reading?  What are their strengths and weaknesses?

9.3 CHECKING STUDENTS’ READING

What do you think are the ways for monitoring students’ reading?

Some teachers want to make sure that their students read so they require their students
to answer a list of comprehension questions after they finished reading. This is frowned
upon because it may make students feel like it is a reading test. It takes the pleasure
of reading away.

There are other less threatening and less stressful measures that can be taken to help
you monitor students reading. They are as shown in Figure 9.12:
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Figure 9.12: Ways of monitoring students’ reading

(a) Reading Logs or Notebooks
These logs or notebooks should record information

on what students read outside of the classroom. This may comprise not just the names
of books they read, but also other kinds of materials such as newspapers, magazines,
manuals etc.

Other information such as the dates, the number of books or pages read, the amount of
time spent on reading and their reaction to the text could be included. Students can fill in
the logs or notebooks themselves. Students may be surprised at the amount of reading
they do in a day.

(b) Weekly Reading Diary
This is similar to the above, but students write in the form

of a diary for each day of the week. This helps both students and teachers monitor how
time is spent on reading for each day.  Some teachers require students to write short
summaries and this can also be used as a tool to develop comprehension skills.

(c) Book Reports/Reading Journals
Students write short reports or their personal reactions of the texts that they read. This
can be as simple as answering only one question “What do you think about the reading?”
Other possibilities that are outlined by Day and Bamford (1998:143) are as follows:

• characters they identify with;

• points of the story or behavior that interest them;

• points of the story or behavior that puzzle them;

• personal experiences or thoughts related to the book;

• favorite parts;
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• parts they dislike;

• how they would change the story;

• how they would act differently from the characters;

• larger issues dealt with or raised by the story (e.g. war, sexism); and

• experiences while reading (meeting familiar words, sleepiness, etc.).

Information on the length of time to read the book, and the time to write the report should
also be included.  Students also should be encouraged to draw pictures in their reports
which can be pasted on the class and the school bulletin board.  Other than writing
these reports, students can opt to audiotape their journals.

(c) Self-assessment
Task based checklist or checklist on reading strategies employed by students during
reading can be given. Information of the linguistic level of the text students are reading at
should also be included so that they can monitor their progress.

One of the advantages of self-assessment is it involves students and makes them
conscious of learning and the assessment process.  This can lead to development of
metacognitive awareness and autonomous learners.

According to Aebersold and Field (1997: 171) ‘The student’s own perception of how much
he has participated …. may be more accurate than the teacher’s.’  Nevertheless, self-
assessment needs to be employed with other kinds of external evaluation conducted by
teachers.

(d) Popular Book Section
Students can also be asked to rate the books they are reading by awarding points such
as 5 = outstanding, 4 = good, 3=average, 2 quite boring, 1 = very boring. They could also
be asked to provide reasons for their decision. A section on a bulletin board can be made
to display the names and front covers (or a photocopy of the cover) of the popular books.

This activity benefits both students and teachers. Students feel motivated because their
reaction and opinions are attended to and appreciated by the school. Reluctant readers
are encouraged to read after learning about the pleasant experiences gained by their
friends from reading the popular books.

Students also will learn that book preference is very subjective.  Certain types of books
are preferred by certain learners, but not others. They may also compare their personal
preference to that of their friends. For the teachers, popular book section provides a rich
insight into their students’ interest, as a school, a class and as individuals. This activity
also serves as a strong motivator to spread the “reading bug” around the school.

(d) In-book Opinion Forms

If teachers do not like the idea of pasting student’s ratings and personal reactions as
wall displays, they can opt for it in book opinion forms. The principle is similar; students
will rate the book and write some comments about the book.

However, instead of writing on papers and pasting it on the bulletin boards, students will
write it in a piece of card and put it in the pocket at the front or the back cover of the book.



174 OUM

EXTENSIVE READING UNIT 3

DEVELOPING THE EXTENSIVE READING PROGRAMME CHAPTER 9

Students who want to read the books will read the comments written by other students
to help them decide on which book to borrow.

(e) Rave Reviews

This is very similar to in-book opinion form. However, for rave reviews, learners are
required to write an encouraging note of about ten to thirty words explaining why the
book is enjoyable.  These reviews can be written on coloured paper to make them more
attractive.

(f) Drawing Poster
Students can be asked to draw posters which include quotations, illustrations etc. from
the text. This can be another form of their personal reaction to the text

(g) Writing Summary
Some teachers require students to write summaries of the text. This has received many
criticisms because it is unnatural, not meaningful and boring.  Moreover, in the real
world, people discuss about their personal reactions to the text, but do not really
summarise what they have read.

Students may also just copy the summary of the text that is written on the back cover of
the book.  If this happens, it defeats the purpose of the assignment.  Therefore, writing
summary is not recommended.  However, if teachers still want their students to write a
summary, they may consider combining it with a personal reaction to the text.

(g) Book Reviews
Book review can be an interesting task. Teachers should get their students to write book
reviews. The reviews can be pasted on bulletin boards around the school. Students
from all the classes can go around reading the reviews and this can be one of the ways
for a certain book to be picked up by another student.

Students are very likely to go to these boards to read these reviews because these are
their own work, from students, for students.  This is one positive step towards building a
community of readers around the school.

Other than this, inter class competitions on book reviews should also be held.  Day and
Bamford (1998) mentioned that in Japan, Oxford University Press organised such a
competition annually where teachers submit reviews written by their students.

Other than the satisfaction of getting their work published, winners also receive books
as gifts from the publisher.  In Malaysia, such competitions should be organised at the
district, state and national levels.

(h) Oral Reports
Students can be asked to give oral reports of the book that they have read. This can be
in the form of their personal reaction, a brief summary with a cliff-hanging ending so that
the listeners read the book themselves if they want to find out the ending or their evaluation
of the book such as “I like/dislike this book because ……”

If orally presenting in front of the class is too threatening, teachers may opt to do this as
group work in which students can take turns to share their reports with other group
members.
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(i) Peer Evaluation
Peers are also capable of evaluating their friends’ interest and commitment in reading.
Information on the time spent on reading, the number of pages or books read a week,
increase of linguistic proficiency level, enthusiasm or lack of it towards reading can be
used as a basis of evaluation. This can help students to develop peer support and
promotes cooperative learning.

(Reference:  Aebersold and Field 1997, Day and Bamford 1998, Anderson 1991 and
Nuttall 1996).

Other than checking on students’ reading, teachers also may want to employ reading
rate graphs. These graphs can record both – the individual students’ reading rate and
the class average reading rate.  Students can see how they developed both as individual
readers and as members of a class from the graphs.  Inter class competitions on the
number of books read can also be conducted to promote reading among students.

Previous studies provide evidence that such competition can be a strong motivator for
students to read. Muzevich (1995 in Day and Bamford 1998) reported that homeroom
competitions in which classes of students who read the most books each month win
some prizes, managed to significantly increase the amount of books read.  The 1,000
students’ yearly total of 600 books read increased to 4,300.

During the competition, students were very involved in comparing the number of books
read. They were found to be monitoring the computer so that they could compare their
progress with that of other homerooms instantly.

Exercise 9.3

Should extensive reading be evaluated? Justify your answer.
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SUMMARY

This is the final chapter on extensive reading.  It discusses how to set up an extensive
reading programme.  Among the issues that need to be considered are the size of the
programme, ways of acquiring the books, the budget, discovering students’ interest,
cataloguing, books arrangement, checkout system, and borrowing books. The chapter
also discusses how much reading should be done and the range of extensive reading
materials that should be considered. It concludes with a discussion on the different
ways of checking students’ reading.
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                 TUTORIAL QUESTIONS

TUTORIAL QUESTION 1

INTRODUCTION

The following exercise seeks to review the seventh chapter which is on
“Developing Reading Rate”.

PROBLEM

You have been chosen to conduct a course on developing reading rate.  Suggest some
of the activities that you can use for the course.

TASK

Review the module and the texts suggested to you for this module.  Then, reflect on
the needs of your students to help you decide on how best to develop their reading
rate.

SOURCES FOR ANSWERS

Nuttal (1996) Chapter 4
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TUTORIAL QUESTION 2

INTRODUCTION

The following exercise seeks to review the eighth chapter which is on
“What is Extensive Reading?”

PROBLEM

Reflect on your students and your teaching.  Have you been aggressively encouraging
your students to read extensively?

TASK

Review the module and the texts suggested to you for this module.  Explain what you
have done to encourage your students to read extensively.  Give reasons to your
answer.

SOURCES FOR ANSWERS

1. Day and Bamford (1998) Chapters 1,2,3,4,5

2. Nuttall (1996) Chapter 8
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TUTORIAL QUESTION 3

INTRODUCTION

The following exercise seeks to review the ninth chapter which is on
“Developing the Extensive Reading Programme.”

PROBLEM

As a graduate teacher, you have been asked to help raise the standard of English
among the learners in school. You know that extensive reading contributes to the
development of the competent language learner and you want to set up an extensive
reading programme.

TASK

Review the module and the texts suggested to you for this module. Discuss the steps
you are going to take to develop the programme, the kinds of materials that you want
to acquire and how do you go about acquiring them. You should also discuss your role
as an extensive reading teacher.

SOURCES FOR ANSWERS

1. Day and Bamford (1998) Chapters 6-15

2. Nuttall (1986) Chapter 8
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CHAPTER 7: DEVELOPING READING RATE

Exercise 7.1

Reading needs to be fast so that it is not taxing on the memory.  Poor readers tend to
read too slowly, so much so that the beginning of the paragraph may be forgotten by
the time they get to the end. They need to develop a sufficient reading rate so that the
necessary connections and inferences to comprehension can be made.

Exercise 7.2

1.  There are several ways chunking this can be done.  Three will be described here:

(a) Provide a text and ask students to divide the texts into meaningful chunks by putting a
slash (/) at the appropriate places. For example:

Each chunk/ is taken in during one fixation by the eyes./Good readers/ are able
to take in more information in a single chunk./

(b) Another option is to present texts in narrow columns with one chunk of sentence on
each line. The students are then forced to read each chunk during a single fixation and
they also learn to chunk meaningfully.  For example:

By this practice,
It is hoped that
students wil l  be able to
chunk more information in a
single fixation.

(c) The teacher may also use a transparency and cover the chunks with a mask so that
one chunk can be shown at a time.  This forces students to read at a certain rate and
stops them from regressing.

2. This is just an example. The length of the chunks depends on the proficiency of the
reader.

Eating Less Meat?
A well planned vegetarian diet/has many health benefits to offer. / Perhaps/ that’s why/
, in recent year’s/ the number of vegetarians/ seems to be on the rise/. Many people,/
including growing numbers of teenagers and young children/, “go veggie”/ by simply
pushing their steak aside to dine on the remaining garnishes/ - perhaps potato salad, /
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a roll or three, /and a bowl of lettuce backstroking on dressing./ This can be great news
if you eat like this./

“Good intentions gone awry,” says Ann Grandjean/, executive director of the Centre for
Human Nutrition in Nebraska. / “Plenty of vegetarians eat a healthy/, well planned diet.
/ But plenty of others don’t do their homework. / And that can get them into trouble. /”

There is good reason to move towards a plant - centered diet. / While some vegetarians
tell us, “The cow is our friend!” /there’s more substantive evidence available/. Science
has found a simple cause-and-effect relationship: / reduce the amount of animal fat
you eat, and you’ll reduce the fat clinging to your arteries/. You’ll also enjoy a decreased
risk of heart disease and possibly lower your odds of developing diabetes/, high blood
pressure/, obesity/ and certain cancers./ And some doctors are recommending that
people already fighting these illnesses/ take up  vegetarian lifestyles to combat their
symptoms./

Experts classify vegetarians into various categories./ Semi vegetarians dump red meat,
but still eat chicken, fish and dairy products./

Lacto-ovo-vegetarians eschew meat, fish and poultry, /but consume dairy products and
eggs./ Lacto-vegetarians go a step further and eliminate eggs./ At the end of the line/,
the pure vegetarians, or vegans, /stick to all-vegetable diets bereft of animal foods,
dairy products and eggs./ But be advised:/ as you move from the semi vegetarian to
the vegan,/ foods fall away. And as they do/, you must be increasingly vigilant. / When
you drop red meat from your diet, /you lose a reliable source of vitamin B-12, / iron, /
protein /and zinc/. Drop dairy products, and you drop your most common calcium
sources as well. /

Vegetarian substitutes for these nutrients exist./ For example,/ 240 milliliters of cooked
soybeans contains the protein equivalent of a 110-gram hamburger or 500 milliliters of
milk./ But for many people,/ the vegetable world is uncharted territory./ To get calcium,/
some people would drink a glass of milk;/ they wouldn’t think to eat calcium-rich bok
choy or collard greens. /”It’s simple,” says Grandjean. /”Good nutrition is about variety/
and any time you start leaving out entire group of foods, /you’re losing that variety. /
The more restrictive the diet, / the more you need to think about your food choices.”/

(Source: Ken McAlpine, Eating Less Meat, Pg. 20, Reader’s Digest, August 2001)

Exercise 7.3

Return sweep activities help to accelerate eye movements which in turn will help
accelerate reading speed.

Exercise 7.4
There are several faulty reading habits of ESL readers. They are as follows:

(a) Subvocalisation
Many Malaysian students like to subvocalise in which they move their lips as they are
reading.  This might be due to the practice of reading aloud during KBSR. Subvocalising
is bad because it slows down reading.  Moreover, it might also induce them to think that
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they need to read word by word and understand every word for comprehension to be
achieved.

(b) Finger Pointing

Again this might be a reading habit carried over from the KBSR in which a lot of decoding
exercises were done. Reading aloud encourages students to finger point the texts they
are reciting. Finger pointing is bad because it also slows down reading.

(c) Regressions
Regression is when students keep going back to what they have previously read.
Regressions are not necessarily bad.  What should be discouraged here are pointless
regressions.  Encourage students to keep on reading as much as they can because
their confusion might be clarified in what they will read ahead.

CHAPTER 8: WHAT IS EXTENSIVE READING?

Exercise 8.1

The principles of extensive reading are as follows:

• Students read as much as possible.

• Students read a variety of materials on a wide range of topics.

• Students choose what they want to read.

• The reading purposes are related to pleasure, information and general understanding.

• Reading is its own reward.

• Reading materials are well within the linguistic competence of the students.

• Reading is individual and done silently.

• Avoid using the dictionary.

• Reading speed is usually faster than slower.

• Teacher orients students to the goals of the programme.

•       The teacher is a role model of a reader for students.

Exercise 8.2

 I can integrate extensive reading in the following ways:

(a) As Part of an Existing Reading Course
Extensive reading can be integrated into the existing English class.  For instance, 20
minutes a week can be taken for extensive reading activities such as oral reports, oral
interviews etc. and to give students the time to exchange books.  Students are given
points based on the number of books they read per week, the amount of time they spent
reading etc. The points can be calculated as part of their overall evaluation for a more
holistic view of students’ outcome.
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(b) As an Extracurricular Activity
Extensive reading can also be set up as an extracurricular activity, such as the many
current projects that are going on in Malaysian schools.  The extensive reading club may
meet once weekly or every fortnight.  This is when students will exchange their books
and extensive reading activities can be conducted to motivate them to read or share
their reading experiences.

Exercise 8.3

One of the earliest reading programs is the English Language Reading Programme
(ELRP) which began in 1976.  The purpose of this programme was to promote reading
in English, improve students’ reading, and encourage extensive reading.   Then, Class
Readers Programme in 1990.  The purpose of this programme is to promote the reading
habit and to introduce literature in ESL.  In this programme, students are required to
read at least 3 Class Readers a year.  Even though this is not much, it is a beginning.
The Readers are simplified or adapted Classics from all over the world, including
Malaysia.

More recently, the Ministry of Education came up with extensive reading projects such
as BUKTI (Baca Untuk Tingkat Ilmu) to promote extensive reading in schools.  These
projects aim at developing lifelong readers who are independent and autonomous in
their learning.

Exercise 8.4

Yes. There are numerous reasons.  Some are as follows:

(a) There is no spare time for anything new.

(b) There is so much to cover in the syllabus.

(c) There is not enough time to prepare students for the exam.

(d) The time for extensive reading may be better used for other academic subjects.

(e) There is confusion between extensive reading and The Class Readers programme.
Since Class Readers programme has been replaced by Literature in English, some
teachers perceive this as the end of extensive reading.

(f) Setting up the programme requires cost – both money and energy.

(g) The reading materials of extensive reading are considered “light”.  Many teachers perceive
that such materials do not contribute much to students’ learning.  For students to learn,
they must work on materials which are both cognitively, and linguistically challenging, as
the saying goes “No pain, no gain.”

(h) Over dominance of intensive reading approach in the schools because it is the main
component of the national exams.
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CHAPTER 9: DEVELOPING THE EXTENSIVE READING PROGRAMME

Exercise 9.1

There are several factors that need to be attended to when setting up the extensive
reading programme. They are as follows:

• Size of the programme

• Books acquisition

• Budget

• Students’ interest

• Cataloguing materials

• Organising materials

• A checkout system

Exercise 9.2

The reading materials that should be considered for extensive reading are as follows:

(a) Language Learner Literature
The wide array of materials is written at different levels of difficulties and they are  attractive.
They should be the first choice for extensive reading materials.

(b) Children’s Books
Children’s books are used to help students who cannot read and in this country, we still
have a minority group who cannot read even at the KBSM level.

(c) Learner’s Own Stories
If you do not have enough language learner literature and you do not have the funding,
ask your students to write essays.  Then, edit, type the essays, include the name of  the
author and laminate them. These essays can be arranged in a box and you have  a
range of learner’s own stories which are both interesting and readable by your students
at a very minimum cost.

(d) Newspapers
Newspapers are very cheap and you can even get them free. There are newspapers
which are designed specifically for education which is called the Newspaper in  Education
or the NIE.

Newspapers are easily available and it has a wide range of genres. News is relatively
 short and this provides ESL students with a sense of accomplishment when they  finish
reading.  The content is up-to-date and many of the news are relevant to the students’
prior knowledge. Newspapers are appropriate for the development of different reading
skills such as scanning and skimming.  They are recommended for the  intermediate
and advanced students.
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(e) Magazines
Teen magazines regarding fashion, sports, entertainment and current events can be  a
hit for teenagers. The problem is magazines are expensive. For this reason, teachers
may want to consider buying back issues.  Like the newspaper, magazines cater  mostly
for intermediate and advanced students.

(f) Children’s Magazines
Children’s books such as Sesame Street Magazine caters for young readers.  Teachers
may want to get the list of 200 magazines written for school children of all ages from
Magazines for Kids and Teens, edited by Donald Stoll and the Reading Association.

(g) Young Adult Literature
Young adult literature is written specifically for teens.  If you managed to get your students
hooked on any series of young adult literature, your goal is accomplished.

(h) Comics
Comics are well loved by both children and adults. The illustrations help to support  the
written language.  Like magazines, consider buying back issues if they are too  costly.

(i) Translations
Works that have been translated from the learners’ L1 to the L2 will also serve as  reading
materials that are accessible to the students.  Students will have the cultural knowledge
required and if they are familiar with the original version, the concept, the  plot, the
characters and vocabulary employed will be rather easy for the students to understand.

Exercise 9.3

It should not because it may make students feel like it is a reading test. It takes the
pleasure of reading away. There are other less threatening and less stressful measures
that can be taken to help you monitor students’ reading. They are as shown in Figure
9.12.
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Glossary

Affective objective – This relates to feelings.  It seeks to find out about emotions, personal
reactions, attitudes and values

Authentic text-Text written for real life and not pedagogic purposes

Chunking - Reading in sense groups

Cloze procedure-A procedure which requires the deletion of words in a text at regular intervals

Cognitive objectives-This aspect concerns the ideas, concepts, and knowledge to be
learned.

Cognitive structure-The brain’s organisation of prior knowledge; also known as long
term memory or the theory of the world

Condition - The specific objective comprises a description of the condition required for the
objective to be met.  The conditions may include the equipment and/or materials available, or
denied access to, time limit and the setting that the performance will need to take place in.

Criterion – It is used to evaluate students’ performance.

Discourse markers – They help readers to understand the relationship between different
parts of the discourse and prepare students to identify their functional value

Fixation - At the end of a saccade, the eyes will pause to take in information. This is called a
fixation.

Focal prediction – This involves readers to predict the next sentence.

Global prediction - Anticipating the content of the text.

High frequency words - Words that are frequently used in texts

Hypothesis-Questions asked or predictions made before reading or during the act of reading

Independent function - If the function of a sentence can be determined from the form of the
sentence, even if it’s out of context, it is considered as independent function

 Inference - Reading between the lines and make certain conclusions

Integration- Combination of information from different parts of the text

Interaction dependent function- The function of the sentence is established by considering
the reader-writer relationship.

Knowledge of the language – this refers to readers’ knowledge of the phonology,
morphology, syntax and pragmatics of a language.
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Knowledge of the world – this refers to the knowledge of the subject matter, culture attitude
etc.

Masking - At the end of the fixation, the eyes will erase its content and replace it with a new
one.  This process is called masking.

Metacognitive knowledge - Thinking about thinking

Non-visual information-This is our prior knowledge.

Outcome – This is the performance that the students are required to achieve.

Presuppositions -This is the train of the writers’ thoughts on the type of assumptions that
are made about the reader.

Productive vocabulary – This is the vocabulary that readers know well and use in speaking
and writing.

Psychomotor objectives - This refers to motor skills.

Reading strategies – They reveal how readers interact with the texts based on their purpose
for reading, the nature of the text, their knowledge of the world and of the language.

Receptive vocabulary – This is vocabulary that readers recognise and have a general sense
of meaning but are not confident enough of using when they speak or write.

Regression.  - This is when the eye movement goes in the opposite direction of a saccade

Saccade - The eyes’ movements while reading.  When reading in English, it may be from left
to right, and once it reaches the end of the line, it will make a big jump to the right and move
slightly over to the next line.

Scanning – Reading for specific information without reading the whole text.

Schema- A mental representation of one’s prior knowledge

Self-knowledge – This refers to the learners’ conceptualization of the factors that facilitate
or inhibit learning in general.
Semantic mapping-To do semantic mapping, write down the word or concept that you
want your students to think about.  Then, brainstorm for ideas or related ides or words
that come to mind.  During this process, you may want to organize the ideas given
into different classifications or subtopics.

Strategic knowledge – This refers to learners’ knowledge about strategies — what they are,
when and how to use them, and why they are useful.

Skimming – Quick reading for a general impression of the text

Strategy training – Training and practice in the use of task-specific strategies
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Task knowledge – This is knowledge of the purpose of the task (e.g. to develop reading
skills), and knowledge about the tasks’ demands such as how to learn and how to approach
a task.

Text-dependent function - This is where the function of the sentence can be defined only by
considering the inter-sentential relationship.

Tremor-The constant state of movement of the eyeball

Tunnel vision.  - It is where the brain is unable to use much prior knowledge and thus, over
loaded with information received through the eyes

Visual information – This refers to the text.
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Module Evaluation       
Maklumbalas Modul 

 
Please complete this questionnaire by T3 (May Semester) or T4/T5 (January and September). 
The purpose of this survey is to obtain your feedback (regarding the layout and presentation 
only) so as to improve this module.  
 
Sila lengkapkan borang soal selidik ini pada T3 (Semester Mei) atau T4/T5 (Semester Januari 
dan September). Soal selidik ini bertujuan mendapatkan maklum balas (berkenaan susun atur 
dan reka bentuk sahaja)  bagi meningkatkan mutu pembangunan modul.  
 
 
Module Title 
Tajuk Modul  
 
Module Code 
Kod Modul 
 
Semester       
 
 
 
 
 
 
PPW/PPT 

 
 
 ________________________________________________________ 
 

____________ 
 
 

 January           
 May                          Year : 200__ 
 September 

 
 Pelajar                          
 Tutor 

 
________________________________________________________ 
 

 
Please circle your answer. 
Sila bulatkan jawapan anda. 

 Strongly Disagree  1 2 3 4  5 6 7  Strongly Agree 
 Amat Tidak Bersetuju        Amat Bersetuju 

No. Question/Soalan 

1 The overall design of the module was attractive. 
Secara keseluruhan reka bentuk modul adalah menarik. 

1 2 3 4 5 6 7 

2 The size/format of the module was appropriate. 
Saiz/format modul, amat bersesuaian. 

1 2 3 4 5 6 7 

3 The module achieved its objectives to help learners understand 
the subject matter.  
Modul ini telah mencapai objektifnya supaya pelajar memahami 
bahan subjek. 

1 2 3 4 5 6 7 

4 My knowledge of the subject improved after reading the module. 
Pengetahuan saya berkenaan subjek yang dipelajari meningkat 
setelah membaca modul. 

1 2 3 4 5 6 7 

5 The Think and Your Idea sections were useful. 
Bahagian Fikir dan Idea Anda adalah berguna. 

1 2 3 4 5 6 7 

6 The references to the Web sites were useful. 
Bahagian rujukan tapak web adalah berguna. 

1 2 3 4 5 6 7 
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7 The exercises and tests made it easy for me to understand the 
topic. 
Latihan dan ujian membuat saya lebih memahami topik.  

1 2 3 4 5 6 7 

8 The module was easy to read. 
Modul senang dibaca. 

1 2 3 4 5 6 7 

9 The graphics and illustrations were effective in enhancing 
information. 
Grafik dan illustrasi memberi kesan dalam mempertingkatkan 
penyampaian maklumat. 

1 2 3 4 5 6 7 

10 The assessment questions were relevant throughout the module. 
Soalan-soalan penilaian yang disediakan amat bersesuaian. 

1 2 3 4 5 6 7 

11 My overall rating of this module is: 
Penilaian keseluruhan untuk modul ini ialah: 
 

 
 1 2 3 4 5 6 7 8 9 10 
 Poor         Outstanding 
 Paling tidak baik        Amat baik 
                                                                                                                

 
What other sections or information would you include in the module?  
Apakah bahagian atau maklumat lain yang anda rasa perlu dimasukkan ke dalam modul ini? 
 
 
 
 
 
 
 
 
 
What changes or modifications would you recommend to improve this module (if any)? 
Apakah perubahan atau pengubahsuaian yang ingin anda syorkan bagi mempertingkatkan 
modul ini (jika ada)? 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

Please return the completed questionnaire to your tutor/administrator.  Thank you!  
Sila kembalikan soal selidik yang telah dilengkapkan kepada tutor/pentadbir.  Terima Kasih!  

-Centre for Instructional Design and Technology- 
Pusat Reka Bentuk Pengajaran dan Teknologi 

Fax: 03-26978702 




